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1.1: Introduction to Developmental Theories

4) Learning Objectives

e Define theory.

e Describe Freud’s theory of psychosexual development.

o Identify the parts of the self in Freud’s model.

o List five defense mechanisms.

o Describe five defense mechanisms.

o Appraise the strengths and weaknesses of Freud’s theory.

o List Erikson’s eight stages of psychosocial development.

o Apply Erikson’s stages to examples of people in various stages of the lifespan.

o Appraise the strengths and weaknesses of Erikson’s theory of psychosocial development.

e Compare and contrast Freud and Erikson’s theories of human development.

o Describe the principles of classical conditioning.

o Identify unconditioned stimulus, conditioned stimulus, unconditioned response, and conditioned response in classical
conditioning.

e Describe the principles of operant conditioning.

e Identify positive and negative reinforcement, and primary and secondary reinforcement.

o Contrast reinforcement and punishment.

o Contrast classical and operant conditioning and the kinds of behaviors learned in each.

e Describe social learning theory.

o Describe Piaget’s theory of cognitive development.

o Define schema, assimilation, accommodation, and cognitive equilibrium.

o List Piaget’s stages of cognitive development.

o Describe Piaget’s stages of cognitive development.

o Critique Piaget’s theory of cognitive development.

o Describe Vygotsky’s sociocultural theory of cognitive development.

o Explain what is meant by the zone of proximal development.

o Explain guided participation.

e Describe scaffolding.

o Compare Piaget and Vygotsky’s models of cognitive development.

o Describe Bronfenbrenner’s ecological systems model.

What is a Theory?

Students sometimes feel intimidated by theory; even the phrase, “Now we are going to look at some theories...” is met with blank
stares and other indications that the audience is now lost. But theories are valuable tools for understanding human behavior; if fact
they are proposed explanations for the “how” and “whys” of development. Have you ever wondered, “Why is my 3 year old so
inquisitive?” or “Why are some fifth graders rejected by their classmates?” Theories can help explain these and other occurrences.
Developmental theories offer explanations about how we develop, why we change over time and the kinds of influences that
impact development.

A theory guides and helps us interpret research findings as well. It provides the researcher with a blueprint or model to be used to
help piece together various studies. Think of theories are guidelines much like directions that come with an appliance or other
object that required assembly. The instructions can help one piece together smaller parts more easily than if trial and error are used.

Theories can be developed using induction in which a number of single cases are observed and after patterns or similarities are
noted, the theorist develops ideas based on these examples. Established theories are then tested through research; however, not all
theories are equally suited to scientific investigation. Some theories are difficult to test but are still useful in stimulating debate or
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providing concepts that have practical application. Keep in mind that theories are not facts; they are guidelines for investigation and
practice, and they gain credibility through research that fails to disprove them.
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1.2: Psychodynamic Theory

We begin with the often controversial figure, Sigmund Freud. Freud has been a very influential figure in the area of development;
his view of development and psychopathology dominated the field of psychiatry until the growth of behaviorism in the 1950s. His
assumptions that personality forms during the first few years of life and that the ways in which parents or other caregivers interact
with children have a long-lasting impact on children’s emotional states have guided parents, educators, clinicians, and policy-
makers for many years. We have only recently begun to recognize that early childhood experiences do not always result in certain
personality traits or emotional states. There is a growing body of literature addressing resiliency in children who come from harsh
backgrounds and yet develop without damaging emotional scars (O’Grady and Metz, 1987). Freud has stimulated an enormous
amount of research and generated many ideas. Agreeing with Freud’s theory in its entirety is hardly necessary for appreciating the
contribution he has made to the field of development.

Sigmund Freud

Background

Sigmund Freud (1856-1939) was a Viennese M. D. who was trained in neurology and asked to work with patients suffering from
hysteria, a conditioned marked my uncontrollable emotional outbursts, fears and anxiety that had puzzled physicians for centuries.
He was also asked to work with women who suffered from physical symptoms and forms of paralysis which had no organic causes.
During that time, many people believed that certain individuals were genetically inferior and thus more susceptible to mental
illness. Women were thought to be genetically inferior and thus prone to illnesses such as hysteria (which had previously been
attributed to a detached womb which was traveling around in the body).

However, after World War I, many soldiers came home with problems similar to hysteria. This called into questions the idea of
genetic inferiority as a cause of mental illness. Freud began working with hysterical patients and discovered that when they began
to talk about some of their life experiences, particularly those that took place in early childhood, their symptoms disappeared. This
led him to suggest the first purely psychological explanation for physical problems and mental illness. What he proposed was that
unconscious motives and desires, fears and anxieties drive our actions. When upsetting memories or thoughts begin to find their
way into our consciousness, we develop defenses to shield us from these painful realities. These defense mechanisms include
denying a reality, repressing or pushing away painful thoughts, rationalization or finding a seemingly logical explanation for
circumstances, projecting or attributing our feelings to someone else, or outwardly opposing something we inwardly desire (called
reaction formation). Freud believed that many mental illnesses are a result of a person’s inability to accept reality. Freud
emphasized the importance of early childhood experiences in shaping our personality and behavior. In our natural state, we
are biological beings. We are driven primarily by instincts. During childhood, however, we begin to become social beings as we
learn how to manage our instincts and transform them into socially acceptable behaviors. The type of parenting the child receives
has a very power impact on the child’s personality development. We will explore this idea further in our discussion of psychosexual
development.

Theory of the Mind

Freud believed that most of our mental processes, motivations and desires are outside of our awareness. Our consciousness, that of
which we are aware, represents only the tip of the iceberg that comprises our mental state. The preconscious represents that which
can easily be called into the conscious mind. During development, our motivations and desires are gradually pushed into the
unconscious because raw desires are often unacceptable in society.

https://socialsci.libretexts.org/@go/page/49022
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Theory of the Self

As adults, our personality or self consists of three main parts: the id, the ego and the superego. The ID is the part of the self with
which we are born. It consists of the biologically-driven self and includes our instincts and drives. It is the part of us that wants
immediate gratification. Later in life, it comes to house our deepest, often unacceptable desires such as sex and aggression. It
operates under the pleasure principle which means that the criteria for determining whether something is good or bad is whether it
feels good or bad. An infant is all ID.The ego is the part of the self that develops as we learn that there are limits on what is
acceptable to do and that often, we must wait to have our needs satisfied. This part of the self is realistic and reasonable. It knows
how to make compromises. It operates under the reality principle or the recognition that sometimes need gratification must be
postponed for practical reasons. It acts as a mediator between the Id and the Superego and is viewed as the healthiest part of the
self.

Defense mechanisms emerge to help a person distort reality so that the truth is less painful. Defense mechanisms include repression
which means to push the painful thoughts out of consciousness (in other words, think about something else). Denial is basically not
accepting the truth or lying to the self. Thoughts such as “it won’t happen to me” or “you’re not leaving” or “I don’t have a problem
with alcohol” are examples. Regression refers to going back to a time when the world felt like a safer place, perhaps reverting to
one’s childhood. This is less common than the first two defense mechanisms. Sublimation involves transforming unacceptable
urges into more socially acceptable behaviors. For example, a teenager who experiences strong sexual urges uses exercise to
redirect those urges into more socially acceptable behavior. Displacement involves taking out frustrations on to a safer target. A
person who is angry at a boss may take out their frustration at others when driving home or at a spouse upon arrival. Projection is a
defense mechanism in which a person attributes their unacceptable thoughts onto others. If someone is frightened, for example, he
or she accuses someone else of being afraid. Finally, reaction formation is a defense mechanism in which a person outwardly
opposes something they inwardly desire, but that they find unacceptable. An example of this might be homophobia or a strong
hatred and fear of homosexuality. This is a partial listing of defense mechanisms suggested by Freud. If the ego is strong, the
individual is realistic and accepting of reality and remains more logical, objective, and reasonable. Building ego strength is a major
goal of psychoanalysis (Freudian psychotherapy). So for Freud, having a big ego is a good thing because it does not refer to being
arrogant, it refers to being able to accept reality.

The superego is the part of the self that develops as we learn the rules, standards, and values of society. This part of the self takes
into account the moral guidelines that are a part of our culture. It is a rule-governed part of the self that operates under a sense of
guilt (guilt is a social emotion-it is a feeling that others think less of you or believe you to be wrong). If a person violates the
superego, he or she feels guilty. The superego is useful but can be too strong; in this case, a person might feel overly anxious and
guilty about circumstances over which they had no control. Such a person may experience high levels of stress and inhibition that
keeps them from living well. The id is inborn, but the ego and superego develop during the course of our early interactions with
others. These interactions occur against a backdrop of learning to resolve early biological and social challenges and play a key role
in our personality development.

Psychosexual Stages

Freud’s psychosexual stages of development are presented below. At any of these stages, the child might become “stuck” or fixated
if a caregiver either overly indulges or neglects the child’s needs. A fixated adult will continue to try and resolve this later in life.
Examples of fixation are given after the presentation of each stage.

For about the first year of life, the infant is in the oral stage of psychosexual development. The infant meets needs primarily
through oral gratification. A baby wishes to suck or chew on any object that comes close to the mouth. Babies explore the world
through the mouth and find comfort and stimulation as well. Psychologically, the infant is all Id. The infant seeks immediate
gratification of needs such as comfort, warmth, food, and stimulation. If the caregiver meets oral needs consistently, the child will
move away from this stage and progress further. However, if the caregiver is inconsistent or neglectful, the person may stay stuck
in the oral stage. As an adult, the person might not feel good unless involved in some oral activity such as eating, drinking,
smoking, nail-biting, or compulsive talking. These actions bring comfort and security when the person feels insecure, afraid, or
bored.

During the anal stage which coincides with toddlerhood or mobility and potty-training, the child is taught that some urges must be
contained and some actions postponed. There are rules about certain functions and when and where they are to be carried out. The
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child is learning a sense of self-control. The ego is being developed. If the caregiver is extremely controlling about potty training
(stands over the child waiting for the smallest indication that the child might need to go to the potty and immediately scoops the
child up and places him on the potty chair, for example), the child may grow up fearing losing control. He may becoming fixated in
this stage or “anal retentive”-fearful of letting go. Such a person might be extremely neat and clean, organized, reliable, and
controlling of others. If the caregiver neglects to teach the child to control urges, he may grow up to be “anal expulsive” or an adult
who is messy, irresponsible, and disorganized.

The Phallic stage occurs during the preschool years (ages 3-5) when the child has a new biological challenge to face. Freud
believed that the child becomes sexually attracted to his or her opposite sexed parent. Boys experience the “Oedipal Complex” in
which they become sexually attracted to their mothers but realize that Father is in the way. He is much more powerful. For awhile,
the boy fears that if he pursues his mother, father may castrate him (castration anxiety). So rather than risking losing his penis, he
gives up his affections for his mother and instead learns to become more like his father, imitating his actions and mannerisms and
thereby learns the role of males in his society. From this experience, the boy learns a sense of masculinity. He also learns what
society thinks he should do and experiences guilt if he does not comply. In this way, the superego develops. If he does not resolve
this successfully, he may become a “phallic male” or a man who constantly tries to prove his masculinity (about which he is
insecure) by seducing women and beating up men! A little girl experiences the “Electra Complex” in which she develops an
attraction for her father but realizes that she cannot compete with mother and so gives up that affection and learns to become more
like her mother. This is not without some regret, however. Freud believed that the girl feels inferior because she does not have a
penis (experiences “penis envy”). But she must resign herself to the fact that she is female and will just have to learn her inferior
role in society as a female. However, if she does not resolve this conflict successfully, she may have a weak sense of femininity and
grow up to be a “castrating female” who tries to compete with men in the workplace or in other areas of life.

During middle childhood (6-11), the child enters the latent stage focusing his or her attention outside the family and toward
friendships. The biological drives are temporarily quieted (latent) and the child can direct attention to a larger world of friends. If
the child is able to make friends, he or she will gain a sense of confidence. If not, the child may continue to be a loner or shy away
from others, even as an adult.

The final stage of psychosexual development is referred to as the genital stage. From adolescence throughout adulthood a person is
preoccupied with sex and reproduction. The adolescent experiences rising hormone levels and the sex drive and hunger drives
become very strong. Ideally, the adolescent will rely on the ego to help think logically through these urges without taking actions
that might be damaging. An adolescent might learn to redirect their sexual urges into safer activity such as running, for example.
Quieting the Id with the Superego can lead to feeling overly self-conscious and guilty about these urges. Hopefully, it is the ego
that is strengthened during this stage and the adolescent uses reason to manage urges.

Strengths and Weaknesses of Freud’s Theory

Freud’s theory has been heavily criticized for several reasons. One is that it is very difficult to test scientifically. How can parenting
in infancy be traced to personality in adulthood? Are there other variables that might better explain development? The theory is also
considered to be sexist in suggesting that women who do not accept an inferior position in society are somehow psychologically
flawed. Freud focuses on the darker side of human nature and suggests that much of what determines our actions is unknown to us.
So why do we study Freud? As mentioned above, despite the criticisms, Freud’s assumptions about the importance of early
childhood experiences in shaping our psychological selves have found their way into child development, education, and parenting
practices. Freud’s theory has heuristic value in providing a framework from which elaborate and modify subsequent theories of
development. Many later theories, particularly behaviorism and humanism, were challenges to Freud’s views.
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1.3: Psychosocial Theory

Now, let’s turn to a less controversial psychodynamic theorist, the father of developmental psychology, Erik Erikson.

The Ego Rules

Erik Erikson (1902-1994) was a student of Freud’s and expanded on his theory of psychosexual development by emphasizing the
importance of culture in parenting practices and motivations and adding three stages of adult development (Erikson, 1950; 1968).
He believed that we are aware of what motivates us throughout life and the ego has greater importance in guiding our actions than
does the Id. We make conscious choices in life and these choices focus on meeting certain social and cultural needs rather than
purely biological ones. Humans are motivated, for instance, by the need to feel that the world is a trustworthy place, that we are
capable individuals, that we can make a contribution to society, and that we have lived a meaningful life. These are all psychosocial
problems. Erikson divided the life span into eight stages. In each stage, we have a major psychosocial task to accomplish or crisis
to overcome. Erikson believed that our personality continues to take shape throughout our life span as we face these challenges in
living. We will discuss each of these stages in length as we explore each period of the life span, but here is a brief overview:

Psychosocial Stages

1. Trust vs. mistrust (0-1): the infant must have basic needs met in a consistent way in order to feel that the world is a trustworthy
place

2. Autonomy vs. shame and doubt (1-2): mobile toddlers have newfound freedom they like to exercise and by being allowed to
do so, they learn some basic independence

3. Initiative vs. Guilt (3-5): preschoolers like to initiate activities and emphasize doing things “all by myself”

4. Industry vs. inferiority (6-11): school aged children focus on accomplishments and begin making comparisons between
themselves and their classmates

5. Identity vs. role confusion (adolescence): teenagers are trying to gain a sense of identity as they experiment with various roles,
beliefs, and ideas

6. Intimacy vs. Isolation (young adulthood): in our 20s and 30s we are making some of our first long-term commitments in
intimate relationships

7. Generativity vs. stagnation (middle adulthood): the 40s through the early 60s we focus on being productive at work and home
and are motivated by wanting to feel that we’ve made a contribution to society

8. Integrity vs. Despair (late adulthood): we look back on our lives and hope to like what we see-that we have lived well and
have a sense of integrity because we lived according to our beliefs.

These eight stages form a foundation for discussions on emotional and social development during the life span. Keep in mind,
however, that these stages or crises can occur more than once. For instance, a person may struggle with a lack of trust beyond
infancy under certain circumstances. Erikson’s theory has been criticized for focusing so heavily on stages and assuming that the
completion of one stage is prerequisite for the next crisis of development. His theory also focuses on the social expectations that are
found in certain cultures, but not in all. For instance, the idea that adolescence is a time of searching for identity might translate
well in the middle-class culture of the United States, but not as well in cultures where the transition into adulthood coincides with
puberty through rites of passage and where adult roles offer fewer choices.
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1.4: Exploring Behavior

How do we act?

Learning theories focus on how we respond to events or stimuli rather than emphasizing what motivates our actions. These theories
provide an explanation of how experience can change what we are capable of doing or feeling.

Classical Conditioning and Emotional Responses

Classical Conditioning theory helps us to understand how our responses to one situation become attached to new situations. For
example, a smell might remind us of a time when we were a kid (elementary school cafeterias smell like milk and mildew!). If you
went to a new cafeteria with the same smell, it might evoke feelings you had when you were in school. Or a song on the radio
might remind you of a memorable evening you spent with your first true love. Or, if you hear your entire name (John Wilmington
Brewer, for instance) called as you walk across the stage to get your diploma and it makes you tense because it reminds you of how
your father used to use your full name when he was mad at you, you’ve been classically conditioned!

Classical conditioning explains how we develop many of our emotional responses to people or events or our “gut level” reactions
to situations. New situations may bring about an old response because the two have become connected. Attachments form in this
way. Addictions are affected by classical conditioning, as anyone who’s tried to quit smoking can tell you. When you try to quit,
everything that was associated with smoking makes you crave a cigarette.

Pavlov

Ivan Pavlov (1880-1937) was a Russian physiologist interested in studying digestion. As he recorded the amount of salivation his
laboratory dogs produced as they ate, he noticed that they actually began to salivate before the food arrived as the researcher
walked down the hall and toward the cage. “This,” he thought, “is not natural!” One would expect a dog to automatically salivate
when food hit their palate, but BEFORE the food comes? Of course, what had happened was . . . you tell me. That’s right! The dogs
knew that the food was coming because they had learned to associate the footsteps with the food. The key word here is “learned”.
A learned response is called a “conditioned” response.

Ivan Pavlov

Pavlov began to experiment with this “psychic” reflex. He began to ring a bell, for instance, prior to introducing the food. Sure
enough, after making this connection several times, the dogs could be made to salivate to the sound of a bell. Once the bell had
become an event to which the dogs had learned to salivate, it was called a conditioned stimulus. The act of salivating to a bell was a
response that had also been learned, now termed in Pavlov’s jargon, a conditioned response. Notice that the response, salivation, is
the same whether it is conditioned or unconditioned (unlearned or natural). What changed is the stimulus to which the dog
salivates. One is natural (unconditioned) and one is learned (conditioned). Well, enough of Pavlov’s dogs. Who cares? Let’s think
about how classical conditioning is used on us. One of the most widespread applications of classical conditioning principles was
brought to us by the psychologist, John B. Watson.

Watson and Behaviorism

Watson believed that most of our fears and other emotional responses are classically conditioned. He had gained a good deal of
popularity in the 1920s with his expert advice on parenting offered to the public. He believed that parents could be taught to help
shape their children’s behavior and tried to demonstrate the power of classical conditioning with his famous experiment with an 18
month old boy named “Little Albert”. Watson sat Albert down and introduced a variety of seemingly scary objects to him: a
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burning piece of newspaper, a white rat, etc. But Albert remained curious and reached for all of these things. Watson knew that one
of our only inborn fears is the fear of loud noises so he proceeded to make a loud noise each time he introduced one of Albert’s
favorites, a white rat. After hearing the loud noise several times paired with the rat, Albert soon came to fear the rat and began to
cry when it was introduced. Watson filmed this experiment for posterity and used it to demonstrate that he could help parents
achieve any outcomes they desired, if they would only follow his advice. Watson wrote columns in newspapers and in magazines
and gained a lot of popularity among parents eager to apply science to household order. Parenting advice was not the legacy
Watson left us, however. Where he really made his impact was in advertising. After Watson left academia, he went into the world of
business and showed companies how to tie something that brings about a natural positive feeling to their products to enhance sales.
Thus the union of sex and advertising! So, let’s use a much more interesting example than Pavlov’s dogs to check and see if you
understand the difference between conditioned and unconditioned stimuli and responses. In the experiment with Little Albert,
identify the unconditioned stimulus, the unconditioned response, and, after conditioning, the conditioned stimulus and the
conditioned response.

Operant Conditioning and Repeating Actions

Operant Conditioning is another learning theory that emphasizes a more conscious type of learning than that of classical
conditioning. A person (or animal) does something (operates something) to see what effect it might bring. Simply said, operant
conditioning describes how we repeat behaviors because they pay off for us. It is based on a principle authored by a psychologist
named Thorndike (1874-1949) called the law of effect. The law of effect suggest that we will repeat an action if it is followed by a
good effect.

Skinner and Reinforcement

B.F. Skinner (1904-1990) expanded on Thorndike’s principle and outlined the principles of operant conditioning. Skinner believed
that we learn best when our actions are reinforced. For example, a child who cleans his room and is reinforced (rewarded) with a
big hug and words of praise is more likely to clean it again than a child whose deed goes unnoticed. Skinner believed that almost
anything could be reinforcing.

A reinforcer is anything following a behavior that makes it more likely to occur again. It can be something intrinsically rewarding
(called intrinsic or primary reinforcers), such as food or praise, or it can be something that is rewarding because it can be
exchanged for what one really wants (such as using money to buy a cookie). Such reinforcers are referred to as secondary
reinforcers or extrinsic reinforcers.

B. F. Skinner (1950)

Positive and Negative Reinforcement

Sometimes, adding something to the situation is reinforcing as in the cases we described above with cookies, praise and money.
Positive reinforcement involves adding something to the situation in order to encourage a behavior. Other times, taking something
away from a situation can be reinforcing. For example, the loud, annoying buzzer on your alarm clock encourages you to get up so

that you can turn it off and get rid of the noise. Children whine in order to get their parents to do something and often, parents give
in just to stop the whining. In these instances, negative reinforcement has been used.
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Operant conditioning tends to work best if you focus on trying to encourage a behavior or move a person into the direction you
want them to go rather than telling them what not to do. Reinforcers are used to encourage a behavior; punishers are used to stop
behavior. A punisher is anything that follows an act and decreases the chance it will reoccur. But often a punished behavior doesn’t
really go away. It is just suppressed and may reoccur whenever the threat of punishment is removed. For example, a child may not
cuss around you because you’ve washed his mouth out with soap, but he may cuss around his friends. Or a motorist may only slow
down when the trooper is on the side of the freeway. Another problem with punishment is that when a person focuses on
punishment, they may find it hard to see what the other does right or well. And punishment is stigmatizing; when punished, some
start to see themselves as bad and give up trying to change.

Reinforcement can occur in a predictable way, such as after every desired action is performed, or intermittently, after the behavior
is performed a number of times or the first time it is performed after a certain amount of time. The schedule of reinforcement has
an impact on how long a behavior continues after reinforcement is discontinued. So a parent who has rewarded a child’s actions
each time may find that the child gives up very quickly if a reward is not immediately forthcoming. A lover who is warmly
regarded now and then may continue to seek out his or her partner’s attention long after the partner has tried to break up. Think
about the kinds of behaviors you may have learned through classical and operant conditioning. You may have learned many things
in this way. But sometimes we learn very complex behaviors quickly and without direct reinforcement. Bandura explains how.

Social Learning Theory

Albert Bandura is a leading contributor to social learning theory. He calls our attention to the ways in which many of our actions
are not learned through conditioning; rather, they are learned by watching others (1977). Young children frequently learn behaviors
through imitation. Sometimes, particularly when we do not know what else to do, we learn by modeling or copying the behavior of
others. An employee on his or her first day of a new job might eagerly look at how others are acting and try to act the same way to
fit in more quickly. Adolescents struggling with their identity rely heavily on their peers to act as role-models. Newly married
couples often rely on roles they may have learned from their parents and begin to act in ways they did not while dating and then
wonder why their relationship has changed. Sometimes we do things because we’ve seen it pay off for someone else. They were
operantly conditioned, but we engage in the behavior because we hope it will pay off for us as well. This is referred to as vicarious
reinforcement (Bandura, Ross and Ross, 1963).

X Do parents socialize children or do children socialize parents?

Bandura (1986) suggests that there is interplay between the environment and the individual. We are not just the product of our
surroundings, rather we influence our surroundings. There is interplay between our personality and the way we interpret events
and how they influence us. This concept is called reciprocal determinism. An example of this might be the interplay between
parents and children. Parents not only influence their child’s environment, perhaps intentionally through the use of
reinforcement, etc., but children influence parents as well. Parents may respond differently with their first child than with their
fourth. Perhaps they try to be the perfect parents with their firstborn, but by the time their last child comes along they have very
different expectations both of themselves and their child. Our environment creates us and we create our environment. Other
social influences: TV or not TV? Bandura (et als. 1963) began a series of studies to look at the impact of television, particularly
commercials, have on the behavior of children. Are children more likely to act out aggressively when they see this behavior
modeled? What if they see it being reinforced? Bandura began by conducting an experiment in which he showed children a
film of a woman hitting an inflatable clown or “bobo” doll. Then the children were allowed in the room where they found the
doll and immediately began to hit it. This was without any reinforcement whatsoever. Later they viewed a woman hitting a real
clown and sure enough, when allowed in the room, they too began to hit the clown! Not only that, but they found new ways to
behave aggressively. It’s as if they learned an aggressive role.
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Children view far more television today than in the 1960s; so much, in fact, that they have been referred to as Generation M
(media). Based on a study of a national representative sample of over 7,000 8-18 year olds, the Kaiser Foundation reports that
children spend just over 8 hours a day involved with media outside of schoolwork. This includes almost 4 hours of television
viewing and over an hour on the computer. Two-thirds have television in their room and those children watch an average of
1.27 hours more of television per day than those do not have television in their bedroom (Kaiser Family Foundation, 2005).
The prevalence of violence, sexual content, and messages promoting foods high in fat and sugar in the media are certainly
cause for concern and the subjects of ongoing research and policy review. Many children spend even more time on the
computer viewing content from the internet. And the amount of time spent connected to the internet continues to increase with
the use of smart phones that essentially serve as mini-computers. What are the implications of this?
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1.5: Exploring Cognition

What do we think?

Cognitive theories focus on how our mental processes or cognitions change over time. We will examine the ideas of two cognitive
theorists: Jean Piaget and Lev Vygotsky.

Piaget: Changes in thought with maturation

Jean Piaget (1896-1980) is one of the most influential cognitive theorists in development inspired to explore children’s ability to
think and reason by watching his own children’s development. He was one of the first to recognize and map out the ways in which
children’s intelligence differs from that of adults. He became interested in this area when he was asked to test the IQ of children
and began to notice that there was a pattern in their wrong answers! He believed that children’s intellectual skills change over time
that that maturation rather than training brings about that change. Children of differing ages interpret the world differently.

Jean Piaget.

Making sense of the world

Piaget believed that we are continuously trying to maintain cognitive equilibrium or a balance or cohesiveness in what we see and
what we know. Children have much more of a challenge in maintaining this balance because they are constantly being confronted
with new situations, new words, new objects, etc. When faced with something new, a child may either fit it into an existing
framework (schema) and match it with something known (assimilation) such as calling all animals with four legs “doggies”
because he or she knows the word doggie, or expand the framework of knowledge to accommodate the new situation
(accommodation) by learning a new word to more accurately name the animal. This is the underlying dynamic in our own
cognition. Even as adults we continue to try and “make sense” of new situations by determining whether they fit into our old way
of thinking or whether we need to modify our thoughts.

Stages of Cognitive Development

Piaget outlined four major stages of cognitive development. Let me briefly mention them here. We will discuss them in detail
throughout the course.For about the first two years of life, the child experiences the world primarily through their senses and motor
skills. Piaget referred to this type of intelligence as sensorimotor intelligence. During the preschool years, the child begins to master
the use of symbols or words and is able to think of the world symbolically but not yet logically. This stage is the preoperational
stage of development. The concrete operational stage in middle childhood is marked by an ability to use logic in understanding the
physical world. In the final stage, the formal operational stage the adolescent learns to think abstractly and to use logic in both
concrete and abstract ways.

Criticisms of Piaget's Theory

Piaget has been criticized for overemphasizing the role that physical maturation plays in cognitive development and in
underestimating the role that culture and interaction (or experience) plays in cognitive development. Looking across cultures
reveals considerable variation in what children are able to do at various ages. Piaget may have underestimated what children are

capable of given the right circumstances.
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Vygotsky: Changes in thought with guidance

Lev Vygotsky (1896-1934) was a Russian psychologist who wrote in the early 1900s but whose work was discovered in the United
States in the 1960s but became more widely known in the 1980s. Vygotsky differed with Piaget in that he believed that a person not
only has a set of abilities, but also a set of potential abilities that can be realized if given the proper guidance from others. His
sociocultural theory emphasizes the importance of culture and interaction in the development of cognitive abilities. He believed
that through guided participation known as scaffolding, with a teacher or capable peer, a child can learn cognitive skills within a
certain range known as the zone of proximal development. Have you ever taught a child to perform a task? Maybe it was brushing
their teeth or preparing food. Chances are you spoke to them and described what you were doing while you demonstrated the skill
and let them work along with you all through the process. You gave them assistance when they seemed to need it, but once they
knew what to do-you stood back and let them go. This is scaffolding and can be seen demonstrated throughout the world. This
approach to teaching has also been adopted by educators. Rather than assessing students on what they are doing, they should be
understood in terms of what they are capable of doing with the proper guidance. You can see how Vygotsky would be very popular
with modern day educators. We will discuss Vygotsky in greater depth in upcoming lessons.

Putting it all together: Ecological Systems Model

Urie Brofenbrenner (1917-2005) provides a model of human development that addresses its many influences. Brofenbrenner
recognized that human interaction is influenced by larger social forces and that an understanding of those forces is essential for
understanding an individual. The individual is impacted by micresystems such as parents or siblings; those who have direct,
significant contact with the person. The input of those is modified by the cognitive and biological state of the individual as well.
And these influence the person’s actions which in turn influence systems operating on him or her. The mesosystem includes larger
organizational structures such as school, the family, or religion. These institutions impact the microsystems just described. For
example, the religious teachings and traditions may guide the child’s family’s actions or create a climate that makes the family feel
stigmatized and this indirectly impacts the child’s view of self and others. The philosophy of the school system, daily routine,
assessment methods, and other characteristics can affect the child’s self-image, growth, sense of accomplishment, and schedule
thereby impacting the child, physically, cognitively, and emotionally. These mesosystems both influence and are influenced by the
larger contexts of community referred to as the exosystem. A community’s values, history, and economy can impact the
organizational structures it houses. And the community is influenced by macrosystems which are cultural elements such as global
economic conditions, war, technological trends, values, philosophies, and a society’s responses to the global community. In sum, a
child’s experiences are shaped by larger forces such as the family, schools, and religion, and culture. All of this occurs in an
historical context or chronosystem. Bronfenbrenner’s model helps us combine each of the other theories described above and gives
us a perspective that brings it all together.

This page titled 1.5: Exploring Cognition is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by [.aura Overstreet via
source content that was edited to the style and standards of the LibreTexts platform.
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1.6: Research Designs

We have just been looking at models of the research process and goals of research. The following is a comparison of research
methods or techniques used to describe, explain, or evaluate. Each of these designs has strengths and weaknesses and is sometimes
used in combination with other designs within a single study.

Observational studies involve watching and recording the actions of participants. This may take place in the natural setting, such
as observing children at play at a park, or behind a one-way glass while children are at play in a laboratory playroom. The
researcher may follow a check list and record the frequency and duration of events (perhaps how many conflicts occur among 2
year olds) or may observe and record as much as possible about an event as a participant (such as attending an Alcoholics
Anonymous meeting and recording the slogans on the walls, the structure of the meeting, the expressions commonly used, etc.).
The researcher may be a participant or a non-participant. What would be the strengths of being a participant? What would be the
weaknesses? Consider the strengths and weaknesses of not participating. In general, observational studies have the strength of
allowing the researcher to see how people behave rather than relying on self-report. What people do and what they say they do are
often very different. A major weakness of observational studies is that they do not allow the researcher to explain causal
relationships. Yet, observational studies are useful and widely used when studying children. Children tend to change their behavior
when they know they are being watched (known as the Hawthorne effect) and may not survey well.

Experiments are designed to test hypotheses (or specific statements about the relationship between variables) in a controlled
setting in efforts to explain how certain factors or events produce outcomes. A variable is anything that changes in value. Concepts
are operationalized or transformed into variables in research which means that the researcher must specify exactly what is going to
be measured in the study. For example, if we are interested in studying marital satisfaction, we have to specify what marital
satisfaction really means or what we are going to use as an indicator of marital satisfaction. What is something measurable that
would indicate some level of marital satisfaction? Would it be the amount of time couples spend together each day? Or eye contact
during a discussion about money? Or maybe a subject’s score on a marital satisfaction scale. Each of these is measurable but these
may not be equally valid or accurate indicators of marital satisfaction. What do you think? These are the kinds of considerations
researchers must make when working through the design.

Three conditions must be met in order to establish cause and effect. Experimental designs are useful in meeting these conditions.

The independent and dependent variables must be related. In other words, when one is altered, the other changes in response.
(The independent variable is something altered or introduced by the researcher. The dependent variable is the outcome or the factor
affected by the introduction of the independent variable. For example, if we are looking at the impact of exercise on stress levels,
the independent variable would be exercise; the dependent variable would be stress.)

The cause must come before the effect. Experiments involve measuring subjects on the dependent variable before exposing them
to the independent variable (establishing a baseline). So we would measure the subjects’ level of stress before introducing exercise
and then again after the exercise to see if there has been a change in stress levels. (Observational and survey research does not
always allow us to look at the timing of these events which makes understanding causality problematic with these designs.)

The cause must be isolated. The researcher must ensure that no outside, perhaps unknown variables are actually causing the effect
we see. The experimental design helps make this possible. In an experiment, we would make sure that our subjects’ diets were held
constant throughout the exercise program. Otherwise, diet might really be creating the change in stress level rather than exercise.

A basic experimental design involves beginning with a sample (or subset of a population) and randomly assigning subjects to one
of two groups: the experimental group or the control group. The experimental group is the group that is going to be exposed to
an independent variable or condition the researcher is introducing as a potential cause of an event. The control group is going to be

used for comparison and is going to have the same experience as the experimental group but will not be exposed to the independent
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variable. After exposing the experimental group to the independent variable, the two groups are measured again to see if a change
has occurred. If so, we are in a better position to suggest that the independent variable caused the change in the dependent
variable. The basic experimental model looks like this:

Sample is randomly assigned to

Measure DV Introduce IV Measure DV
one of the groups below:
. Experimental Group X X
Control Group X -

The major advantage of the experimental design is that of helping to establish cause and effect relationships. A disadvantage of this
design is the difficulty of translating much of what concerns us about human behavior into a laboratory setting. I hope this brief
description of experimental design helps you appreciate both the difficulty and the rigor of conducting an experiment.

Case studies involve exploring a single case or situation in great detail. Information may be gathered with the use of observation,
interviews, testing, or other methods to uncover as much as possible about a person or situation. Case studies are helpful when
investigating unusual situations such as brain trauma or children reared in isolation. And they often used by clinicians who conduct
case studies as part of their normal practice when gathering information about a client or patient coming in for treatment. Case
studies can be used to explore areas about which little is known and can provide rich detail about situations or conditions. However,
the findings from case studies cannot be generalized or applied to larger populations; this is because cases are not randomly
selected and no control group is used for comparison. (Read “The Man Who Mistook His Wife for a Hat” by Dr. Oliver Sacks as a
good example of the case study approach.)

Surveys are familiar to most people because they are so widely used. Surveys enhance accessibility to subjects because they can be
conducted in person, over the phone, through the mail, or online. A survey involves asking a standard set of questions to a group of
subjects. In a highly structured survey, subjects are forced to choose from a response set such as “strongly disagree, disagree,
undecided, agree, strongly agree”; or “0, 1-5, 6-10, etc.” Surveys are commonly used by sociologists, marketing researchers,
political scientists, therapists, and others to gather information on many independent and dependent variables in a relatively short
period of time. Surveys typically yield surface information on a wide variety of factors, but may not allow for in-depth
understanding of human behavior. Of course, surveys can be designed in a number of ways. They may include forced choice
questions and semi-structured questions in which the researcher allows the respondent to describe or give details about certain
events. One of the most difficult aspects of designing a good survey is wording questions in an unbiased way and asking the right
questions so that respondents can give a clear response rather that choosing “undecided” each time. Knowing that 30% of
respondents are undecided is of little use! So a lot of time and effort should be placed on the construction of survey items. One of
the benefits of having forced choice items is that each response is coded so that the results can be quickly entered and analyzed
using statistical software. Analysis takes much longer when respondents give lengthy responses that must be analyzed in a different
way. Surveys are useful in examining stated values, attitudes, opinions, and reporting on practices. However, they are based on self-
report or what people say they do rather than on observation and this can limit accuracy.

Secondary/Content analysis involves analyzing information that has already been collected or examining documents or media to
uncover attitudes, practices or preferences. There are a number of data sets available to those who wish to conduct this type of
research. For example, the U. S. Census Data is available and widely used to look at trends and changes taking place in the United
States (go to http://www.census.gov/ and check it out). There are a number of other agencies that collect data on family life,
sexuality, and many other areas of interest in human development (go to http://www.norc.uchicago.edu/ or http://www.kff.org/ and
see what you find.). The researcher conducting secondary analysis does not have to recruit subjects but does need to know the
quality of the information collected in the original study.

Content analysis involves looking at media such as old texts, pictures, commercials, lyrics or other materials to explore patterns or
themes in culture. An example of content analysis is the classic history of childhood by Aries (1962) called “Centuries of
Childhood” or the analysis of television commercials for sexual or violent content. Passages in text or programs that air can be
randomly selected for analysis as well. Again, one advantage of analyzing work such as this is that the researcher does not have to
go through the time and expense of finding respondents, but the researcher cannot know how accurately the media reflects the

actions and sentiments of the population.
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Developmental designs are techniques used in life span research (and other areas as well). These techniques try to examine how
age, cohort, gender, and social class impact development. Cross-sectional research involves beginning with a sample that
represents a cross-section of the population. Respondents who vary in age, gender, ethnicity, and social class might be asked to
complete a survey about television program preferences or attitudes toward the use of the Internet. The attitudes of males and
females could then be compared as could attitudes based on age. In cross-sectional research, respondents are measured only once.
This method is much less expensive than longitudinal research but does not allow the researcher to distinguish between the impact
of age and the cohort effect. Different attitudes about the Internet, for example, might not be altered by a person’s biological age as
much as their life experiences as members of a cohort.

Longitudinal research involves beginning with a group of people who may be of the same age and background, and measuring
them repeatedly over a long period of time. One of the benefits of this type of research is that people can be followed through time
and be compared with them when they were younger. A problem with this type of research is that it is very expensive and subjects
may drop out over time. (The film 49 Up is a example of following individuals over time. You see how people change physically,
emotionally, and socially through time.) What would be the drawbacks of being in a longitudinal study? What about 49 Up? Would
you want to be filmed every 7 years? What would be the advantages and disadvantages? Can you imagine why some would
continue and others drop out of the project?

Cross-sequential research involves combining aspects of the previous two techniques; beginning with a cross-sectional sample and
measuring them through time. This is the perfect model for looking at age, gender, social class, and ethnicity. But it the drawbacks
of high costs and attrition are here as well.

This page titled 1.6: Research Designs is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via
source content that was edited to the style and standards of the LibreTexts platform.
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1.7: Lifespan Psychology

\g

1. Contrast social classes with respect to life chances. Consider nutrition, living conditions, education, and healthcare when
comparing these.

2. Identify unconditioned stimulus, conditioned stimulus, unconditioned response, and conditioned response in classical
conditioning in an original example of a classically conditioned behavior.

This page titled 1.7: Lifespan Psychology is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via
source content that was edited to the style and standards of the LibreTexts platform.
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1.8: Developmental Theories
Now we will explore theories of development.

We discussed research methods in Lesson One. We are now turning our attention to theories of development. Theories are
explanations about how the world works. In development, theories suggest how or why people change or remain the same over
time. Theories help inform research. Theoretical concepts and assertions need to be tested through research. Theories should be
modified based on research results. They are not facts. They are subject to change.

The first theories we will explore are explanations for what motivates us. They are referred to as psychodynamic theories because
they suggest that psychological needs motivate our actions. These include Freud’s psychosexual theory and Erikson’s psychosocial
theory.

Sigmund Freud offered the first comprehensive theory of personality: an explanation of how the management of early biological
drives and motives could result in certain personality traits. He lived from 1856 to 1939 witnessing the Victorian Era in England,
World War I and the start of World War II. He lived in a time in which genetics was a popular explanation for human behavior and
many behaviors were believed to be instinctive. But Freud studied an ailment called hysteria that had mystified the clinical world
for a long time. Hysteria was originally thought to be disorder only women suffered; it was referred to as the ‘disease of the
wandering womb’ because the Greeks thought it resulted from the womb becoming dislocated in the body. When men began to
suffer from hysteria-like symptoms, it was believed that only genetically inferior men were vulnerable. Freud found that genetic
explanations for this disorder marked by physical writhing and uncontrollable emotion were inadequate.

Men suffering from symptoms of hysteria came from a variety of genetic backgrounds. What they all shared was the trauma of war.
Freud found that when they were able to talk about this trauma or their fears of what might happen when they reached combat, their
symptoms dissipated. He invented the “talking cure.” He believed that early childhood experiences were often the source of mental
anguish and emphasized the importance of parenting for shaping personality. He viewed mental illness, not as a result of being evil,
immoral, or diseased, but because of an inability to handle painful realities of one’s life.

Freud described a variety of defense mechanisms, or ways to distort and therefore be able to handle, painful truths. This is a partial
listing and represents some of the common ways people distort reality. Few of us can handle painful experiences psychologically as
soon as they happen. So don’t be worried if you can identify with some of these. That doesn’t mean you have a mental disorder! It
just means that these are commonly used. To repress is to avoid thinking about something that is upsetting. It’s often recommended
by others. A friend might say, “Don’t worry about it. Just stay busy.” Regression involves returning to a time in life when you felt
safe; perhaps this means to revert back to your childhood psychologically. This defense mechanism is less common.
Rationalization is the use of seemingly logical explanations to explain away the painful truth. For example, a woman who has
been abused by her husband may think that if she only prepared a better meal, this wouldn’t have happened. Denial is lying to
oneself. You simply say it isn’t so. “He won’t really leave.” Or “I’'m not really in that much debt.” Sublimation involves
transforming unacceptable urges (such as aggression or sexual urges) into acceptable behaviors such as exercise or competition.
Displacement involves carrying out frustration onto a safer target. Have you ever been overly upset about something very simple?
It may be a sign of displacing your frustration that is really about something else. Projection is the tendency to attribute your
feelings onto others. So a person who is angry suggests that it is someone else who is really mad. Reaction formation involves
outwardly opposing something inwardly desired, yet feared. A person who is rigidly opposed to something might really be fighting
their own tendencies.

Freud’s theory of self suggests that there are three parts of the self.

The id is the part of the self that is inborn. It responds to biological urges without pause and is guided by the principle of pleasure:
if it feels good, it is the thing to do. A newborn is all id. The newborn cries when hungry, defecates when the urge strikes. The ego
develops through interaction with others and is guided by logic or the reality principle. It has the ability to delay gratification. It
knows that urges have to be managed. It mediates between the id and superego using logic and reality to calm the other parts of the
self. The superego represents society’s demands for its members. It is guided by a sense of guilt. Values, morals, and the
conscience are all part of the superego.

The personality is thought to development in response to the child’s ability to learn to manage biological urges. Parenting is

important here. If the parent is either overly punitive or lax, the child may not progress to the next stage. The oral stage lasts from
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birth until around age 2. The infant is all id. At this stage, all stimulation and comfort is focused on the mouth and is based on the
reflex of sucking. Too much indulgence or too little stimulation may lead to fixation. The anal stage coincides with potty training
or learning to manage biological urges. The ego is beginning to develop in this stage. Anal fixation may result in a person who is
compulsively clean and organized or one who is sloppy and lacks self-control. The phallic stage occurs in early childhood and
marks the development of the superego and a sense of masculinity or femininity as culture dictates. Latency occurs during middle
childhood when a child’s urges quiet down and friendships become the focus. The ego and superego can be refined as the child
learns how to cooperate and negotiate with others. The genital stage begins with puberty and continues through adulthood. Now the
preoccupation is that of sex and reproduction.

Freud focused on biology as a prime motivator. Erikson suggested that our relationships and society’s expectations motivate much
of our behavior in his theory of psychosocial development. Erikson was a student of Freud’s but emphasized the importance of the
ego, or conscious thought, in determining our actions. In other words, he believed that we are not driven by unconscious urges. We
know what motivates us and we consciously think about how to achieve our goals. He is considered the father of developmental
psychology because his model gives us a guideline for the entire life span and suggests certain primary psychological and social
concerns throughout life.

Erikson’s first four stages address childhood. Each stage is an elaboration of the previous stage. So, for example, a sense of trust in
infancy can extend to a sense of autonomy in toddlerhood. Trust versus mistrust is the crisis of infancy. The infant is dependent
and hopes that needs are met. If so, the infant may gain a sense that the world is a trustworthy place. Autonomy (or self-rule)
versus shame and doubt is the struggle of toddlers. Once the toddler can walk and talk, he wonders where he can go and what can
be said. The ability to be independent within safe limits is the goal. Initiative versus guilt guides early childhood. The child wants
to plan and begin a task or project without assistance. Maybe it’s building a fort out of all the couch cushions or putting together a
play and making paper tickets. (Keep in mind that the couch cushions won’t necessarily be picked up right away. After all, the goal
is initiation, not completion!) Industry versus inferiority is the primary concern once a child is learning how to get along with
other children and begins participating in school or other endeavors in which children come together and are compared. Industry
involves being very busy and trying out one’s skills. Hopefully, the child has successes and believes that they measure up well
when comparisons are made.

The last four stages address adolescence and continue through life. Adolescents struggle with identity. Teenagers struggle with
the question, “Who am I?” Who am I socially, physically, sexually, morally, academically, and so on? The early adult is focused on
intimacy versus isolation. Once an identity has been established, the person is in a better position to make intimate, long-term
commitments. Generativity or productivity and a sense of giving back to the next generation are a concern during midlife or
much of adulthood. A person looks at their life and hopes to be doing something that is worthwhile. If not, they may feel stagnated
or stuck and impelled to make changes. Integrity versus despair concerns us at the end of life. We want to look back and think
that we have lived according to our beliefs. We want to see agreement between who we are and what we’ve done. If not, we may
experience a sense of despair because time is running out.

Exercises

Now, test yourself.

Who is the father of developmental psychology?

According to Freud, which part of the self are we born with?

At what age do we establish a basic sense of trust, per Erikson?

Name and describe one defense mechanism.

When does the ego develop?

How would you test Freudian concepts? Well, that’s a hard question. The answer is probably, “with great difficulty.”

Learning theories explain some of the ways that experience changes what we are capable of doing. Unlike psychodynamic theories,
learning theories focus on behaviors that are observable.

We are going to explore three theories: classical conditioning, operant conditioning, and social learning theory.

Classical conditioning is an explanation of how we learn to feel the way we do. Ivan Pavlov was a Russian physiologist who
discovered that certain cues in our environment can create automatic physiological responses in us. For example, if you think of

lemons, you may start to salivate and your mouth may pucker. The reason is because you’ve associated the word lemon with your
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experience when tasting a lemon. Now the word can bring about the same response. Classical conditioning occurs when we learn
through association. The reaction is a gut level, physiological response like heart rate, relaxation, respiration and other ways that
our body changes when experiencing an emotion. Our sympathetic and parasympathetic divisions of the autonomic nervous system
are engaged.

Pavlov’s understanding of classical conditioning developed out of his work when studying how saliva breaks down food. Notice
that this dog has a tube attached to his mouth. This is designed to capture saliva that can be measured when the dog is eating.
Pavlov noticed that the dogs produced saliva even before he introduced food. For example, they began to salivate when they heard
his assistant coming down the hall. Why? Because they knew that footsteps come before food and therefore their bodies are getting
ready to digest by producing salivation. Salivating to footsteps is a response to a psychological event or thought process. Pavliov
called this a “psychic reflex” and began to pair other stimuli to feeding. For example, he rang a bell just before feeding. After that
pairing was made several times, the dog would then begin to salivate to the bell.

Let’s review some terms by applying these to the experiment just described. Before conditioning has occurred, we see that dogs
naturally produce saliva when food is introduced. The unconditioned stimulus is food and theunconditioned response is
salivation. After the bell has become associated with food, the dog begins to salivate when hearing the bell. The conditioned (or
learned) stimulus is now the sound of the bell. The conditioned (or learned) response is to salivate to the sound of the bell.

Let’s take this information beyond dogs and salivation.

John B. Watson built upon Pavlov’s work by applying the principles of classical conditioning to children. He was considered a
parenting expert in the 1920s and wrote a column in the newspaper giving parenting advice. He rejected the idea that genetics
explained our actions. Rather, he thought that learning was key in determining how children behave. Consequently, he emphasized
the importance of parenting practices. He believed that children could be taught to love or hate anything associate with
unconditioned stimuli. He demonstrated this in his work with Little Albert by teaching Albert to be afraid of a variety of animals
and other objects after they had been associated with a loud noise, which Albert automatically feared.

Watson left academia and carried his message to the world of advertising. One of his first clients was Sunkist, a company who sold
oranges. Watson created an ad in which a beautiful woman was shown holding an orange. Think about this example and identify
the unconditioned stimulus, the unconditioned response, the conditioned stimulus, and the conditioned response for review.

Now let’s turn our attention to operant conditioning. This is an explanation of why we repeat voluntary actions or operants. For
example, demonstrate a voluntary action right now as you’re working through this lesson. What did you do? Perhaps you raised
your hand or looked up. Maybe you decided to stand or say something. All of these are operants. Now, if I wanted to encourage you
to do this again, how would I go about it? Maybe asking you to do it again would be sufficient. But chances are I would need to
make it rewarding in order to get you to repeat that action.

The Law of Effect states that an organism will repeat an action if it is followed by a good effect. If I were with you now, I might be
able to smile when you stood up and therefore increase the likelihood that you would stand again.

Reinforcement encourages a behavior. B. F. Skinner, who brought us the principles of operant conditioning, suggested that
reinforcement is a more effective means of encouraging a behavior than is criticism or punishment. By focusing on strengthening
desirable behavior, we have a greater impact than if we emphasize what is undesirable. Reinforcement is anything that an organism
desires and is motivated to obtain. A reinforcer is something that encourages or promotes a behavior. Some things are natural
rewards. They are considered intrinsic or primary because their value is easily understood. Think of what kinds of things babies or
animals such as puppies find rewarding.

Extrinsic or secondary reinforcers are things that have a value not immediately understood. Their value is indirect. They can be
traded in for what is ultimately desired.

The use of positive reinforcement involves adding something to a situation in order to encourage a behavior. For example, if I
give a child a cookie for cleaning a room, the addition of the cookie makes cleaning more likely in the future. Think of ways in
which you positively reinforce others.

Negative reinforcement occurs when taking something unpleasant away from a situation encourages behavior. For example, 1
have an alarm clock that makes a very unpleasant, loud sound when it goes off in the morning. As a result, I get up and turn it off.

By removing the noise, I am reinforced for getting up. How do you negatively reinforce others?
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Punishment is an effort to stop a behavior. It means to follow an action with something unpleasant or painful. Punishment is often
less effective than reinforcement for several reasons. It doesn’t indicate the desired behavior, it may result in suppressing rather
than stopping a behavior, (in other words, the person may not do what is being punished when you’re around, but may do it often
when you leave), and a focus on punishment can result in not noticing when the person does well.

Not all behaviors are learned through association or reinforcement. Many of the things we do are learned by watching others. This
is addressed in social learning theory.

Social learning theory occurs when we copy, imitate, or learn a role by watching other people. Others include family members,
friends, as well as role models in the media. We use modeling as a quick guide to tell us how to act particularly when we are in new
situations. Perhaps you’ve started a new job or become a parent. One of the ways to learn how to behave in these situations is to
witness someone else in this role and use them as a guide. Review the commentary from Albert Bandura in the video clip of the
Bobo Doll experiment contained in your lesson. Notice that modeling is more than copying or imitating. It involves creating new
ways to act out a role. The children demonstrate new aggressive behavior never seen in the model.

Cognitive theories of development explain how our ability to think changes over time. Our thoughts and reasoning abilities differ
when we are 6 or 16 or 36 years of age. Let’s explore how and why this change occurs. We will focus on two theorists: Piaget and
Vygotsky.

Jean Jacque Piagetis considered the father of cognitive psychology. He offered a theory of how our ability to make sense of the
world changes as we mature.

Our desire to understand the world comes from a need for cognitive equilibrium. This is an agreement or balance between what we
sense in the outside world and what we know in our minds. If we experience something that we cannot understand, we try to
restore the balance by either changing our thoughts or by altering the experience to fit into what we do understand. Perhaps you
meet someone who is very different from anyone you know. How do you make sense of this person? You might use them to
establish a new category of people in your mind or you might think about how they are similar to someone else.

A schema or schemes are categories of knowledge. They are like mental boxes of concepts. A child has to learn many concepts.
They may have a scheme for “under” and “soft” or “running” and “sour”. All of these are schema. Our efforts to understand the
world around us lead us to develop new schema and to modify old ones.

One way to make sense of new experiences is to focus on how they are similar to what we already know. So the person we meet
who is very different may be understood as being “sort of like my brother” or “his voice sounds a lot like yours.” Or a new food
may be assimilated when we determine that it tastes like chicken! This is assimilation.

Another way to make sense of the world is to change our mind. We can make a cognitive accommodation to this new experience by
adding new schema. This food is unlike anything I’ve tasted before. I now have a new category of foods that are bitter-sweet in
flavor, for instance. This is accommodation. Do you accommodate or assimilate more frequently? Children accommodate more
frequently as they build new schema. Adults tend to look for similarity in their experience and assimilate. They may be less
inclined to think “outside the box.”

Piaget suggested different intelligences or ways of understanding that are associated with maturation.

1. Sensorimotor intelligence is based on knowledge that relies on use of the senses and motor skills. From birth until about age 2,
the infant knows by tasting, smelling, touching, hearing, and moving objects around. This is a real hands on type of knowledge.

2. Preoperational intelligence involves being able to think about the world using symbols. A symbol is something that stands for
something else. The use of language, whether it is in the form of words or gestures, facilitates knowing and communicating
about the world. This is the hallmark of preoperational intelligence and occurs in early childhood. However, these children are
preoperational or pre-logical. They still do not understand how the physical world operates. They may, for instance, fear that
they will go down the drain if they sit at the front of the bathtub, even though they are too big.

3. Concrete operational intelligence is the ability to think logically about the physical world. Middle childhood is a time of
understanding concepts such as size, distance, and constancy of matter, and cause and effect relationships. A child knows that a
scrambled egg is still an egg and that 8 ounces of water is still 8 ounces no matter what shape of glass contains it.

4. Formal operational intelligence is the ability to think logically about concrete and abstract events. The teenager who has

reached this stage is able to consider possibilities and to contemplate ideas about situations that have never been directly
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encountered. More abstract understanding of religious ideas or morals or ethics and abstract principles such as freedom and
dignity can be considered.

Lev Vygotsky was a Russian psychologist who focused on the process of guidance and interaction that occurs in all cultures when
teaching cognitive skills. He believed that cognitive abilities were not entirely dependent on physical maturation. Cognitive
abilities are acquired through guidance and interaction with others. This interaction involves scaffolding in which the child or
apprentice in learning is given hands-on assistance along with explanation as they learn to perform a task. The key is to work with a
child within their zone of proximal development. The task needs to be stimulating enough to engage their learning but not too
difficult to achieve.

One of the most comprehensive theories of human development comes to us from Urie Bronfenbrenner. Bronfenbrenner studies
Freud, Erikson, Piaget, and learning theorists and believed that all of those theories could be enhanced by adding the dimension of
context. What is being taught and how society interprets situations depends on who is involved in the life of a child and on when
and where a child lives.

Bronfenbrenner’s model explains the direct and indirect influences on an individual’s development. Microesystems impact a child
directly. These are the people with whom the child interacts such as parents, peers, and teachers. The relationship between
individuals and those around them need to be considered. For example, to appreciate what is going on with a student in math, the
relationship between the student and teacher should be known. Mesosystems are interactions between those surrounding the
individual. The relationship between parents and schools, for example will indirectly affect the child. Larger institutions such as the
mass media or the healthcare system are referred to as the exosystem. These have an impact on families and peers and schools who
operate under policies and regulations found in these institutions. We find cultural values and beliefs at the level of macrosystems.
These larger ideals and expectations inform institutions that will ultimately impact the individual.

All of this happens in an historic context referred to as the chronesystem. Cultural values change over time as do policies of
educational institutions or governments in certain political climates. Development occurs at a point in time.

So in order to understand a student in math, we can’t simply look at that individual and what challenges they face directly with the
subject. We have to look at the interactions that occur between teacher and child. Perhaps the teacher needs to make modifications
as well. The teacher may be responding to regulations made by the school such as new expectations for students in math or
constraints on time that interfere with the teacher’s ability to instruct. These new demands may be a response to national efforts to
promote math and science deemed important by a political leaders in response to relations with other countries at a particular time
in history.

In sum, this model challenges us to go beyond the individual if we want to understand human development and promote
improvements.
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2.1: Introduction to Early Childhood

4b Learning Objectives

e Summarize overall physical growth during early childhood.

e Describe growth of structures in the brain during early childhood.

o Identify examples of gross and fine motor skill development in early childhood.

e Identify nutritional concerns for children in early childhood.

o Examine nutritional content in popular foods consumed by children in early childhood.
e Describe sexual development in early childhood.

o Define preoperational intelligence.

o Tllustrate animism, egocentrism, and centration using children’s games or media.

e Describe language development in early childhood.

e [Tllustrate scaffolding.

o Explain private speech.

o Explain theory of mind.

o Explain Erikson’s stages of psychosocial development for toddlers and children in early childhood.
o Contrast models of parenting styles.

o Examine concerns about child care.

o Explain theories of self from Cooley and Mead.

o Summarize theories of gender role development.

o Examine concerns about childhood stress and development.
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2.2: Physical Development

Growth in Early Childhood

Children between the ages of 2 and 6 years tend to grow about 3 inches in height each year and gain about 4 to 5 pounds in weight
each year. The average 6 year old weighs about 46 pounds and is about 46 inches in height. The 3 year old is very similar to a
toddler with a large head, large stomach, short arms and legs. But by the time the child reaches age 6, the torso has lengthened and
body proportions have become more like those of adults.

This growth rate is slower than that of infancy and is accompanied by a reduced appetite between the ages of 2 and 6. This change
can sometimes be surprising to parents and lead to the development of poor eating habits.

Nutritional Concerns

Caregivers who have established a feeding routine with their child can find this reduction in appetite a bit frustrating and become
concerned that the child is going to starve. However, by providing adequate, sound nutrition, and limiting sugary snacks and drinks,
the caregiver can be assured that 1) the child will not starve; and 2) the child will receive adequate nutrition. Preschoolers can
experience iron deficiencies if not given well-balanced nutrition and if given too much milk. Calcium interferes with the absorption
of iron in the diet as well.

Caregivers need to keep in mind that they are setting up taste preferences at this age. Young children who grow accustomed to high
fat, very sweet and salty flavors may have trouble eating foods that have more subtle flavors such as fruits and vegetables. Consider
the following advice about establishing eating patterns for years to come (Rice, F.P., 1997). Notice that keeping mealtime pleasant,
providing sound nutrition and not engaging in power struggles over food are the main goals:

Tips for Establishing Healthy Eating Patterns

1. Don’t try to force your child to eat or fight over food. Of course, it is impossible to force someone to eat. But the real advice
here is to avoid turning food into some kind of ammunition during a fight. Do not teach your child to eat to or refuse to eat in
order to gain favor or express anger toward someone else.

2. Recognize that appetite varies. Children may eat well at one meal and have no appetite at another. Rather than seeing this as a
problem, it may help to realize that appetites do vary. Continue to provide good nutrition, but do not worry excessively if the
child does not eat.

3. Keep it pleasant. This tip is designed to help caregivers create a positive atmosphere during mealtime. Mealtimes should not be
the time for arguments or expressing tensions. You do not want the child to have painful memories of mealtimes together or
have nervous stomachs and problems eating and digesting food due to stress.

4. No short order chefs. While it is fine to prepare foods that children enjoy, preparing a different meal for each child or family
member sets up an unrealistic expectation from others. Children probably do best when they are hungry and a meal is ready.
Limiting snacks rather than allowing children to “graze” continuously can help create an appetite for whatever is being served.

5. Limit choices. If you give your preschool aged child choices, make sure that you give them one or two specific choices rather
than asking “What would you like for lunch?” If given an open choice, children may change their minds or choose whatever
their sibling does not choose!

6. Serve balanced meals. This tip encourages caregivers to serve balanced meals. A box of macaroni and cheese is not a balanced
meal. Meals prepared at home tend to have better nutritional value than fast food or frozen dinners. Prepared foods tend to be
higher in fat and sugar content as these ingredients enhance taste and profit margin because fresh food is often more costly and
less profitable. However, preparing fresh food at home is not costly. It does, however, require more activity. Preparing meals
and including the children in kitchen chores can provide a fun and memorable experience.
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7. Don’t bribe. Bribing a child to eat vegetable by promising desert is not a good idea. For one reason, the child will likely find a
way to get the desert without eating the vegetables (by whining or fidgeting, perhaps, until the caregiver gives in), and for
another reason, because it teaches the child that some foods are better than others. Children tend to naturally enjoy a variety of
foods until they are taught that some are considered less desirable than others. A child, for example, may learn the broccoli they
have enjoyed is seen as yucky by others unless it’s smothered in cheese sauce!

To what extent do these tips address cultural practices? How might these tips vary by culture?

Brain Maturation

Brain weight: If you recall, the brain is about 75 percent its adult weight by two years of age. By age 6, it is at 95 percent its adult
weight. Myelination and the development of dendrites continues to occur in the cortex and as it does, we see a corresponding
change in what the child is capable of doing. Greater development in the prefrontal cortex, the area of the brain behind the forehead
that helps us to think, strategizes, and controls emotion, makes it increasingly possible to control emotional outbursts and to
understand how to play games. Consider 4 or 5 year old children and how they might approach a game of soccer. Chances are
every move would be a response to the commands of a coach standing nearby calling out, “Run this way! Now, stop. Look at the
ball. Kick the ball!” And when the child is not being told what to do, he or she is likely to be looking at the clover on the ground or
a dog on the other side of the fence! Understanding the game, thinking ahead, and coordinating movement improve with practice
and myelination. Not being too upset over a loss, hopefully, does as well.

Visual Pathways

Have you ever examined the drawings of young children? If you look closely, you can almost see the development of visual
pathways reflected in the way these images change as pathways become more mature. Early scribbles and dots illustrate the use of
simple motor skills. No real connection is made between an image being visualized and what is created on paper.

At age 3, the child begins to draw wispy creatures with heads and not much other detail. Gradually pictures begin to have more
detail and incorporate more parts of the body. Arm buds become arms and faces take on noses, lips and eventually eyelashes. Look
for drawings that you or your child has created to see this fascinating trend. Here are some examples of pictures drawn by my
daughters from ages 2 to 7 years.

Angie
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Growth in the hemispheres and corpus callosum: Between ages 3 and 6, the left hemisphere of the brain grows dramatically.
This side of the brain or hemisphere is typically involved in language skills. The right hemisphere continues to grow throughout
early childhood and is involved in tasks that require spatial skills such as recognizing shapes and patterns. The corpus callosum
which connects the two hemispheres of the brain undergoes a growth spurt between ages 3 and 6 as well and results in improved
coordination between right and left hemisphere tasks. (I once saw a 5 year old hopping on one foot, rubbing his stomach and
patting his head all at the same time. I asked him what he was doing and he replied, “My teacher said this would help my corpus
callosum!” Apparently, his kindergarten teacher had explained the process!)

Motor Skill Development: Early childhood is a time when children are especially attracted to motion and song. Days are filled
with moving, jumping, running, swinging and clapping and every place becomes a playground. Even the booth at a restaurant
affords the opportunity to slide around in the seat or disappear underneath and imagine being a sea creature in a cave! Of course,
this can be frustrating to a caregiver, but it’s the business of early childhood. Children continue to improve their gross motor skills
as they run and jump. And frequently ask their caregivers to “look at me” while they hop or roll down a hill. Children’s songs are
often accompanied by arm and leg movements or cues to turn around or move from left to right. Fine motor skills are also being
refined in activities such as pouring water into a container, drawing, coloring, and using scissors. Some children’s songs promote
fine motor skills as well (have you ever heard of the song “itsy, bitsy, spider”?). Mastering the fine art of cutting one’s own
fingernails or tying shoes will take a lot of practice and maturation. Motor skills continue to develop in middle childhood-but for
preschoolers, play that deliberately involves these skills is emphasized.

Go ahead. Sing along and practice your fine motor skills.

Sexual Development in Early Childhood

Historically, children have been thought of as innocent or incapable of sexual arousal (Aries, 1962). Yet, the physical dimension of
sexual arousal is present from birth. But to associate the elements of seduction, power, love, or lust that is part of the adult
meanings of sexuality would be inappropriate. Sexuality begins in childhood as a response to physical states and sensation and
cannot be interpreted as similar to that of adults in any way (Carroll, 2007).

Infancy: Boys and girls are capable of erections and vaginal lubrication even before birth (Martinson, 1981). Arousal can signal
overall physical contentment and stimulation that accompanies feeding or warmth. And infants begin to explore their bodies and
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touch their genitals as soon as they have the sufficient motor skills. This stimulation is for comfort or to relieve tension rather than
to reach orgasm (Carroll, 2007).

Early Childhood: Self-stimulation is common in early childhood for both boys and girls. Curiosity about the body and about
others’ bodies is a natural part of early childhood as well. Consider this example. A mother is asked by her young daughter: “So it’s
okay to see a boy’s privates as long as it’s the boy’s mother or a doctor?” The mother hesitates a bit and then responds, “Yes. I think
that’s alright.” “Hmmm,” the girl begins, “When I grow up, I want to be a doctor!” Hopefully, this subject is approached in a way
that teaches children to be safe and know what is appropriate without frightening them or causing shame.

As children grow, they are more likely to show their genitals to siblings or peers, and to take off their clothes and touch each other
(Okami et al., 1997). Masturbation is common for both boys and girls. Boys are often shown by other boys how to masturbate. But
girls tend to find out accidentally. And boys masturbate more often and touch themselves more openly than do girls (Schwartz,
1999).

Hopefully, parents respond to this without undue alarm and without making the child feel guilty about their bodies. Instead,
messages about what is going on and the appropriate time and place for such activities help the child learn what is appropriate.

This page titled 2.2: Physical Development is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet
via source content that was edited to the style and standards of the LibreTexts platform.

e 5.2: Physical Development by Laura Overstreet is licensed CC BY 4.0. Original source:

https://courses.lumenlearning.com/lifespandevelopment2.

https://socialsci.libretexts.org/@go/page/49032



https://libretexts.org/
https://creativecommons.org/licenses/by/4.0/
https://socialsci.libretexts.org/@go/page/49032?pdf
https://socialsci.libretexts.org/Courses/Northeast_Wisconsin_Technical_College/Human_Development_Life_Span_(NWTC)/02%3A_Early_Childhood/2.02%3A_Physical_Development
https://creativecommons.org/licenses/by/4.0
https://chss.wwu.edu/people/overstl
https://courses.lumenlearning.com/lifespandevelopment2
https://socialsci.libretexts.org/@go/page/3018
https://chss.wwu.edu/people/overstl
https://creativecommons.org/licenses/by/4.0/
https://courses.lumenlearning.com/lifespandevelopment2

LibreTexts"

2.3: Cognitive Development

Early childhood is a time of pretending, blending fact and fiction, and learning to think of the world using language. As young
children move away from needing to touch, feel, and hear about the world toward learning some basic principles about how the
world works, they hold some pretty interesting initial ideas. For example, how many of you are afraid that you are going to go
down the bathtub drain? Hopefully, none of you do! But a child of three might really worry about this as they sit at the front of the
bathtub. A child might protest if told that something will happen “tomorrow” but be willing to accept an explanation that an event
will occur “today after we sleep.” Or the young child may ask, “How long are we staying? From here to here?” while pointing to
two points on a table. Concepts such as tomorrow, time, size and distance are not easy to grasp at this young age. Understanding
size, time, distance, fact and fiction are all tasks that are part of cognitive development in the preschool years.

Preoperational Intelligence

Piaget’s stage that coincides with early childhood is the preoperational stage. The word operational means logical, so these
children were thought to be illogical. However, they were learning to use language or to think of the world symbolically. Let’s
examine some Piaget’s assertions about children’s cognitive abilities at this age.

Pretend Play: Pretending is a favorite activity at this time. A toy has qualities beyond the way it was designed to function and can
now be used to stand for a character or object unlike anything originally intended. A teddy bear, for example, can be a baby or the
queen of a faraway land!

Piaget believed that children’s pretend play helped children solidify new schemes they were developing cognitively. This play,
then, reflected changes in their conceptions or thoughts. However, children also learn as they pretend and experiment. Their play
does not simply represent what they have learned (Berk, 2007).

Egocentrism: Egocentrism in early childhood refers to the tendency of young children to think that everyone sees things in the
same way as the child. Piaget’s classic experiment on egocentrism involved showing children a 3 dimensional model of a mountain
and asking them to describe what a doll that is looking at the mountain from a different angle might see. Children tend to choose a
picture that represents their own, rather than the doll’s view. However, when children are speaking to others, they tend to use
different sentence structures and vocabulary when addressing a younger child or an older adult. This indicates some awareness of
the views of others.

Syncretism: Syncretism refers to a tendency to think that if two events occur simultaneously, one caused the other. I remember my
daughter asking that if she put on her bathing suit whether it would turn to summer!

Animism: Animism refers to attributing life-like qualities to objects. The cup is alive, the chair that falls down and hits the child’s
ankle is mean, and the toys need to stay home because they are tired. Watch this segment in which the actor Robin Williams sings a
song to teach children the difference between what is alive and what is not alive. (Interesting, the puppets in the background sing
and dance the phrase “it’s not alive”. This might be a bit confusing to the viewers!). Cartoons frequently show objects that appear
alive and take on lifelike qualities. Young children do seem to think that objects that move may be alive but after age 3, they
seldom refer to objects as being alive (Berk, 2007).

Classification Errors: Preoperational children have difficulty understanding that an object can be classified in more than one way.
For example, if shown three white buttons and four black buttons and asked whether there are more black buttons or buttons, the
child is likely to respond that there are more black buttons. As the child’s vocabulary improves and more schemes are developed,
the ability to classify objects improves.

Wi U]

Conservation of Liquid. Does pouring liquid in a tall, narrow container make it have more?

Conservation Errors: Conservation refers to the ability to recognize that moving or rearranging matter does not change the
quantity. Imagine a 2 year old and a 4 year old eating lunch. The 4 year old has a whole peanut butter and jelly sandwich. He
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notices, however, that his younger sister’s sandwich is cut in half and protests, “She has more!” Watch the following examples of
conversation errors of quantity and volume:

Theory of Mind

Imagine showing a child of three a bandaid box and asking the child what is in the box. Chances are, the child will reply,
“bandaids.” Now imagine that you open the box and pour out crayons. If you ask the child what they thought was in the box before
it was opened, they may respond, “crayons”. If you ask what a friend would have thought was in the box, the response would still
be “crayons”. Why? Before about 4 years of age, a child does not recognize that the mind can hold ideas that are not accurate. So
this 3 year old changes his or her response once shown that the box contains crayons. The theory of mind is the understanding that
the mind can be tricked or that the mind is not always accurate. At around age 4, the child would reply, “Crayons” and understand
that thoughts and realities do not always match.

This awareness of the existence of mind is part of social intelligence or the ability to recognize that others can think differently
about situations. It helps us to be self-conscious or aware that others can think of us in different ways and it helps us to be able to
be understanding or empathic toward others. This mind reading ability helps us to anticipate and predict the actions of others (even
though these predictions are sometimes inaccurate).

The awareness of the mental states of others is important for communication and social skills. A child who demonstrates this skill is
able to anticipate the needs of others. This video describes a research in which theory of mind is linked to popularity.

Language Development

Vocabulary growth: A child’s vocabulary expands between the ages of 2 to 6 from about 200 words to over 10,000 words through
a process called fast-mapping. Words are easily learned by making connections between new words and concepts already known.
The parts of speech that are learned depend on the language and what is emphasized. Children speaking verb-friendly languages
such as Chinese and Japanese as well as those speaking English tend to learn nouns more readily. But those learning less verb-
friendly languages such as English seem to need assistance in grammar to master the use of verbs (Imai, et als, 2008). Children are
also very creative in creating their own words to use as labels such as a “take-care-of” when referring to John, the character on the
cartoon, Garfield, who takes care of the cat.

Literal meanings: Children can repeat words and phrases after having heard them only once or twice. But they do not always
understand the meaning of the words or phrases. This is especially true of expressions or figures of speech which are taken literally.
For example, two preschool aged girls began to laugh loudly while listening to a tape-recording of Disney’s “Sleeping Beauty”
when the narrator reports, “Prince Phillip lost his head!” They image his head popping off and rolling down the hill as he runs and
searches for it. Or a classroom full of preschoolers hears the teacher say, “Wow! That was a piece of cake!” The children began
asking “Cake? Where is my cake? I want cake!”

Overregularization: Children learn rules of grammar as they learn language but may apply these rules inappropriately at first. For
instance, a child learns to ad “ed” to the end of a word to indicate past tense. Then form a sentence such as “I goed there. I doed
that.” This is typical at ages 2 and 3. They will soon learn new words such as went and did to be used in those situations.

The Impact of Training: Remember Vygotsky and the Zone of Proximal Development? Children can be assisted in learning
language by others who listen attentively, model more accurate pronunciations and encourage elaboration. The child exclaims, “I’m

goed there!” and the adult responds, “You went there? Say, ‘I went there.” Where did you go?” Children may be ripe for language
as Chomsky suggests, but active participation in helping them learn is important for language development as well. The process of

scaffolding is one in which the guide provides needed assistance to the child as a new skill is learned.

Private Speech: Do you ever talk to yourself? Why? Chances are, this occurs when you are struggling with a problem, trying to
remember something, or feel very emotional about a situation. Children talk to themselves too. Piaget interpreted this as egocentric
speech or a practice engaged in because of a child’s inability to seeing things from others points of views. Vygotsky, however,
believed that children talk to themselves in order to solve problems or clarify thoughts. As children learn to think in words, they do
so aloud before eventually closing their lips and engaging in private speech or inner speech. Thinking out loud eventually becomes
thought accompanied by internal speech and talking to oneself becomes a practice only engaged in when we are trying to learn
something or remember something, etc. This inner speech is not as elaborate as the speech we use when communicating with others
(Vygotsky, 1962).
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2.4: Psychosocial Development

A Look At Self-Concept, Gender Identity, And Family Life
Self-Concept

Early childhood is a time of forming an initial sense of self. A self-concept or idea of who we are, what we are capable of doing,
and how we think and feel is a social process that involves taking into consideration how others view us. It might be said, then, that
in order to develop a sense of self, you must have interaction with others. Interactionist theorists, Cooley and Mead offer two
interesting explanations of how a sense of self develops.

Interactionism and Views of Self

Cooley: Charles Horton Cooley (1964) suggests that our self concept comes from looking at how others respond to us. This
process, known as the looking-glass self involves looking at how others seem to view us and interpreting this as we make
judgments about whether we are good or bad, strong or weak, beautiful or ugly, and so on. Of course, we do not always interpret
their responses accurately so our self-concept is not simply a mirror reflection of the views of others. After forming an initial self-
concept, we may use it as a mental filter screening out those responses that do not seem to fit our ideas of who we are. So
compliments may be negated, for example. Think of times in your life when you feel self-conscious. The process of the looking-
glass self is pronounced when we are preschoolers, or perhaps when we are in a new school or job or are taking on a new role in
our personal lives and are trying to gauge our own performances. When we feel more sure of who we are we focus less on how we
appear to others.

Mead: Herbert Mead (1967) offers an explanation of how we develop a social sense of self by being able to see ourselves through
the eyes of others. There are two parts of the self: the “I” which is the part of the self that is spontaneous, creative, innate, and is not
concerned with how others view us and the “me” or the social definition of who we are.

When we are born, we are all “I” and act without concern about how others view us. But the socialized self begins when we are
able to consider how one important person views us. This initial stage is called “taking the role of the significant other”. For
example, a child may pull a cat’s tail and be told by his mother, “No! Don’t do that, that’s bad” while receiving a slight slap on the
hand. Later, the child may mimic the same behavior toward the self and say aloud, “No, that’s bad” while patting his own hand.
What has happened? The child is able to see himself through the eyes of the mother. As the child grows and is exposed to many
situations and rules of culture, he begins to view the self in the eyes of many others through these cultural norms or rules. This is
referred to as “taking the role of the generalized other” and results in a sense of self with many dimensions. The child comes to
have a sense of self as student, as friend, as son, and so on.

Exaggerated Sense of Self

One of the ways to gain a clearer sense of self is to exaggerate those qualities that are to be incorporated into the self. Preschoolers
often like to exaggerate their own qualities or to seek validation as the biggest or smartest or child who can jump the highest. I
wonder if messages given in children’s books or television shows that everyone is special are really meaningful to children who
want to separate themselves from others on such qualities. This exaggeration tends to be replaced by a more realistic sense of self
in middle childhood.
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Erikson: Initiative vs. Guilt

The trust and autonomy of previous stages develop into a desire to take initiative or to think of ideas and initiative action. Children
may want to build a fort with the cushions from the living room couch or open a lemonade stand in the driveway or make a zoo
with their stuffed animals and issue tickets to those who want to come. Or they may just want to get themselves ready for bed
without any assistance. To reinforce taking initiative, caregivers should offer praise for the child’s efforts and avoid being critical of
messes or mistakes. Soggy washrags and toothpaste left in the sink pales in comparison to the smiling face of a five year old that
emerges from the bathroom with clean teeth and pajamas!

Gender ldentity, Gender Constancy and Gender Roles

Another important dimension of the self is the sense of self as male or female. Preschool aged children become increasingly
interested in finding out the differences between boys and girls both physically and in terms of what activities are acceptable for
each. While 2 year olds can identify some differences and learn whether they are boys or girls, preschoolers become more
interested in what it means to be male or female. This self-identification or gender identity is followed sometime later with gender
constancy or the knowledge that gender does not change. Gender roles or the rights and expectations that are associated with being
male or female are learned throughout childhood and into adulthood.

Freud and the phallic stage: Freud believed that masculinity and femininity were learned during the phallic stage or psychosexual
development. During the phallic stage, the child develops an attraction to the opposite sexed parent but after recognizing that that
parent is unavailable, learns to model their own behavior after the same sexed parent. The child develops his or her own sense of
masculinity or femininity from this resolution. And, according to Freud, a person who does not exhibit gender appropriate behavior,
such as a woman who competes with men for jobs or a man who lacks self-assurance and dominance, has not successfully
completed this stage of development. Consequently, such a person continues to struggle with his or her own gender identity.

Chodorow and mothering: Chodorow, a neoFreudian, believed that mothering promotes gender stereotypic behavior. Mothers
push their sons away too soon and direct their attention toward problem-solving and independence. As a result, sons grow up
confident in their own abilities but uncomfortable with intimacy. Girls are kept dependent too long and are given unnecessary and
even unwelcome assistance from their mothers. Girls learn to underestimate their abilities and lack assertiveness, but feel
comfortable with intimacy.

Both of these models assume that early childhood experiences result in lifelong gender self-concepts. However, gender
socialization is a process that continues throughout life. Children, teens, and adults refine and can modify their sense of self based
on gender.

Learning through reinforcement and modeling: Learning theorists suggest that gender role socialization is a result of the ways
in which parents, teachers, friends, schools, religious institutions, media and others send messages about what is acceptable or
desirable behavior as males or females. This socialization begins early-in fact, it may even begin the moment a parent learns that a
child is on the way. Knowing the sex of the child can conjure up images of the child’s behavior, appearance, and potential on the
part of a parent. And this stereotyping continues to guide perception through life. Consider parents of newborns, shown a 7 pound,
20 inch baby, wrapped in blue (a color designating males) describe the child as tough, strong, and angry when crying. Shown the
same infant in pink (a color used in the United States for baby girls), these parents are likely to describe the baby as pretty, delicate,
and frustrated when crying. (Maccoby & Jacklin, 1987). Female infants are held more, talked to more frequently and given direct
eye contact, while male infants play is often mediated through a toy or activity.

Sons are given tasks that take them outside the house and that have to be performed only on occasion while girls are more likely to
be given chores inside the home such as cleaning or cooking that is performed daily. Sons are encouraged to think for themselves
when they encounter problems and daughters are more likely to be given assistance even when they are working on an answer. This
impatience is reflected in teachers waiting less time when asking a female student for an answer than when asking for a reply from
a male student (Sadker and Sadker, 1994). Girls are given the message from teachers that they must try harder and endure in order
to succeed while boys successes are attributed to their intelligence. Of course, the stereotypes of advisors can also influence which
kinds of courses or vocational choices girls and boys are encouraged to make.

Friends discuss what is acceptable for boys and girls and popularity may be based on modeling what is considered ideal behavior or
looks for the sexes. Girls tend to tell one another secrets to validate others as best friends while boys compete for position by
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emphasizing their knowledge, strength or accomplishments. This focus on accomplishments can even give rise to exaggerating
accomplishments in boys, but girls are discouraged from showing off and may learn to minimize their accomplishments as a result.

Gender messages abound in our environment. But does this mean that each of us receives and interprets these messages in the same
way? Probably not. In addition to being recipients of these cultural expectations, we are individuals who also modify these roles
(Kimmel, 2008).

How much does gender matter? In the United States, gender differences are found in school experiences (even into college and
professional school, girls are less vocal in the classrooms and much more at risk for sexual harassment from teachers, coaches,
classmates, and professors), in social interactions and in media messages. The stereotypes that boys should be strong, forceful,
active, dominant, and rational and that girls should be pretty, subordinate, unintelligent, emotional, and gabby are portrayed in
children’s toys, books, commercials, video games, movies, television shows and music. In adulthood, these differences are
reflected in income gaps between men and women where women working full-time earn about 74 percent the income of men, in
higher rates of women suffering rape and domestic violence, higher rates of eating disorders for females, and in higher rates of
violent death for men in young adulthood. Each of these differences will be explored further in subsequent chapters.

The impact in India: Gender differences in India can be a matter of life and death as preferences for male children have been
strong historically and are still held, especially in rural areas. (WHO, 2010). Male children are given preference for receiving food,
breast milk, medical care and other resources. It is no longer legal to give parents information on the sex of their developing child
for fear that they will abort a female fetus. Clearly, gender socialization and discrimination still impact development in a variety of
ways across the globe.

This page titled 2.4: Psychosocial Development is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura
Overstreet via source content that was edited to the style and standards of the LibreTexts platform.
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2.5: Family Life

Parenting Styles

Relationships between parents and children continue to play a significant role in children’s development during early childhood.
We will explore two models of parenting styles. Keep in mind that these most parents do not follow any model completely. Real
people tend to fall somewhere in between these styles. And sometimes parenting styles change from one child to the next or in
times when the parent has more or less time and energy for parenting. Parenting styles can also be affected by concerns the parent
has in other areas of his or her life. For example, parenting styles tend to become more authoritarian when parents are tired and
perhaps more authoritative when they are more energetic. Sometimes parents seem to change their parenting approach when others
are around, maybe because they become more self-conscious as parents or are concerned with giving others the impression that
they are a “tough” parent or an “easy-going” parent. And of course, parenting styles may reflect the type of parenting someone saw
modeled while growing up.

Baumrind (1971) offers a model of parenting that includes three styles. The first, authoritarian, is the traditional model of
parenting in which parents make the rules and children are expected to be obedient. Baumrind suggests that authoritarian parents
tend to place maturity demands on their children that are unreasonably high and tend to be aloof and distant. Consequently, children
reared in this way may fear rather than respect their parents and, because their parents do not allow discussion, may take out their
frustrations on safer targets-perhaps as bullies toward peers.

Permissive parenting involves holding expectations of children that are below what could be reasonably expected from them.
Children are allowed to make their own rules and determine their own activities. Parents are warm and communicative, but provide
little structure for their children. Children fail to learn self-discipline and may feel somewhat insecure because they do not know
the limits.

Authoritative parenting involves being appropriately strict, reasonable, and affectionate. Parents allow negotiation where
appropriate and discipline matches the severity of the offense. A popular parenting program that is offered in many school districts
is called “Love and Logic” and reflects the authoritative or democratic style of parenting just described. Uninvolved parents are
disengaged from their children. They do not make demands on their children and are non-responsive. These children can suffer in
school and in their relationships with their peers (Gecas & Self, 1991).

Lemasters and Defrain (1989) offer another model of parenting. This model is interesting because it looks more closely at the
motivations of the parent and suggests that parenting styles are often designed to meet the psychological needs of the parent rather
than the developmental needs of the child. The martyr is a parent who will do anything for the child; even tasks that the child
should do for himself or herself. All of the good deeds performed for the child, in the name of being a “good parent”, may be used
later should the parent want to gain compliance from the child. If a child goes against the parent’s wishes, the parent can remind the
child of all of the times the parent helped the child and evoke a feeling of guilt so that the child will do what the parent wants. The
child learns to be dependent and manipulative as a result. (Beware! A parent busy whipping up cookies may really be thinking
“control™!)

The pal is like the permissive parent described in Baumrind’s model above. The pal wants to be the child’s friend. Perhaps the
parent is lonely or perhaps the parent is trying to win a popularity contest against an ex-spouse. Pals let children do what they want
and focus most on being entertaining and fun and set few limitations. Consequently, the child may have little self-discipline and
may try to test limits with others.

The police officer/drill sergeant style of parenting is similar to the authoritarian parent described above. The parent focuses
primarily making sure that the child is obedient and that the parent has full control of the child. Sometimes this can be taken to
extreme by giving the child tasks that are really designed to check on their level of obedience. For example, the parent may require
that the child fold the clothes and place items back in the drawer in a particular way. If not, the child might be scolded or punished
for not doing things “right”. This type of parent has a very difficult time allowing the child to grow and learn to make decisions
independently. And the child may have a lot of resentment toward the parent that is displaced on others.

The teacher-counselor parent is one who pays a lot of attention to expert advice on parenting and who believes that as long as all
of the steps are followed, the parent can rear a perfect child. “What’s wrong with that?” you might ask. There are two major
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problems with this approach. First, the parent is taking all of the responsibility for the child’s behavior-at least indirectly. If the
child has difficulty, the parent feels responsible and thinks that the solution lies in reading more advice and trying more diligently
to follow that advice. Parents can certainly influence children, but thinking that the parent is fully responsible for the child’s
outcome if faulty. A parent can only do so much and can never have full control over the child. Another problem with this approach
is that the child may get an unrealistic sense of the world and what can be expected from others. For example, if a teacher-
counselor parent decides to help the child build self-esteem and has read that telling the child how special he or she is or how
important it is to compliment the child on a job well done, the parent may convey the message that everything the child does is
exceptional or extraordinary. A child may come to expect that all of his efforts warrant praise and in the real world, this is not
something one can expect. Perhaps children get more of a sense of pride from assessing their own performance than from having
others praise their efforts.

So what is left? Lemasters and Defrain (1989) suggest that the athletic coach style of parenting is best. Before you draw
conclusions here, set aside any negative experiences you may have had with coaches in the past. The principles of coaching are
what are important to Lemasters and Defrain. A coach helps players form strategies, supports their efforts, gives feedback on what
went right and what went wrong, and stands at the sideline while the players perform. Coaches and referees make sure that the rules
of the game are followed and that all players adhere to those rules. Similarly, the athletic coach as parent helps the child understand
what needs to happen in certain situations whether in friendships, school, or home life, and encourages and advises the child about
how to manage these situations. The parent does not intervene or do things for the child. Rather, the parent’s role is to provide
guidance while the child learns first hand how to handle these situations. And the rules for behavior are consistent and objective
and presented in that way. So, a child who is late for dinner might hear the parent respond in this way, “Dinner was at six o’clock.”
Rather than, “You know good and well that we always eat at six. If you expect me to get up and make something for you now, you
have got another thing coming! Just who do you think you are showing up late and looking for food? You’re grounded until further
notice!”

The most important thing to remember about parenting is that you can be a better, more objective parent when you are directing
your actions toward the child’s needs and while considering what they can reasonably be expected to do at their stage of
development. Parenting is more difficult when you are tired and have psychological needs that interfere with the relationship. Some
of the best advice for parents is to try not to take the child’s actions personally and be as objective as possible.

The impact of class and culture cannot be ignored when examining parenting styles. The two models of parenting described above
assume that authoritative and athletic coaching styles are best because they are designed to help the parent raise a child who is
independent, self-reliant and responsible. These are qualities favored in “individualistic” cultures such as the United States,
particularly by the middle class. African-American, Hispanic and Asian parents tend to be more authoritarian than non-Hispanic
whites. However, in “collectivistic” cultures such as China or Korea, being obedient and compliant are favored behaviors.
Authoritarian parenting has been used historically and reflects cultural need for children to do as they are told. In societies where
family members’ cooperation is necessary for survival, as in the case of raising crops, rearing children who are independent and
who strive to be on their own makes no sense. But in an economy based on being mobile in order to find jobs and where one’s
earnings are based on education, raising a child to be independent is very important.

Working class parents are more likely than middle class parents to focus on obedience and honesty when raising their children. In a
classic study on social class and parenting styles called Class and Conformity, Kohn (1977) explains that parents tend to emphasize
qualities that are needed for their own survival when parenting their children. Working class parents are rewarded for being
obedient, reliable, and honest in their jobs. They are not paid to be independent or to question the management; rather, they move
up and are considered good employees if they show up on time, do their work as they are told, and can be counted on by their
employers. Consequently, these parents reward honesty and obedience in their children. Middle class parents who work as
professionals are rewarded for taking initiative, being self-directed, and assertive in their jobs. They are required to get the job done
without being told exactly what to do. They are asked to be innovative and to work independently. These parents encourage their
children to have those qualities as well by rewarding independence and self-reliance. Parenting styles can reflect many elements of
culture.
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Child Care Concerns

About 77.3 percent of mothers of school-aged and 64.2 percent of mothers of preschool aged children in the United States work
outside the home (Cohen and Bianchi, 1999; Bureau of Labor Statistics, 2010). Since more women have been entering the
workplace, there has been a concern that families do not spend as much time with their children. This, however, is not true.
Between 1981 and 1997, the amount of time that parents spent with children has increased overall (Sandberg and Hofferth, 2001).

Seventy-five percent of children under age 5 are in scheduled child care programs. Others are cared for by family members,
friends, or are in Head Start Programs. Older children are often in after school programs, before school programs, or stay at home
alone after school once they are older. Quality childcare programs can enhance a child’s social skills and can provide rich learning
experiences. But long hours in poor quality care can have negative consequences for young children in particular. What determines
the quality of child care? One consideration is the teacher/child ratio. States specify the maximum number of children that can be
supervised by one teacher. In general, the younger the children, the more teachers required for a given number of children. The
higher the teacher to child ratio, the more time the teacher has for involvement with the children and the less stressed the teacher
may be so that the interactions can be more relaxed, stimulating and positive. The more children there are in a program, the less
desirable the program as well. This is because the center may be more rigid in rules and structure to accommodate the large number
of children in the facility.

The physical environment should be colorful, stimulating, clean, and safe. The philosophy of the organization and the
curriculum available should be child-centered, positive, and stimulating. Providers should be trained in early childhood education
as well. A majority of states do not require training for their child care providers. And while formal education is not required for a
person to provide a warm, loving relationship to a child, knowledge of a child’s development is useful for addressing their social,
emotional, and cognitive needs in an effective way. By working toward improving the quality of childcare and increasing family-
friendly workplace policies such as more flexible scheduling and perhaps childcare facilities at places of employment, we can
accommodate families with smaller children and relieve parents of the stress sometimes associated with managing work and family
life.

X Global Concerns: The Market Women of Liberia

Work and mothering go hand in hand in many parts of the world. Consider the market women of Liberia. These are women
who work as street vendors and are primary providers for their families. They come together in marketplaces along with their
children to sell their goods while keeping a watchful eye on their children. Recently, they have been supported by President
Sirleaf whose grandmother was a market woman. President Sirleaf has worked to raise funds to improve the marketplaces and
conditions for mothers and children. The hope has been to make these marketplaces more safe, to provide childcare, and social
services to improve the lives of mothers and children (Nance-Nash, 2009).
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2.6: Childhood Stress and Development

What is the impact of stress on child development? Children experience different types of stressors. Normal, everyday stress can
provide an opportunity for young children to build coping skills and poses little risk to development. Even more long-lasting
stressful events such as changing schools or losing a loved one can be managed fairly well. But children who experience toxic
stress or who live in extremely stressful situations of abuse over long periods of time can suffer long-lasting effects. The structures
in the midbrain or limbic system such as the hippocampus and amygdala can be vulnerable to prolonged stress during early
childhood (Middlebrooks and Audage, 2008). High levels of the stress hormone cortisol can reduce the size of the hippocampus
and effect the child’s memory abilities. Stress hormones can also reduce immunity to disease. The brain exposed to long periods of
severe stress can develop a low threshold making the child hypersensitive to stress in the future. However, the effects of stress can
be minimized if the child has the support of caring adults.

In the next lesson, we continue to look at childhood as we examine the period between starting school and entering adolescence
known as middle childhood.
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2.7: Labeling and Children

As you read the chapters on childhood, you may notice that the process of diagnosing and labeling children is changing. For
example, you can look at the campaign to get rid of the ‘R word’ (retardation) by going to www.r-word.org. Read about the
controversy over using diagnostic labels that either rigidly categorize and/or stigmatize children. Both labels of autism and fetal
alcohol syndrome have now been replaced with “autism spectrum disorders” and “fetal alcohol spectrum disorders”, respectively.
Why have these changes occurred? What impact does labeling a child with a diagnosis have on that child? What are the advantages
and disadvantages? Please post twice and respond twice for full credit.
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2.8: Childhood

Choose two of the following:

1. Explain the merits of breastfeeding. What are the pros and cons?

2. Examine nutritional content in popular foods consumed by children in early childhood. Choose two popular food products
targeted toward this age group to analyze.

3. Ilustrate animism, egocentrism, and centration using children’s games or media. Find one example of each and explain how it
reflects these concepts.

4. Prepare recommendations to avoid health risks in school-aged children. Consider what you have learned about nutrition and
physical activity. Incorporate the problems you know about with respect to this age group when preparing your
recommendations.
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Early childhood is sometimes referred to as the preschool years. This is a period of the life span after infancy and before the child
begins formal schooling. This is typically from ages 3 to 5 or 2 to 6 years.

First, let’s examine physical growth.

There is considerable difference in the body proportions of a child entering and exiting this stage. Toddlers have large heads and
stomachs and short arms and legs. But 6 year old children tend to have longer, leaner bodies as their torso lengthens.

The rate of physical growth in early childhood is slower than what was found in infancy. Overall physical growth is at the rate of
about 3 inches in height per year. And about 4.5 pounds of weight is gained each year. The average 6 year old in the United States
is about 46 inches tall and weighs about 46 pounds. This slower growth rate translates into a smaller appetite for children between
ages 2 and 6 years.

This diminished appetite means these children are vulnerable to nutritional deficiencies. This is particularly true if those small
appetites are satisfied with foods poor in nutrition. Preschoolers can suffer iron deficiencies particularly if they drink too much
cow’s milk which interferes with the body’s ability to absorb iron. Children in the United States consume too many high fat, high
sugar junk foods. And while the effects of such poor nutrition might not be immediately evident, the preference for eating such
intensely sugary and fatty foods is being established and can interfere with nutrition for years to come.

How can you avoid setting up eating problems in this age group? The following tips are directed toward establishing reasonable
expectations about food and avoiding associating food with psychological needs.

o First, don’t try to force feed your child or fight with them over food.

e Recognize that appetites vary and adjust accordingly.

o Keep mealtime pleasant and as a time for family members to unite and enjoy one another’s company.

e Don’t become a short order chef. Choose a reasonable menu that all can share.

o Limit choices, particularly when allowing young children to make selections. Too many options can be confusing.

o Serve balanced meals. Take the time to think about nutrition and prepare meals that are healthy.

e Don’t bribe the child with food. Offering certain foods as rewards can set up a hierarchy of good and bad foods which can get in
the way of eating healthy meals.
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Now let’s turn our attention to the brain. During early childhood, the brain continues to grow and mature. At age 2, the brain is 75%
its adult weight. By age 6, it’s at 95 percent its adult weight. And by 7, the brain is about 100% its adult weight. Changes in the
child’s ability to override emotional outbursts and to coordinate movement are seen as the cortex continues to mature. Visual
pathways continue to be established and the child becomes able to reproduce what is seen on paper when drawing. The left
hemisphere of the brain undergoes a growth spurt between ages 3 and 6 facilitating language skills. The right hemisphere grows
throughout childhood improving spatial skills, and the recognition of shapes and patterns. Corpus callosum also grows between 3-6
years.

Gross motor skill development occupies much of the life of a young child. Running, jumping, swinging, and learning to ride a
bicycle are all examples of gross motor skills. Many childhood songs combine music and words with large physical movements.
Can you think of any examples? How about “Head and Shoulders, Knees and Toes”? Remember that one?

Young children are also practicing their fine motor skills by learning to pour, using scissors, and coloring. Early childhood
classrooms include a number of activities for improving fine motor skills. Many songs and children’s activities incorporate fine
motor skills. Have you ever heard the song, “The Itsy Bitsy Spider”? You’ll find a video of it being performed in your lesson.
Enjoy!

Sexual development begins even before birth. Erections and vaginal lubrication are present before birth. In infancy, babies
stimulate their genitals when they have sufficient motor skills. Their curiosity about the genitals continues in early childhood.
Hopefully, this curiosity is met with a reasonable response rather than one that evokes shame or fear.

Let’s continue our look at cognitive development.

Recall Piaget’s second stage of cognitive development: preoperational intelligence. Early childhood is a time of learning to use
thought to solve problems and learning to know and communicate about the world through the use of symbols, primarily language.
Now the child can think about what happened several days ago or image an event. Watch closely and you may see a child surprised
by being able to hear a song in their head. “Wow! I can hear a song and it’s playing in my head!” Being able to think about the
world in this new way doesn’t mean that the child is logical about how the world works. Preoperational thought is ‘prelogical’ or
before logical. Instead, there may be a tendency to believe that everyone sees the world through the child’s eyes. I’ll give you an
example. One child came up to me at around Halloween (October) and said “I know why god put skin on people.” “Oh, really?
Why?” I responded. The child proudly reported, “So they wouldn’t be scary to little kids!”

Here are some other aspects of preoperational thought. Children love to play out roles at this age. This type of play, called
sociodramatic play, allows them to take on a role fully and think about how to speak and act as well as what kinds of props are
needed to become the part.

Syncretism refers to thinking that if two events occur simultaneously, one must have caused the other. A child whose mother
brought a baby with her when she last left the hospital may think that a new visit to the same building will produce another child!

Egocentrism is one of Piaget’s early concepts that refer to how these children assume that everyone thinks the way that they do.

Try reading to a child and they may ask, “Where am I in the story?” They believe that they are at the center of activity. Or you may
head a child ask whether a character in a movie or cartoon loves them? That’s an odd question, unless you’re a 3 year old.

Animism is the thought that objects have lifelike qualities. Be sure to watch the video clip in your lesson. It’s an attempt to help
young children distinguish between living and non-living objects.

Piaget challenged children’s ability to understand how to classify objects. For example, in this image showing numerous red
buttons and a single green button, you have objects that can be classified in several ways. If you ask a 3 year old, “What are there
more of? Red things, green things, or buttons?” The child will probably respond, “Red things” not recognizing that all are buttons.

Piaget’s experiments on conservation of matter indicated that children have numerous misconceptions about matter. For example,
if a container of water is poured into two differently shaped containers so that the water levels now vary, the child may think that
the higher water level indicates more liquid. Or a child may think that if one line moves further to the right, it is more or if one row
of pennies is widely spaced apart, it has more.

The theory of mind is the understanding that other people have different thoughts than one’s own. This realization replaces
egocentrism and occurs between ages 3 and 5, typically; or around age 4. This knowledge of other’s mental states can aid in social
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relationships. It serves as our everyday mindreading. It can be absent or difficult for children with autism spectrum disorders. Such
children may not be able to appreciate other’s mental states, depending on the level of severity of the disorder.

Vocabulary grows at the rate of 10 to 20 new words per day and the child has a vocabulary of approximately 10,000 words by age
6. However, children do not have a complete understanding of words. For example, a child may not understand that the expression,
“time flies” simply means that time passes quickly. Children tend to learn nouns more easily than verbs, even in more verb-friendly
languages such as Chinese. Rules of grammar may be misapplied. An example of such over-regularization is found in statements
such as “I goed there.” Or, “I doed that!” in which adding ed to the end of the word is used to indicate past tense incorrectly.

Remember Vygotsky’s zone of proximal development? This is the potential a child may achieve through guided participation.
Language, both verbal and non-verbal is the vehicle of this guidance. Do you ever talk to yourself? When and why? Chances are
you talk to yourself as an adult only when you want to express an emotion or clarify your thoughts. This inner speech is not the
same as the speech you use when communicating with others; it’s short and to the point. But when you were learning to use
language, you may have struggled as you began to use words to communicate ideas to others. You probably spoke aloud. Then
words became directed toward your own behavior. You may have talked to yourself with a sort of running commentary about your
own activities and feelings as you learned to think using words. Gradually, this egocentric speech (spoken when alone) became
private speech, or thinking in language. Inner speech is only spoken aloud if thoughts need to be clarified or emotion expressed.

Now we turn our attention toward psychosocial development in early childhood. We’ll explore self-concept, gender identity, and
family life.

A self-concept is one’s own perception or image of self. We aren’t born with a self-concept. It develops through interaction with
others. Usually these others are those close to us like parents, siblings, or peers. Let’s look at two theories of self-based on
interaction.

Charles Horton Cooley used the metaphor of a mirror or looking-glass when describing this process. Our self-concept develops
when we look at how those around us respond to us, how we look, what we say, and what we do. We then use their reactions to
make self-judgments. If those around us respond favorably to us, we’ll form a positive sense of self. But if those around us respond
with criticism and insult, we interpret that as evidence that we are not good or acceptable. But those around us may respond to us
based on more than our own performance or worth. Perhaps they don’t notice what we do well or are reluctant to comment on it. As
a result, we may have an inaccurate self-concept. And there may be certain periods in life in which we are more self-conscious or
concerned with how others view us. Early childhood may be one of those times as children are piecing together a sense of self.

George Herbert Mead also focused on social interaction as important for developing a sense of self. He divided the self into two
parts: the “I” or the spontaneous part of the self that is creative and internally motivated, and the “me” or the part of the self that
takes into account what other people think. The key to living well is to find ways to give expression to the “I” with the approval of
the “me”. In other words, find out how to be creative and do what you care about within the guidelines of society. The I is inborn.
But the me develops through social interaction and a process called “taking the role of the other.” A child first comes to take the
role of a significant other person, typically a parent or sibling. A child, who has been told not to do something, may be found saying
“no” to himself. Gradually, the child will come to understand how the generalized other, or society at large, comes to view actions.
Now a behavior is not just wrong according to a significant other person, it is wrong as a rule of society. In this way, cultural
expectations become part of the judgment of self.

Early self-concepts can be quite exaggerated. A child may want to be the biggest, or be able to jump the highest, or to have the
longest hair. This exaggerated sense of self is external; the child emphasizes outward expressions and responses in developing a
sense of self. Older children tend to become more realistic in their sense of self as they start comparing their own behavior with that
of others.

Erikson views early childhood as a time of building on autonomy and taking initiative. The child wants to think of an activity and
carry it out without interference of others.

Early childhood is also a time of developing gender identification or a sense of self based on gender. You may recall Freud’s theory
of the phallic stage in which the child develops a sense of masculinity or femininity. Nancy Chordorow believed that mothers
promote gender specific behavior in the way they interact with sons and daughters. Daughters are kept close and dependent while
sons are encouraged to be independent and assertive. Cognitive theory suggests that children actively seek their gender roles
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through a gender schema in which they sort their world into male and female categories. They ask whether activities, objects,
colors, and mannerisms are for boys or girls. Learning theorists focus on the ways in which children are reinforced for gender
stereotypic behavior and how modeling and media images promote gender stereotypic behaviors. The focus is on how society
imposes gender expectations on children.

How is gender taught? The training is said to begin in infancy as parents treat their sons and daughters differently. In some cultures
it means cuddling and speaking to daughters, while directing sons toward outside activities. Sons are given more freedom and less
supervision than daughters. And daughters may be given unnecessary assistance thus undermining their confidence. Teachers call
on boys more often in the classroom and schools may direct students into certain fields of study based on gender rather than
abilitFriends have a different code of behavior for girls than for boys. Girls focus on closeness in friendship whereas boys may
focus more on competition.

Is gender taught or do children seek out how to behave based on their sex? Gender expectations are taught and messages are
presented in the media, in the schools, among friends, and by family members. But children also vary in the extent to which they
follow the roles presented. There is an interactive role between the individual and society’s expectations with respect to gender.
This is called “doing gender.” It means that we approach these expectations and respond to them in a variety of ways, depending on
individual motives and attributes.

Think of your parents. How would you describe their style of parenting? Are they consistent? Were they alike in their approach to
discipline and support? Here are two models of parenting styles. You may be able to identify your own parents to some extent in
these descriptions. Of course, these models represent clear categories. Real parents often fall somewhere in between.

Diane Baumrind’s model classifies parents in several ways based on the amount and direction of communication they have with
their children, their level of warmth, and the level of maturity expected from the child. The authoritarian model is a traditional
model in which the parents are in control. Children are expected to be obedient and respectful. These parents have low warmth and
high maturity demands for their children. The permissive model is one in which parents allow children to make the rules. These
parents show a good deal of warmth, but have trouble setting limits. The authoritative model is parenting that is strict within reason
and that is accompanied by affection. Children have some say in making rules and the exchanges are warm. This is also known as
democratic parenting and is the model favored by Baumrind. The parenting program called “Love and Logic” is a good example
of this model. Uninvolved parents are unresponsive and non-demanding. As a consequence, their children may difficulty in social
relationships, school, and other areas.

LeMaster’s and DeFrain’s model focuses on what parents are trying to accomplish when parenting. It offers a glimpse at the
psychological motivation of the parent suggesting that a parent’s psychological needs rather than the child’s developmental needs
are frequently being addressed when parenting. The martyr is the type of parent who will do anything for their child; even those
things that children should and could do on their own. This is to help the parent feel in control through self-sacrifice with the
expectation that the child will be indebted to them. The pal is lonely and wants a friend. The pal lets the child do what they want in
hopes that the child will spend time with the parent and satisfy their need for companionship. The police officer/drill sergeant
wants direct control and gives the child many obedience tests. Obedience tests are often meaningless activities with the sole
purpose of showing the child who is in control. The teacher-counselor parent is one who probably pays too much attention to what
the “experts” have to say about parenting. The teacher-counselor takes all responsibility for the child’s behavior and thinks that if
they just do the right things, they can have a perfect child. The athletic coach is the preferred model. It involves being objective
and consistent in parenting and allowing the child to learn by doing.

Which model is best? It turns out that showing concern, warmth, and support is the most important ingredient. The way this care
and concern is demonstrated depends on culture.

As of 2009, 64.2 percent of mothers with children under age 6 and 77.3 percent of mothers with children between the ages of 6 and
17 worked outside the home in the United States. Since the dramatic increase of women in the labor force, we’ve seen many studies
done to evaluate the impact of childcare on child development. Most of this attention has been devoted to looking at formal
preschools and day care programs and the teacher-child ratios, type of environments, and activities available. The conclusion has
been that day care that is stimulating and provides adequate attention to children is beneficial and sometimes superior to the world
of children staying at home. In some parts of the world, child care concerns are more about safety and healthcare. Market Women
in Liberia are women who sell small items as street or market vendors. These women are providers for their families and also take
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care of their children. Day care is not available to them so their children accompany them to the markets. These markets are
crowded and often near waste dumps. Recently, there has been a nationwide effort to improve the conditions for children in the
market places and to offer social services such as nutrition and health care for the children. You can learn more in your reading.
Certainly, childcare concerns are varied throughout the world.

Some amount of stress is normal in the lives of children. Normal stress includes everyday frustrations and disappointments and
minor illness. These stressors can in fact be good life lessons for children and do not cause harm. But toxic stress is long-term and
undermines a child’s sense of safety and support. This might come from living in an abusive household or one filled with neglect.
Or it might be due to the lack of safety and fear that results from living in a crime-ridden community or with war. Prolonged stress
leads to the production of stress hormones such as cortisol. Normally, these hormones help the body prepare to take action and get
out of harm’s way. But prolonged exposure reduces our immunity to disease and leads to problems with digestion, blood pressure,
and muscle tensions. In early childhood, our brains are building wiring systems in response to our environments. A child who
undergoes chronic, intense stress can develop a low threshold to stress within the brain circuitry. Such a child may be nervous or
hyper-vigilant. Having a caring, supportive parent or other caregiver can reduce the impact of toxic stress.

This page titled 2.9: Early Childhood is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via
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CHAPTER OVERVIEW

3: Middle Childhood

Middle childhood is the period of life that begins when children enter school and lasts until they reach adolescence. Think for a
moment about children this age that you may know. What are their lives like? What kinds of concerns do they express and with
what kinds of activities are their days filled? If it were possible, would you want to return to this period of life? Why or why not?
Early childhood and adolescence seem to get much more attention than middle childhood. Perhaps this is because growth patterns
slow at this time, the id becomes hidden during the latent stage, according to Freud, and children spend much more time in schools,
with friends, and in structured activities. It may be easy for parents to lose track of their children’s development unless they stay
directly involved in these worlds. I think it is important to stop and give full attention to middle childhood to stay in touch with
these children and to take notice of the varied influences on their lives in a larger world.
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3.1: Introduction to Middle Childhood

4) Learning Objectives

e Describe physical growth during middle childhood.

e Prepare recommendations to avoid health risks in school-aged children.

o Describe recognized examples of concrete operational intelligence.

o Define conservation, reversibility, and identity in concrete operational intelligence.

o Explain information processing theory of memory.

o Characterize language development in middle childhood.

o Compare preconventional, conventional, and postconventional moral development.

o Define learning disability and describe dyslexia and attention deficit hyperactivity disorder.
o Evaluate the impact of labeling on children’s self-concept and social relationships.

o Explain the rationale for identifying childhood conditions as spectrum disorders.

o Explain the controversy over the use of standardized testing in schools.

o Compare Gardner’s theory of multiple intelligences and Sternberg’s triarchic theory of intelligence.
o Compare aptitude and achievement tests.

o Apply the ecological systems model to explore children’s experiences in schools.

o Examine social relationships in middle childhood.

o Characterized the incidence and impact of sexual abuse in middle childhood.

o Analyze the impact of family structure on children’s development.

e Describe the developmental stages of stepfamilies.

Introduction

Middle childhood is the period of life that begins when children enter school and lasts until they reach adolescence. Think for a
moment about children this age that you may know. What are their lives like? What kinds of concerns do they express and with
what kinds of activities are their days filled? If it were possible, would you want to return to this period of life? Why or why not?
Early childhood and adolescence seem to get much more attention than middle childhood. Perhaps this is because growth patterns
slow at this time, the id becomes hidden during the latent stage, according to Freud, and children spend much more time in schools,
with friends, and in structured activities. It may be easy for parents to lose track of their children’s development unless they stay
directly involved in these worlds. I think it is important to stop and give full attention to middle childhood to stay in touch with
these children and to take notice of the varied influences on their lives in a larger world.
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3.2: Physical Development

Growth Rates and Motor Skills

Rates of growth generally slow during Middle Childhood. Typically, a child will gain about 5-7 pounds a year and grow about 2
inches per year. They also tend to slim down and gain muscle strength and lung capacity making it possible to engage in strenuous
physical activity for long periods of time. The brain reaches its adult size at about age 7. The school-aged child is better able to
plan, coordinate activity using both left and right hemispheres of the brain, and to control emotional outbursts. Paying attention is
also improved as the prefrontal cortex matures. And as the myelin continues to develop, the child’s reaction time also improves as
well. One result of the slower rate of growth is an improvement in motor skills. Children of this age tend to sharpen their abilities
to perform both gross motor skills such as riding a bike and fine motor skills such as cutting their fingernails.

Organized Sports: Pros and Cons

Middle childhood seems to be a great time to introduce children to organized sports. And in fact, many parents do. Nearly 3 million
children play soccer in the United States (listen to NPR’s “Youth Soccer Coaches Encouraged to Ease Regimen” story from
5/24/06). This activity promises to help children build social skills, improve athletically and learn a sense of competition. It has
been suggested, however, that the emphasis on competition and athletic skill can be counterproductive and lead children to grow
tired of the game and want to quit. In many respects, it appears that children’s activities are no longer children’s activities once
adults become involved and approach the games as adults rather than children. The U. S. Soccer Federation recently advised
coaches to reduce the amount of drilling engaged in during practice and to allow children to play more freely and to choose their
own positions. The hope is that this will build on their love of the game and foster their natural talents.

New Concerns

Childhood Obesity

Rates: About 16 to 33 percent of American children are obese (U. S. Department of Health and Human Services, 2005). This is
defined as being at least 20 percent over their ideal weight. The percentage of obesity in school aged children has increased
substantially since the 1960s and has in fact doubled since the 1980s.

Reasons: This is true in part because of the introduction of a steady diet of television and other sedentary activities. In addition, we
have come to emphasize high fat, fast foods as a culture. Pizza, hamburgers, chicken nuggets and “lunchables” with soda have
replaced more nutritious foods as staples.

Consequences: Children who are overweight tend to be ridiculed and teased by others. This can certainly be damaging to their
self-image and popularity. In addition, obese children run the risk of suffering orthopedic problems such as knee injuries, and an
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increase risk of heart disease and stroke in adulthood. It’s hard for a child who is obese to become a non-obese adult. In addition,
the number of cases of pediatric diabetes has risen dramatically in recent years.

Recommendations: Dieting is not really the answer. If you diet, your basal metabolic rate tends to decrease thereby making the
body burn even fewer calories in order to maintain the weight. Increased activity is much more effective in lowering the weight and
improving the child’s health and psychological well-being. Exercise reduces stress and being an overweight child, subjected to the
ridicule of others can certainly be stressful. Parents should take caution against emphasizing diet alone to avoid the development of
any obsession about dieting that can lead to eating disorders as teens. Again, increasing a child’s activity level is most helpful.

A Look at School Lunches: Many children in the United States buy their lunches in the school cafeteria, so it might be worthwhile
to look at the nutritional content of school lunches. You can obtain this information through your local school district’s website. An
example of a school menu and nutritional analysis from a school district in north central Texas is a meal consisting of pasta alfredo,
bread stick, peach cup, tomato soup, and a brownie, and 2% milk and is in compliance with Federal Nutritional Guidelines of 108%
calories, 24 % protein, 55 % carbohydrates, 27% fat, and 8% saturated fats, according to the website. Students may also purchase
chips, cookies, or ice cream along with their meals. Many school districts rely on the sale of desert and other items in the
lunchrooms to make additional revenues. Many children purchase these additional items and so our look at their nutritional intake
should also take this into consideration.

Consider another menu from an elementary school in the state of Washington. This sample meal consists of chicken burger, tater
tots, fruit and veggies and 1% or nonfat milk. This meal is also in compliance with Federal Nutrition Guidelines but has about 300
fewer calories. And, children are not allowed to purchase additional deserts such as cookies or ice cream.

Of course, children eat away from school as well. Listen to NPR’s Kids Have Easy Access to Junk Food to hear a story about how
advertising and fast food restaurant locations may influence children’s diets.

This page titled 3.2: Physical Development is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet
via source content that was edited to the style and standards of the LibreTexts platform.
o 6.2: Physical Development by Laura Overstreet is licensed CC BY 4.0. Original source:
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3.3: Cognitive Development

Recall from our last lesson on early childhood are in the preoperational stage, according to Piaget, and during this stage children
are learning to think symbolically about the world.

Concrete Operational Thought

From ages 7 to 11, the school-aged child is in what Piaget referred to as the concrete operational stage of cognitive development.
This involves mastering the use of logic in concrete ways. The child can use logic to solve problems tied to their own direct
experience but has trouble solving hypothetical problems or considering more abstract problems. The child uses inductive
reasoning which means thinking that the world reflects one’s own personal experience. For example, a child has one friend who is
rude, another friend who is also rude, and the same is true for a third friend. The child may conclude that friends are rude. (We will
see that this way of thinking tends to change during adolescence being replaced with deductive reasoning.)

The word concrete refers to that which is tangible; that which can be seen or touched or experienced directly. The concrete
operational child is able to make use of logical principles in solving problems involving the physical world. For example, the child
can understand principles of cause and effect, size, and distance.

Classification: As children’s experiences and vocabularies grow, they build schema and are able to classify objects in many
different ways. Look at the word below and write a list of the ways in which it could be classified:

BALL
(Compare your list with the one at the end of the lesson.)

Identity: One feature of concrete operational thought is the understanding that objects have an identity or qualities that do not
change even if the object is altered in some way. For instance, mass of an object does not change by rearranging it. A piece of chalk
is still chalk even when the piece is broken in two.

Reversibility: The child learns that some things that have been changed can be returned to their original state. Water can be frozen
and then thawed to become liquid again. But eggs cannot be unscrambled. Arithmetic operations are reversible as well: 2 + 3 =5
and 5 — 3 = 2. Many of these cognitive skills are incorporated into the school’s curriculum through mathematical problems and in
worksheets about which situations are reversible or irreversible. (If you have access to children’s school papers, look for examples
of these.)

Reciprocity: Remember the example in our last lesson of children thinking that a tall beaker filled with 8 ounces of water was
“more” than a short, wide bowl filled with 8 ounces of water? Concrete operational children can understand the concept of
reciprocity which means that changing one quality (in this example, height or water level) can be compensated for by changes in
another quality (width). So there is the same amount of water in each container although one is taller and narrower and the other is
shorter and wider.

These new cognitive skills increase the child’s understanding of the physical world. Operational or logical thought about the

abstract world comes later.
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Information Processing Theory

Information processing theory is a classic theory of memory that compares the way in which the mind works to computer storing,
processing and retrieving information.

There are three levels of memory:

1) Sensory register: Information first enters our sensory register. Stop reading and look around the room very quickly. (Yes, really.
Do it!) Okay. What do you remember? Chances are, not much. Everything you saw and heard entered into your sensory register.
And although you might have heard yourself sigh, caught a glimpse of your dog walking across the room, and smelled the soup on
the stove, you did not register those sensations. Sensations are continuously coming into our brains, and yet most of these
sensations are never really perceived or stored in our minds. They are lost after a few seconds because they were immediately
filtered out as irrelevant. If the information is not perceived or stored, it is discarded quickly.

2) Working memory (short-term memory): If information is meaningful (either because it reminds us of something else or because
we must remember it for something like a history test we will be taking in 5 minutes), it makes its way into our working memory.
This consists of information of which we are immediately aware. All of the things on your mind at this moment are part of your
working memory. There is a limited amount of information that can be kept in the working memory at any given time. So, if you
are given too much information at a time, you may lose some of it. (Have you ever been writing down notes in a class and the
instructor speaks too quickly for you to get it all in your notes? You are trying to get it down and out of your working memory to
make room for new information and if you cannot “dump” that information onto your paper and out of your mind quickly enough,
you lose what has been said.)

Information in our working memory must be stored in an effective way in order to be accessible to us for later use. It is stored in
our long-term memory or knowledge base.

3) Knowledge base (long-term memory): This level of memory has an unlimited capacity and stores information for days, months
or years. It consists of things that we know of or can remember if asked. This is where you want information to ultimately be
stored. The important thing to remember about storage is that it must be done in a meaningful or effective way. In other words, if
you simply try to repeat something several times in order to remember it, you may only be able to remember the sound of the word
rather than the meaning of the concept. So if you are asked to explain the meaning of the word or to apply a concept in some way,
you will be lost. Studying involves organizing information in a meaningful way for later retrieval. Passively reading a text is
usually inadequate and should be thought of as the first step in learning material. Writing key words, thinking of examples to
illustrate their meaning, and considering ways that concepts are related are all techniques helpful for organizing information for
effective storage and later retrieval.

During middle childhood, children are able to learn and remember due to an improvement in the ways they attend to and store
information. As children enter school and learn more about the world, they develop more categories for concepts and learn more
efficient strategies for storing and retrieving information. One significant reason is that they continue to have more experiences on
which to tie new information. New experiences are similar to old ones or remind the child of something else about which they
know. This helps them file away new experiences more easily.

They also have a better understanding of how well they are performing on a task and the level of difficulty of a task. As they
become more realistic about their abilities, they can adapt studying strategies to meet those needs. While preschoolers may spend
as much time on an unimportant aspect of a problem as they do on the main point, school aged children start to learn to prioritize
and gage what is significant and what is not. They develop metacognition or the ability to understand the best way to figure out a
problem. They gain more tools and strategies (such as “i before e except after c” so they know that “receive” is correct but
“recieve” is not.)

Language Development

Vocabulary

One of the reasons that children can classify objects in so many ways is that they have acquired a vocabulary to do so. By 5th
grade, a child’s vocabulary has grown to 40,000 words. It grows at the rate of 20 words per day, a rate that exceeds that of
preschoolers. This language explosion, however, differs from that of preschoolers because it is facilitated by being able to
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association new words with those already known and because it is accompanied by a more sophisticated understanding of the
meanings of a word.

New Understanding

The child is also able to think of objects in less literal ways. For example, of asked for the first word that comes to mind when one
hears the word “pizza”, the preschooler is likely to say “eat” or some word that describes what is done with a pizza. However, the
school-aged child is more likely to place pizza in the appropriate category and say “food” or “carbohydrate”.

This sophistication of vocabulary is also evidenced in the fact that school-aged children are able to tell jokes and delight in doing
do. They may use jokes that involve plays on words such as “knock-knock” jokes or jokes with punch lines. Preschoolers do not
understand plays on words and rely on telling “jokes” that are literal or slapstick such as “A man fell down in the mud! Isn’t that
funny?”

Grammar and Flexibility

School-aged children are also able to learn new rules of grammar with more flexibility. While preschoolers are likely to be reluctant
to give up saying “I goed there”, school-aged children will learn this rather quickly along with other rules of grammar.

While the preschool years might be a good time to learn a second language (being able to understand and speak the language), the
school years may be the best time to be taught a second language (the rules of grammar).

How many ways can you classify “ball”? It’s a word, a round object, a toy, a shape, a rolling object, a piece of playground
equipment, another word for “fun”, etc.
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3.4: Kohlberg's Stages of Moral Development

Lawrence Kohlberg (1963) built on the work of Piaget and was interested in finding out how our moral reasoning changes as we
get older. He wanted to find out how people decide what is right and what is wrong. In order to explore this area, he read a story
containing a moral dilemma to boys of different age groups. In the story, a man is trying to obtain an expensive drug that his wife
needs in order to treat her cancer. The man has no money and no one will loan him the money he requires. He begs the pharmacist
to reduce the price, but the pharmacist refuses. So, the man decides to break into the pharmacy to steal the drug. Then Kohlberg
asked the children to decide whether the man was right or wrong in his choice. Kohlberg was not interested in whether they said the
man was right or wrong, he was interested in finding out how they arrived at such a decision. He wanted to know what they
thought made something right or wrong.

Pre-conventional Moral Development

The youngest subjects seemed to answer based on what would happen to the man as a result of the act. For example, they might say
the man should not break into the pharmacy because the pharmacist might find him and beat him. Or they might say that the man
should break in and steal the drug and his wife will give him a big kiss. Right or wrong, both decisions were based on what would
physically happen to the man as a result of the act. This is a self-centered approach to moral decision-making. He called this most
superficial understanding of right and wrong pre-conventional moral development.

Conventional Moral Development

Middle childhood boys seemed to base their answers on what other people would think of the man as a result of his act. For
instance, they might say he should break into the store, and then everyone would think he was a good husband. Or, he shouldn’t
because it is against the law. In either case, right and wrong is determined by what other people think. A good decision is one that
gains the approval of others or one that complies with the law. This he called conventional moral development.

Post-conventional Moral Development

Older children were the only ones to appreciate the fact that this story has different levels of right and wrong. Right and wrong are
based on social contracts established for the good of everyone or on universal principles of right and wrong that transcend the self
and social convention. For example, the man should break into the store because, even if it is against the law, the wife needs the
drug and her life is more important than the consequences the man might face for breaking the law. Or, the man should not violate
the principle of the right of property because this rule is essential for social order. In either case, the person’s judgment goes beyond
what happens to the self. It is based on a concern for others; for society as a whole or for an ethical standard rather than a legal
standard. This level is called post-conventional moral development because it goes beyond convention or what other people think
to a higher, universal ethical principle of conduct that may or may not be reflected in the law. Notice that such thinking (the kind
supreme justices do all day in deliberating whether a law is moral or ethical, etc.) requires being able to think abstractly. Often this
is not accomplished until a person reaches adolescence or adulthood.

Consider your own decision-making processes. What guides your decisions? Are you primarily concerned with your personal
well-being? Do you make choices based on what other people will think about your decision? Or are you guided by other
principles? To what extent is this approach guided by your culture?
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3.5: Developmental Problems

Children’s cognitive and social skills are evaluated as they enter and progress through school. Sometimes this evaluation indicates
that a child needs special assistance with language or in learning how to interact with others. Evaluation and diagnosis of a child
can be the first step in helping to provide that child with the type of instruction and resources needed. But diagnosis and labeling
also have social implications. It is important to consider that children can be misdiagnosed and that once a child has received a
diagnostic label, the child, teachers, and family members may tend to interpret actions of the child through that label. The label can
also influence the child’s self-concept. Consider, for example, a child who is misdiagnosed as learning disabled. That child may
expect to have difficulties in school, lack confidence, and out of these expectations, have trouble indeed. This self-fulfilling
prophecy or tendency to act in such a way as to make what you predict will happen comes true, calls our attention to the power that
labels can have whether or not they are accurately applied. It is also important to consider that children’s difficulties can change
over time; a child who has problems in school, may improve later or may live under circumstances as an adult where the problem
(such as a delay in math skills or reading skills) is no longer relevant. That person, however, will still have a label as learning
disabled. It should be recognized that the distinction between abnormal and normal behavior is not always clear; some abnormal
behavior in children is fairly common. Misdiagnosis may be more of a concern when evaluating learning difficulties than in cases
of autism spectrum disorder where unusual behaviors are clear and consistent.

Keeping these cautionary considerations in mind, let’s turn our attention to some developmental and learning difficulties.

Autism Spectrum Disorders

The estimate published by the Center for Disease Control (2006) is that about 1 out of every 166 children in the United States has
an autism spectrum disorder. Autism spectrum disorders include autism, Asperger’s disorder and pervasive developmental
disabilities. Many of these children are not identified until they reach school age. In 2003, about 141,000 children received special
education through the public schools (Center for Disease Control, 2006). These disorders are found in all racial and ethnic groups
and are more common in boys than in girls. All of these disorders are marked by difficulty in social interactions, problems in
various areas of communication, and in difficulty with altering patterns or daily routines. There is no single cause of ASDs and the
causes of these disorders are to a large extent, unknown. In cases involving identical twins, if one twin has autism, the other is also
autistic about 75 percent of the time. Rubella, fragile X syndrome and PKU that has been untreated are some of the medical
conditions associated with risks of autism.

None of these disorders is curable. Some individuals benefit from medications that alleviate some of the symptoms of ASDs. But
the most effective treatments involve behavioral intervention and teaching techniques used to promote the development of language
and social skills, and to structure learning environments that accommodate the needs of these children.

Autism is a developmental disorder more commonly known than Asperger’s or Pervasive Developmental disorders. A person with
autism has difficulty with and a lack of interest in learning language. An autistic child may respond to a question by repeating the
question or might rarely speak. Sometimes autistic children learn more difficult words before simple words or complicated tasks
before easier ones. The person has difficulty reading social cues such as the meanings of non-verbal gestures such as a wave of the
hand or the emotion associated with a frown. Intense sensitivity to touch or visual stimulation may also be experienced. Autistic
children have poor social skills and are unable to communicate with others or empathize with others emotionally. An autistic views
the world differently and learns differently than others. Autistic children tend to prefer routines and patterns and become upset
when routines are altered. For example, moving the furniture or changing the daily schedule can be very upsetting.

Asperger’s syndrome is considered by some to be the same as high functioning autism. Others suggest that Asperger’s disorder is
different from autism in that language development is generally not delayed (Medline Plus, 2006). A person with Asperger’s
syndrome does not experience cognitive developmental delays, but has difficulty in social interactions. This person may be
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identified as strange by others, may have difficulty reading or identifying with other people’s emotions, and may prefer routine and
become upset if routines are disrupted. Many people with Asperger’s syndrome may have above average intelligence and may have
an intense focus of interests in a particular field. For example, a person may be extremely interested in and knowledgeable about
cars. Another might be very interested in the smell of people’s shoes.

Pervasive developmental disorder is a term used to refer to difficulties in socialization and delays in developing communicative
skills. This is usually recognized before 3 years of age. A child with PDD may interact in unusual ways with toys, people, or
situations, and may engage in repetitive movement.

Learning Disabilities

What is a learning disability? The spectrum disorders just described impact many areas of the child’s life. And if a child is mentally
retarded, that child is typically slow in all areas of learning. However, a child with a learning disability has problems in a specific
area or with a specific task or type of activity related to education. A learning difficulty refers to a deficit in a child’s ability to
perform an expected academic skill (Berger, 2005). These difficulties are identified in school because this is when children’s
academic abilities are being tested, compared, and measured. Consequently, once academic testing is no longer essential in that
person’s life (as when they are working rather than going to school) these disabilities may no longer be noticed or relevant,
depending on the person’s job and the extent of the disability.

Dyslexia is one of the most commonly diagnosed disabilities and involves having difficulty in the area of reading. This diagnosis is
used for a number of reading difficulties. For example, the child may reverse letters or have difficulty reading from left to right or
may have problems associating letters with sounds. It appears to be rooted in some neurological problems involving the parts of the
brain active in recognizing letters, verbally responding, or being able to manipulate sounds (National Institute of Neurological
Disorders and Stroke, 2006). Treatment typically involves altering teaching methods to accommodate the person’s particular
problematic area.

Attention Deficit Hyperactivity Disorder is considered a neurological and behavioral disorder in which a person has difficulty
staying on task, screening out distractions, and inhibiting behavioral outbursts. The most commonly recommended treatment
involves the use of medication, structuring the classroom environment to keep distractions at a minimum, tutoring, and teaching
parents how to set limits and encourage age-appropriate behavior (NINDS, 2006).
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3.6: Learning and Intellig

P -
9

ence - Schools and Testing

The Controversy over Testing In Schools

Children’s academic performance is often measured with the use of standardized tests. Achievement tests are used to measure
what a child has already learned. Achievement tests are often used as measures of teaching effectiveness within a school setting and
as a method to make schools that receive tax dollars (such as public schools, charter schools, and private schools that receive
vouchers) accountable to the government for their performance. In 2001, President George W. Bush signed into effect the No Child
Left Behind Act mandating that schools administer achievement tests to students and publish those results so that parents have an
idea of their children’s performance and the government has information on the gaps in educational achievement between children
from various social class, racial, and ethnic groups. Schools that show significant gaps in these levels of performance are to work
toward narrowing these gaps. Educators have criticized the policy for focusing too much on testing as the only indication of
performance levels.

Aptitude tests are designed to measure a student’s ability to learn or to determine if a person has potential in a particular program.
These are often used at the beginning of a course of study or as part of college entrance requirements. The Scholastic Aptitude Test
(SAT) and Preliminary Scholastic Aptitude Test (PSAT) are perhaps the most familiar aptitude tests to students in grades 6 and
above. Learning test taking skills and preparing for SATs has become part of the training that some students in these grades receive
as part of their pre-college preparation. Other aptitude tests include the MCAT (Medical College Admission Test), the LSAT (Law
School Admission Test), and the GRE (Graduate Record Examination). Intelligence tests are also a form of aptitude test which
designed to measure a person’s ability to learn.

Theories of Intelligence

Intelligence tests and psychological definitions of intelligence have been heavily criticized since the 1970s for being biased in favor
of Anglo-American, middle-class respondents and for being inadequate tools for measuring non-academic types of intelligence or
talent. Intelligence changes with experience and intelligence quotients or scores do not reflect that ability to change. What is
considered smart varies culturally as well and most intelligence tests do not take this variation into account. For example, in the
west, being smart is associated with being quick. A person who answers a question the fastest is seen as the smartest. But in some
cultures, being smart is associated with considering an idea thoroughly before giving an answer. A well-thought out, contemplative

answer is the best answer.
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What do you think? As an adult, what kind of intellectual skills do you consider to be most important for your success?
Consequently, how would you define intelligence?

Multiple Intelligences

Gardner (1983, 1998, 1999) suggests that there are not one, but nine domains of intelligence. The first three are skills that are
measured by IQ tests:

o Logical-mathematical: the ability to solve mathematical problems; problems of logic, numerical patterns
¢ Linguistic: vocabulary, reading comprehension, function of language
e Spatial: visual accuracy, ability to read maps, understand space and distance

The next six represent skills that are not measured in standard IQ tests but are talents or abilities that can also be important for
success in a variety of fields: These are:

e Musical: ability to understand patterns in music, hear pitches, recognize rhythms and melodies

o Bodily-kinesthetic: motor coordination, grace of movement, agility, strength

o Naturalistic: knowledge of plants, animals, minerals, climate, weather

o Interpersonal: understand the emotion, mood, motivation of others; able to communicate effectively

o Intrapersonal: understanding of the self, mood, motivation, temperament, realistic knowledge of strengths, weaknesses
o Existential: concern about and understanding of life’s larger questions, meaning of life, or spiritual matters

Gardner contends that these are also forms of intelligence. A high IQ does not always ensure success in life or necessarily indicate
that a person has common sense, good interpersonal skills or other abilities important for success.

Triarchic Theory of Intelligence

Another alternative view of intelligence is presented by Sternberg (1997; 1999). Sternberg offers three types of intelligences.
Sternberg provided background information about his view of intelligence in a conference I attended several years ago. He
described his frustration as a committee member charged with selecting graduate students for a program in psychology. He was
concerned that there was too much emphasis placed on aptitude test scores and believed that there were other, less easily measured,
qualities necessary for success in a graduate program and in the world of work. Aptitude test scores indicate the first type of
intelligence-academic.

¢ Academic (componential): includes the ability to solve problems of logic, verbal comprehension, vocabulary, and spatial
abilities.

Sternberg noted that students who have high academic abilities may still not have what is required to be a successful graduate
student or a competent professional. To do well as a graduate student, he noted, the person needs to be creative. The second type of
intelligence emphasizes this quality.

o Creative (experiential): the ability to apply newly found skills to novel situations.

A potential graduate student might be strong academically and have creative ideas, but still be lacking in the social skills required
to work effectively with others or to practice good judgment in a variety of situations. This common sense is the third type of
intelligence.

o Practical (contextual): the ability to use common sense and to know what is called for in a situation.

This type of intelligence helps a person know when problems need to be solved. Practical intelligence can help a person know how
to act and what to wear for job interviews, when to get out of problematic relationships, how to get along with others at work, and
when to make changes to reduce stress.

Let’s apply these theories of intelligence to the world of children. To what extent are these types of intelligences cultivated at home

and in the schools?
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The World of School

Remember the ecological systems model that we explored in Lesson 2? This model helps us understand an individual by examining
the contexts in which the person lives and the direct and indirect influences on that person’s life. School becomes a very important
component of children’s lives during middle childhood and one way to understand children is to look at the world of school. We
have discussed educational policies that impact the curriculum in schools above. Now let’s focus on the school experience from the
standpoint of the student, the teacher and parent relationship, and the cultural messages or hidden curriculum taught in school in the
United States.

Parental Involvement in School: Parents vary in their level of involvement with their children’s schools. Teachers often complain
that they have difficulty getting parents to participate in their child’s education and devise a variety of techniques to keep parents in
touch with daily and overall progress. For example, parents may be required to sign a behavior chart each evening to be returned to
school or may be given information about the school’s events through websites and newsletters. There are other factors that need to
be considered when looking at parental involvement. To explore these, first ask yourself if all parents who enter the school with
concerns about their child be received in the same way? If not, what would make a teacher or principal more likely to consider the
parent’s concerns? What would make this less likely?

Lareau and Horvat (2004) found that teachers seek a particular type of involvement from particular types of parents. While teachers
thought they were open and neutral in their responses to parental involvement, in reality teachers were most receptive to support,
praise and agreement coming from parents who were most similar in race and social class with the teachers. Parents who criticized
the school or its policies were less likely to be given voice. Parents who have higher levels of income, occupational status, and
other qualities favored in society have family capital. This is a form of power that can be used to improve a child’s education.
Parents who do not have these qualities may find it more difficult to be effectively involved. Lareau and Horvat (2004) offer three
cases of African-American parents who were each concerned about discrimination in the schools. Despite evidence that such
discrimination existed, their children’s white, middle-class teachers were reluctant to address the situation directly. Note the
variation in approaches and outcomes for these three families:

The Masons: This working class, African-American couple, a minister and a beautician, voiced direct complaints about
discrimination in the schools. Their claims were thought to undermine the authority of the school and as a result, their daughter was
kept in a lower reading class. However, her grade was boosted to “avoid a scene” and the parents were not told of this grade
change.

The Irvings: This middle class, African-American couple was concerned that the school was discriminating against black students.
They fought against it without using direct confrontation by staying actively involved in their daughter’s schooling and making
frequent visits to the school so make sure that discrimination could not occur. They also talked with other African-American
teachers and parents about their concerns.

Ms. Caldron: This poor, single-parent was concerned about discrimination in the school. She was a recovering drug addict
receiving welfare. She did not discuss her concerns with other parents because she did not know the other parents and did not
monitor her child’s progress or get involved with the school. She felt that her concerns would not receive attention. She requested
spelling lists from the teacher on several occasions but did not receive them. The teacher complained that Ms. Caldron did not sign
forms that were sent home for her signature.

Working within the system without direct confrontation seemed to yield better results for the Irvings, although the issue of
discrimination in the school was not completely addressed. Ms. Caldron was the least involved and felt powerless in the school
setting. Her lack of family capital and lack of knowledge and confidence keep her from addressing her concerns with the teachers.
What do you think would happen if she directly addressed the teachers and complained about discrimination? Chances are, she
would be dismissed as undermining the authority of the school, just as the Masons, and might be thought to lack credibility because
of her poverty and drug addiction. The authors of this study suggest that teachers closely examine their biases against parents.
Schools may also need to examine their ability to dialogue with parents about school policies in more open ways. What happens
when parents have concerns over school policy or view student problems as arising from flaws in the educational system? How are
parents who are critical of the school treated? And are their children treated fairly even when the school is being criticized?
Certainly, any efforts to improve effective parental involvement should address these concerns.
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Student Perspectives

Imagine being a 3rd-grader for one day in public school. What would the daily routine involve? To what extent would the
institution dictate the activities of the day and how much of the day would you spend on those activities? Would always be ‘on
task’? What would you say if someone asked you how your day went? Or “What happened in school today?” Chances are, you
would be more inclined to talk about whom you sat at lunch with or who brought a puppy to class than to describe how fractions
are added.

Ethnographer and Professor of Education Peter McLaren (1999) describes the student’s typical day as filled with constrictive and
unnecessary ritual that has a damaging effect on the desire to learn. Students move between various states as they negotiate the
demands of the school system and their own personal interests. The majority of the day (298 minutes) takes place in the student
state. This state is one in which the student focuses on a task or tries to stay focused on a task, is passive, compliant, and often
frustrated. Long pauses before getting out the next book or finding materials sometimes indicate that frustration. The street corner
state is one in which the child is playful, energetic, excited, and expresses personal opinions, feelings, and beliefs. About 66
minutes a day take place in this state. Children try to maximize this by going slowly to assemblies or when getting a hall pass-
always eager to say ‘hello’ to a friend or to wave if one of their classmates is in another room. This is the state in which friends talk
and play. In fact, teachers sometimes reward students with opportunities to move freely or to talk or to be themselves. But when
students initiate the street corner state on their own, they risk losing recess time, getting extra homework, or being ridiculed in front
of their peers. The home state occurs when parents or siblings visit the school. Children in this state may enjoy special privileges
such as going home early or being exempt from certain school rules in the mother’s presence. Or it can be difficult if the parent is
there to discuss trouble at school with a staff member. The sanctity state is a time in which the child is contemplative, quiet, or
prayerful and is a very brief part of the day.

Since students seem to have so much enthusiasm and energy in street corner states, what would happen if the student and street
corner states could be combined? Would it be possible? Many educators feel concern about the level of stress children experience
in school. Some stress can be attributed to problems in friendship. And some can be a result of the emphasis on testing and grades,
as reflected in a Newsweek article entitled “The New First Grade: Are Kids Getting Pushed Too Fast Too Soon?” (Tyre, 2006). This
article reports concerns of a principal who worries that students begin to burn out as early as 3rd grade. In the book, The
Homework Myth: Why Our Kids Get Too Much of a Bad Thing, Kohn (2006) argues that neither research nor experience support
claims that homework reinforces learning and builds responsibility. Why do schools assign homework so frequently? A look at
cultural influences on education my provide some answers.

Cultural Influences

Another way to examine the world of school is to look at the cultural values, concepts, behaviors and roles that are part of the
school experience but are not part of the formal curricullum. These are part of the hidden curriculum but are nevertheless very
powerful messages. The hidden curriculum includes ideas of patriotism, gender roles, the ranking of occupations and classes,
competition, and other values. Teachers, counselors, and other students specify and make known what is considered appropriate for
girls and boys. The gender curriculum continues into high school, college, and professional school. Students learn a ranking system
of occupations and social classes as well. Students in gifted programs or those moving toward college preparation classes may be
viewed as superior to those who are receiving tutoring.

Gracy (2004) suggests that cultural training occurs early. Kindergarten is an “academic boot camp” in which students are prepared
for their future student role-that of complying with an adult imposed structure and routine designed to produce docile, obedient,
children who do not question meaningless tasks that will become so much of their future lives as students. A typical day is filled
with structure, ritual, and routine that allows for little creativity or direct, hands-on contact. “Kindergarten, therefore, can be seen as
preparing children not only for participation in the bureaucratic organization of large modern school systems, but also for the large-
scale occupational bureaucracies of modern society.” (Gracy, 2004, p. 148)

What do you think? Let’s examine a kindergarten class schedule taken from a website found by going to Google and typing in
“kindergarten schedule”. You can find more of these on your own. Most look similar to this one:

7:55 to 8:20 Math tubs (manipulatives) and small group math lessons
8:20 to 8:35 Class meeting/restroom and drinks
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8:35 to 8:55 Math board/calendar

8:55 to 9:10 Whole class math lesson

9:10 to 9:20 Daily news chart

9:20 to 9:50 Shared reading (big books/poem and song charts)

9:50 to 10:15 Language Arts Centers

10:15 to 10:30 Morning recess

10:30 to 10:50 Alphabet/phonics lesson and paper

10:50 to 11:10 Reading Workshop (more centers)

11:10 to 11:20 Picture and word chart

11:20 to 11:40 Writing workshop (journals)

11:40 to 12:20 Lunch and recess

12:20 to 12:50 Rainbow Reading Lab (sequenced file folder activities) or computer lab or internet computers. Children are divided
into two groups and do one of these activities each day, title 1 teacher is in my room at this time.
12:50 to 1:20 Theme related activity or art class one day per week

1:20 to 1:35 Afternoon recess (or still in art one day per week)

1:35 to 2:10 Nap/rest time

2:10 to 2:50 Special classes (music, counseling, pe, or library)

2:50 to 3:05 Show and Tell and get ready to go home

(Source: Classroom_Schedules).

To what extent do you think that students are being prepared for their future student role? What are the pros and cons of such
preparation? Look at the curriculum for kindergarten and the first few grades in your own school district. Emphasizing math and
reading in preschool and kindergarten classes is becoming more common in some school districts. It is not without controversy,
however. Some suggest that emphasis is warranted in order to help students learn math and reading skills that will be needed
throughout school and in the world of work. This will also help school districts improve their accountability through test
performance. Others argue that learning is becoming too structured to be enjoyable or effective and that students are being taught
only to focus on performance and test taking. Students learn student incivility or lack of sincere concern for politeness and
consideration of others is taught in kindergarten through 12th grades through the “what is on the test” mentality modeled by
teachers. Students are taught to accept routinized, meaningless information in order to perform well on tests. And they are
experiencing the stress felt by teachers and school districts focused on test scores and taught that their worth comes from their test
scores. Genuine interest, an appreciation of the process of learning, and valuing others are important components of success in the
workplace that are not part of the hidden curriculum in today’s schools.

This page titled 3.6: Learning and Intelligence - Schools and Testing is shared under a CC BY 4.0 license and was authored, remixed, and/or
curated by Laura Overstreet via source content that was edited to the style and standards of the LibreTexts platform.

e 6.6: Learning and Intelligence - Schools and Testing by Laura Overstreet is licensed CC BY 4.0. Original source:

https://courses.lumenlearning.com/lifespandevelopment2.
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3.7: Psychosocial Development

Now let’s turn our attention to concerns related to self-concept, the world of friendships, and family life.

Self-Concept

Children in middle childhood have a more realistic sense of self than do those in early childhood. That exaggerated sense of self as
“biggest” or “smartest” or “tallest” gives way to an understanding of one’s strengths and weaknesses. This can be attributed to
greater experience in comparing one’s own performance with that of others and to greater cognitive flexibility. A child’s self-
concept can be influenced by peers and family and the messages they send about a child’s worth. Contemporary children also
receive messages from the media about how they should look and act. Movies, music videos, the internet, and advertisers can all
create cultural images of what is desirable or undesirable and this too can influence a child’s self-concept.

The Tweens

Advertisers have created a new consumer group known as the “tweens”. This group spends an estimated $51 billion dollars
annually and has another $170 billion a year spent on them (Irvine, 2006). Tweens range in age from 8 to 12 years and are
characterized as sophisticated, early-maturing teenagers concerned primarily with their appearance, weight, and sexuality (“The
‘Tween Market” Media Awareness Network, 2007). Tweens are primarily targeted as consumers of media, clothing, and products
that make them look “cool” and feel independent. For example, attitude t-shirts have been very popular among female tweens for
the past several years and the slogans on these shirts reflect what might be considered “cool”. Here are a few found in a national
retail clothing store that focuses on fashion for tweens.

¢ Your boyfriend gave me this shirt.
o I live to shop

e It’s all about me

e You wish

In general, toys are not marketed to this age group as they once were. However, some toys designed to appeal to slightly younger
children tend to sexualize children (Harmanci, 2006). For an example of such sexy children’s dolls, go to www.bratz.com. Jean
Kilbourne, a noted expert on the impact of advertising on self-image, responds to the promotion of such products as examples of
how “marketers are hijacking our children’s sexuality” at the expense of childhood (Squire, 2006).

Sexual Abuse in Middle Childhood

Being sexually abused as a child can have a powerful impact on self-concept. Childhood sexual abuse is defined as any sexual
contact between a child and an adult or a much older child. Incest refers to sexual contact between a child and family members. In
each of these cases, the child is exploited by an older person without regard for the child’s developmental immaturity and inability
to understand the sexual behavior (Steele, 1986). The concept of false self-training (Davis, 1999) refers to holding a child to adult
standards while denying the child’s developmental needs. Sexual abuse is just one example of false self-training. Children are held
to adult standards of desirableness and sexuality while their level of cognitive, psychological, and emotional immaturity is ignored.
Consider how confusing it might be for a 9 year old girl who has physically matured early to be thought of as a potential sex
partner. Her cognitive, psychological, and emotional state do not equip her to make decisions about sexuality or, perhaps, to know
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that she can say no to sexual advances. She may feel like a 9 year old in all ways and be embarrassed and ashamed of her physical
development. Girls who mature early have problems with low self-esteem because of the failure of others (family members,
teachers, ministers, peers, advertisers, and others) to recognize and respect their developmental needs. Overall, youth are more
likely to be victimized because they do not have control over their contact with offenders (parents, babysitters, etc.) and have no
means of escape (Finkelhor and Dzuiba-Leatherman, in Davis, 1999).

Researchers estimate that 1 out of 4 girls and one out of 10 boys has been sexually abused (Valente, 2005). The median age for
sexual abuse is 8 or 9 years for both boys and girls (Finkelhor et. al. 1990). Most boys and girls are sexually abused by a male.
Although rates of sexual abuse are higher for girls than for boys, boys may be less likely to report abuse because of the cultural
expectation that boys should be able to take care of themselves and because of the stigma attached to homosexual encounters
(Finkelhor et. al. 1990). Girls are more likely to be abused by family member and boys by strangers. Sexual abuse can create
feelings of self-blame, betrayal, and feelings of shame and guilt (Valente, 2005). Sexual abuse is particularly damaging when the
perpetrator is someone the child trusts and may lead to depression, anxiety, problems with intimacy, and suicide (Valente, 2005).
The topic of the sexualization of girls in media and society was of chief concern by the American Psychological Association in
2007 and their findings and recommendations to reduce this problem can be accessed here.

Industry vs. Inferiority

According to Erikson, children in middle childhood are very busy or industrious. They are constantly doing, planning, playing,
getting together with friends, achieving. This is a very active time and a time when they are gaining a sense of how they measure
up when compared with friends. Erikson believed that if these industrious children can be successful in their endeavors, they will
get a sense of confidence for future challenges. If not, a sense of inferiority can be particularly haunting during middle childhood.

The Society of Children

Friendships take on new importance as judges of one’s worth, competence, and attractiveness. Friendships provide the opportunity
for learning social skills such as how to communicate with others and how to negotiate differences. Children get ideas from one
another about how to perform certain tasks, how to gain popularity, what to wear, say, and listen to, and how to act. This society of
children marks a transition from a life focused on the family to a life concerned with peers. Peers play a key role in a child’s self-
esteem at this age as any parent who has tried to console a rejected child will tell you. No matter how complimentary and
encouraging the parent may be, being rejected by friends can only be remedied by renewed acceptance.

Peer Relationships: Most children want to be liked and accepted by their friends. Some popular children are nice and have good
social skills. These popular-prosocial children tend to do well in school and are cooperative and friendly. Popular-antisocial
children may gain popularity by acting tough or spreading rumors about others (Cillessen & Mayeux, 2004). Rejected children are
sometimes excluded because they are shy and withdrawn. The withdrawn-rejected children are easy targets for bullies because they
are unlikely to retaliate when belittled (Boulton, 1999). Other rejected children are ostracized because they are aggressive, loud,
and confrontational. The aggressive-rejected children may be acting out of a feeling of insecurity. Unfortunately, their fear of
rejection only leads to behavior that brings further rejection from other children. Children who are not accepted are more likely to
experience conflict, lack confidence, and have trouble adjusting.

Family Life

During middle childhood, children spend less time with parents and more time with peers. And parents may have to modify their
approach to parenting to accommodate the child’s growing independence. Using reason and engaging in joint decision-making
whenever possible may be the most effective approach (Berk, 2007). However, Asian-American, African-American, and Mexican-
American parents are more likely than European-Americans to use an authoritarian style of parenting. This authoritarian style of
parenting that using strict discipline and focuses on obedience is also tempered with acceptance and warmth on the part of the
parents. And children raised in this manner tend to be confident, successful and happy (Chao, 2001; Stewart and Bond, 2002).

Family Tasks
One of the ways to assess the quality of family life is to consider the tasks of families.

Berger (2005) lists five family functions:
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1. Providing food, clothing and shelter
2. Encouraging Learning

3. Developing self-esteem

4. Nurturing friendships with peers

5. Providing harmony and stability

Notice that in addition to providing food, shelter, and clothing, families are responsible for helping the child learn, relate to others,
and have a confident sense of self. The family provides a harmonious and stable environment for living. A good home environment
is one in which the child’s physical, cognitive, emotional, and social needs are adequately met. Sometimes families emphasize
physical needs, but ignore cognitive or emotional needs. Other times, families pay close attention to physical needs and academic
requirements, but may fail to nurture the child’s friendships with peers or guide the child toward developing healthy relationships.
Parents might want to consider how it feels to live in the household. Is it stressful and conflict-ridden? Is it a place where family
members enjoy being?

Family Change

Divorce: A lot of attention has been given to the impact of divorce on the life of children. The assumption has been that divorce has
a strong, negative impact on the child and that single-parent families are deficient in some way. However, 75-80 percent of children
and adults who experience divorce suffer no long term effects (Hetherington & Kelly, 2002). Children of divorce and children who
have not experienced divorce are more similar than different (Hetherington & Kelly, 2002).

Mintz (2004) suggests that the alarmist view of divorce was due in part to the newness of divorce when rates in the United States
began to climb in the late 1970s. Adults reacting to the change grew up in the 1950s when rates were low. As divorce has become
more common and there is less stigma associated with divorce, this view has changed somewhat. Social scientists have operated
from the divorce as deficit model emphasizing the problems of being from a “broken home” (Seccombe &Warner, 2004). But more
recently, a more objective view of divorce, repartnering, and remarriage indicates that divorce, remarriage and life in stepfamilies
can have a variety of effects. The exaggeration of the negative consequences of divorce has left the majority of those who do well
hidden and subjected them to unnecessary stigma and social disapproval (Hetherington & Kelly, 2002).

The tasks of families listed above are functions that can be fulfilled in a variety of family types-not just intact, two-parent
households. Harmony and stability can be achieved in many family forms and when it is disrupted, either through divorce, or
efforts to blend families, or any other circumstances, the child suffers (Hetherington & Kelly, 2002).

Factors Affecting the Impact of Divorce

As you look at the consequences (both pro and con) of divorce and remarriage on children, keep these family functions in mind.
Some negative consequences are a result of financial hardship rather than divorce per se (Drexler, 2005). Some positive
consequences reflect improvements in meeting these functions. For instance, we have learned that a positive self-esteem comes in
part from a belief in the self and one’s abilities rather than merely being complimented by others. In single-parent homes, children
may be given more opportunity to discover their own abilities and gain independence that fosters self-esteem. If divorce leads to
fighting between the parents and the child is included in these arguments, the self-esteem may suffer.

The impact of divorce on children depends on a number of factors. The degree of conflict prior to the divorce plays a role. If the
divorce means a reduction in tensions, the child may feel relief. If the parents have kept their conflicts hidden, the announcement of
a divorce can come as a shock and be met with enormous resentment. Another factor that has an great impact on the child concerns
financial hardships they may suffer, especially if financial support is inadequate. Another difficult situation for children of divorce
is the position they are put into if the parents continue to argue and fight-especially if they bring the children into those arguments.

Short-term consequences: In roughly the first year following divorce, children may exhibit some of these short-term effects:

1. Grief over losses suffered. The child will grieve the loss of the parent they no longer see as frequently. The child may also
grieve about other family members that are no longer available. Grief sometimes comes in the form of sadness, but it can also
be experienced as anger or withdrawal. Preschool-aged boys may act out aggressively while the same aged girls may become
more quiet and withdrawn. Older children may feel depressed.
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2. Reduced Standard of Living. Very often, divorce means a change in the amount of money coming into the household.
Children experience in new constraints on spending or entertainment. School-aged children, especially, may notice that they can
no longer have toys, clothing or other items to which they’ve grown accustomed. Or it may mean that there is less eating out or
being able to afford satellite television, and so on. The custodial parent may experience stress at not being able to rely on child
support payments or having the same level of income as before. This can affect decisions regarding healthcare, vacations, rents,
mortgages and other expenditures. And the stress can result in less happiness and relaxation in the home. The parent who has to
take on more work may also be less available to the children.

3. Adjusting to Transitions. Children may also have to adjust to other changes accompanying a divorce. The divorce might mean
moving to a new home and changing schools or friends. It might mean leaving a neighborhood that has meant a lot to them as
well.

Long-Term consequences: Here are some effects are found after the first year.

1. Economic/Occupational Status. One of the most commonly cited long-term effects of divorce is that children of divorce may
have lower levels of education or occupational status. This may be a consequence of lower income and resources for funding
education rather than to divorce per se. In those households where economic hardship does not occur, there may be no impact
on economic status (Drexler, 2005).

2. Improved Relationships with the Custodial Parent (usually the mother): In the United States and Canada, children reside
with the mother in 88 percent of single-parent households (Berk, 2007). Children from single-parent families talk to their
mothers more often than children of two-parent families (McLanahan and Sandefur, 1994). Most children of divorce lead
happy, well-adjusted lives and develop stronger, positive relationships with their custodial parent (Seccombe and Warner, 2004).
In a study of college-age respondents, Arditti (1999) found that increasing closeness and a movement toward more democratic
parenting styles was experienced. Others have also found that relationships between mothers and children become closer and
stronger (Guttman, 1993) and suggest that greater equality and less rigid parenting is beneficial after divorce (Steward,
Copeland, Chester, Malley, and Barenbaum, 1997).

3. Greater emotional independence in sons. Drexler (2005) notes that sons who are raised by mothers only develop an
emotional sensitivity to others that is beneficial in relationships.

4. Feeling more anxious in their own love relationships. Children of divorce may feel more anxious about their own
relationships as adults. This may reflect a fear of divorce if things go wrong, or it may be a result of setting higher expectations
for their own relationships.

5. Adjustment of the custodial parent. Furstenberg and Cherlin (1991) believe that the primary factor influencing the way that
children adjust to divorce is the way the custodial parent adjusts to the divorce. If that parent is adjusting well, the children will
benefit. This may explain a good deal of the variation we find in children of divorce. Adults going though divorce should
consider good self-care as beneficial to the children-not as self-indulgent.

Here are some tips for taking care of the self during divorce:

1. Take care of your own mental health. Don’t be a martyr. Do what is necessary to heal.

2. Allow children to grieve and express their feelings without becoming defensive. Give the child the freedom to express feelings
and be supportive and neutral as they voice their emotions over the loss.

3. Try to have an amicable relationship with the ex-spouse and keep the children’s best interests in mind.

4. Do not put-down or badmouth the ex-spouse. This puts the child in a very uncomfortable position. You don’t have to hide the
truth from them either, but they will uncover the truth on their own. Be neutral. Children want to love their parents, regardless
of the circumstances.

5. Focus on establishing a comfortable, consistent healthy environment for the children as they adjust.

Repartnering

Repartnering refers to forming new, intimate relationships after divorce. This includes dating, cohabitation and remarriage.

Parental considerations about dating: Dating as a single parent can pose certain challenges. Time and money are considerations.
A single mother may not have time for dating and may not have the money needed for child-care while she is out. Children can also
resent a parent taking time away to date. Parents may struggle with whether or not to introduce a date to the children or to
demonstrate affection in front of the children. When a dating relationship becomes serious, a boyfriend or girlfriend might expect
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the parent to prove their concern for them above the children. This puts a parent in a very uncomfortable situation. Sometimes, this
vying for attention does not occur until the couple begins to consider sharing a long-term relationship.

Parental considerations about cohabitation: Having time, money and resources to date can be difficult. And having privacy for a
dating relationship can also be problematic. Divorced parents may cohabit as a result. Cohabitation involves living together in a
sexually intimate relationship without being married. This can be difficult for children to adjust to because cohabiting relationships
in the United States tend to be short-lived. About 50 percent last less than 2 years (Brown, 2000). The child who starts a
relationship with the parent’s live-in partner may have to sever this relationship later. And even in long-term cohabiting
relationships, once it’s over, continued contact with the child is rare.

Is remarriage more difficult than divorce? The remarriage of a parent may be a more difficult adjustment for a child than the
divorce of a parent (Seccombe & Warner, 2004). Parents and children typically have different ideas of how the stepparent should
act. Parents and stepparents are more likely to see the stepparent’s role as that of parent. A more democratic style of parenting may
become more authoritarian after a parent remarries. And biological parents are more likely to continue to be involved with their
children jointly when neither parent has remarried. They are least likely to jointly be involved if the father has remarried and the
mother has not.

Characteristics of Stepfamilies

About 60 percent of divorced parents remarry within a few years (Berk, 2007). Largely due to high rates of divorce and remarriage,
we have seen the number of stepfamilies in America grow considerably in the last 20 years although rates of remarriage are
declining (Seccombe & Warner, 2004). Stepfamilies are not new. In the 1700-1800s there were many stepfamilies, but they were
created because someone died and remarried. Most stepfamilies today are a result of divorce and remarriage. And such origins lead
to new considerations. Stepfamilies are different from intact families and more complex in a number of ways that can pose unique
challenges to those who seek to form successful stepfamily relationships (Visher & Visher, 1985). Stepfamilies are also known as
blended families and stepchildren as “bonus children” by social scientists interested in emphasizing the positive qualities of these
families.

1. Stepfamilies have a biological parent outside the stepfamily and a same sex adult in the family as natural parent. This can lead
to animosity on part of a rejecting child. This can also lead to confusion on part of stepparent as to what their role is within the
family.

2. Child may be a part of two households, each with different rules.

3. Members may not be as sure that others care and may require more demonstrations of affection for reassurance. For example,
stepparents expect more gratitude and acknowledgment from the stepchild than they would with a biological child. Stepchildren
experience more uncertainty/insecurity in their relationship with the parent and fear the parents will see them as sources of
tension. And stepparents may feel guilty for a lack of feelings they may initially have toward their partner’s children. Children
who are required to respond to the parent’s new mate as though they were the child’s “real” parent often react with hostility,
rebellion, or withdrawal. Especially if there has not been time for the relationship to develop.

4. Stepfamilies are born of loss. Members may have lost a home, a neighborhood, family members or at least their dream of how
they thought life would be. These losses must be acknowledged and mourned. Remarriage quickly after a divorce makes
expressing grief more difficult. Family members are looking for signs that all is well at the same time that members are
experiencing grief over losses.

5. Stepfamilies are structurally more complex. There are lost of triangles and lots of ways to divide and conquer the new couple.

6. Sexual attractions are more common in stepfamilies. Members have not grown up together and sexual attractions need to be
understood, and controlled. Also a new couple may need to tone down sexual displays when around the children (can bring on
jealousy, etc.) until there is greater acceptance of the new partner.

Sociologist Andrew Cherlin suggests that one reason people remarry is because divorce is so socially awkward. There are no clear
guidelines for family/friends, how to treat divorcees, etc. As a result, people remarry to avoid this “displacement.” The problem is
that remarriage is similarly ill-defined. This is reflected in the lack of language to support the institution of remarriage. What does
one call their stepparent? Who is included when thinking of “the family”? For couples with joint custody, where is “home”? And
there are few guidelines about how ex-spouses and new spouses or other kin should interact. This is especially an issue when
children are involved
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In light of this incompleteness, here are some tips for those in stepfamilies. Most of these tips are focused on the stepparent. These
come from an article entitled “The Ten Commandments of Step parenting” by Turnbull and Turnbull.

1. Provide neutral territory. If there is a way to do so, relocate the new family in a new, more neutral home. Houses have histories
and there are many memories attached to family homes. This territoriality can cause resentments.

2. Don’t try to fit a preconceived role. Stepparents need to realize that they cannot just walk into a situation and expect to fill a
role. They need to stay in tuned with what works in this new family rather than being dogmatic about their new role.

3. Set limits and enforce them. Don’t allow children to take advantage of the parent’s guilt or adjustment by trying to gain special
privileges as a result of the change. Limits provide security, especially if they are reasonable limits.

4. Allow an outlet for feelings by the children for their natural parent. This tip is for the natural parent. Avoid the temptation to
“encourage” the child to go against your ex-spouse. Instead, remain neutral when comments are made.

5. Expect ambivalence, not instant love. Stepparents need to realize that their acceptance has to be earned, and sometimes it is
long in coming. The relationship has to be given time to grow. Trust has to be established. One day they may be loved, the next,
hated. Adjustment takes time.

Developmental Stages of Step-famililes

Stepfamilies go through periods of adjustments and developmental stages that take about 7 years for completion (Papernow, 1993).
The early stages of stepfamily adjustment include periods of fantasy in which members may hope for immediate acceptance. This
is followed by the immersion stage in which children have to adjust to their parent’s date being transformed into a new stepfather or
stepmother. This acceptance can be accompanied by a sense of betrayal toward the natural parent on the part of the children. The
awareness stage involves members beginning to become aware of how they feel in the family and taking steps to map our their
territory. Children may begin to feel as if they’ve been set aside for other family members and the couple may begin to focus their
attention toward one another. Biological parents may feel resentful.

The middle stages include mobilization, in which family members begin to recognize their differences. Stepparents may be less
interested in pleasing family members and more interested in taking a stand and being respected as family members. Children may
start to voice their frustrations at being pulled in different directions by biological and stepparents. The next step is that of taking
action. Now step-couples and stepparents begin to reorganize the family based on more realistic expectations and understandings of
how members feel.

The later stages include contact between stepfamily members that is more intimate and genuine. A clearer role for the stepparent
emerges. Finally, the stepfamily seems to have more security and stability than ever before.

Conclusions

Middle childhood is a complex period of the life span. New understandings and social situations bring variety to children’s lives as
they form new strategies for the world ahead. We next turn our attention to adolescents.

This page titled 3.7: Psychosocial Development is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura
Overstreet via source content that was edited to the style and standards of the LibreTexts platform.
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* False Self-Training:

Being a child but being held to
external, adult standards; having
developmental needs denied

gueg

Lecture Transcript

Now we turn our attention to middle childhood. This is the age when many children begin formal schooling. It is approximately 6
to 11 years of age.

First, let’s explore physical development during this time.

Middle childhood has been called the “golden age” of childhood. Overall, children are relatively healthy during this period.
Growth rates slow and children start gaining about 5-7 pounds in weight and 2 inches in height each year. Many children begin to
slim down as their torsos become longer. A child at this age can have strong muscles and increased lung capacity to enable them to
play for long periods of time.

This is the age when many children begin to play organized sports. Their bodies are well-equipped for such activities. However, it’s
been said that sports are best for children if their parents stay home. This is because parents can have the tendency to focus
primarily on competition and less on instilling enjoyment of the game. This can lead to tension, hostility, and become a source of
discouragement for a child who doesn’t always win. Unfortunately, such children may give up and become less active or
experience burn-out at a young age.

Listen to the story entitled “College Sports Excesses Seep into High School” by Frank DeFord, the editor of Sports Illustrated
magazine for a humorous look at the adult mentality applied to sports. We know that unstructured play offers children the ability to
be active without penalty and to be creative and improve social skills in ways that structured sports cannot.

Childhood obesity has become an increasing problem in the United States, Great Britain, and other parts of the world. It’s estimated
that between 16 and 33 percent of American children are obese. This doesn’t mean that they are a few pounds overweight. It is
defined as being at least 20 percent over ideal weight. Childhood obesity has tripled in the last 30 years. Obesity is defined as
having a body mass index greater than or equal to the 95th percentile for sex and age. Children who suffer from obesity can be the
subject of ridicule, bullying, cardiovascular disease, bone, joint problems, and type 2 diabetes.

The Center for Disease Control recommends that schools examine their nutrition on school menus, reevaluate the offerings of food
and beverages outside school lunches, and increase physical activity to begin to combat this problem. Here is a copy of the school
lunches served at my children’s school a few years ago. A popular meal was served on Wednesdays each week. It consisted on
chicken nuggets, a roll, green beans or mashed potatoes.

Let’s examine the nutritional breakdown of this meal:
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Here we find some alarming information. This menu, which fell within state nutritional guidelines, consisted of 1181 calories, 2878
mg of sodium, 145 mg of cholesterol, 39.33 grams of fat (of which 20.04 grams were saturated fat), and 151 grams of
carbohydrates. Ice cream, cookies, chips, and sodas were available at the end of the line for additional purchase. School lunches
vary from state to state and school district to school district. Parents need to be aware of what is served within the schools as well
as to consider other sources of high fat, high starch foods their children are consuming.

Now we will explore cognitive development in middle childhood.

Piaget’s third stage, the concrete operational stage of intelligence, involves the ability to understand the physical or tangible
world. Children can now classify objects in many ways. They recognized that objects retain their identity, even if modified (such as
a scrambled egg is still an egg), and recognize the identity held by numbers. It becomes easier for school aged children to reverse a
set of operations in math or to understand that moving backward in a set of procedures can bring one back to the beginning point.
Reciprocity is also understood. A child recognizes that the water level rises if a container of water is narrow and falls if water is
placed in a wide, shallow container.

Information processing theory is a classic theory of memory that uses the analogy of a computer to help us understand how
memories are built. The first location for information to enter is through the senses. Seeing, hearing, touching, or smelling a
stimulus is the first step to forming a memory. Most of what comes into our sensory register is there for only a split second and then
is either dismissed or moved to our working or short term memory. Short term or working memory has a limited capacity of about
9 to 11 pieces of information at a time. Information must be rehearsed to be kept alive in our short term memories. The long term or
knowledge base consists of information that we have stored and can access when needed. This storage area has a seemingly
unlimited capacity. The key to being able to access what is in your long-term memory is making sure that it is stored in a
meaningful ways children enter school, they begin to process information more quickly than before. This is because they can find
links and meaning in new information and store it more easily. Schooling often involves learning new strategies to help with
academic tasks.

Vocabulary continues to increase throughout middle childhood at the rate of about 20 new words each day. A 5th grader knows an
estimated 40,000 words. And they begin to understand the meanings of words and plays on words. Grammar is more easily learned
and rules of grammar are applied more flexibly.

Lawrence Kohlberg applied Piaget’s principles to moral decision-making. In the preconventional stage, moral decision-making is
based on whether an action brings direct, personal benefit such as reward or punishment. Conventional moral reasoning is based
on the opinions of others about the act. Still, personal benefit, perhaps in the form of being viewed as right or good is the basis for a
decision to act. Post conventional moral reasoning is based on universal, moral, or ethical principles or the good of others rather
than self.

School brings assessment of a child’s performance and developmental problems can be recognized once a child enters this setting.
Diagnosing and labeling a child with a developmental problem can help parents, teachers, and others to form a treatment plan to
assist the child. But labels can be inaccurate and misapplied. Nevertheless, the label can become part of the child’s self-assessment
and the child may begin to act accordingly. For example, a child labeled as a ‘slow-learner’ may lose confidence in their abilities
and feel self-conscious about the label. This can get in the way of learning and thereby create a self-fulfilling prophecy.

Autism spectrum disorders range from pervasive developmental delay to Asperger’s syndrome. Children vary in the degree to
which they exhibit autistic symptoms. The word autism means ‘selfism’ or a focus on an internal world. Children with autism
spectrum disorders may lack motivation to learn language, be sensitive to detail, prefer consistency, and lack or be delayed in
developing social emotions such as embarrassment or guilt. A minority of children with autistic spectrum disorders have unusual
talents. These talents or strong interests are more characteristic of Asperger’s syndrome.

Consider this definition of learning disability: “A measured discrepancy between expected learning and actual accomplishment in a
particular academic area.” This definition calls our attention to the academic standards we set for children and the labeling process
to which they may be subjected. By this definition, raising standards can result in an increase of students who are considered
learning disabled.

Learning difficulties are specific to academic skills and include dyslexia, dyscalcula, and attention deficit disorder. There are
numerous conditions that can lead to these difficulties.

@ 0 @ https://socialsci.libretexts.org/@go/page/49049


https://libretexts.org/
https://creativecommons.org/licenses/by/4.0/
https://socialsci.libretexts.org/@go/page/49049?pdf

LibreTexts"

Schooling brings assessment of intellectual skills. Some assessments are achievement tests. These are designed to measure what a
child has learned and are administered at the end of a course of study. Aptitude tests are designed to measure a child’s potential to
learn and may be used as entrance requirements. Intelligence tests are one type of aptitude test. However, intelligence tests are not
uniformly administered. They are more likely used as part of a clinical assessment in situations in which a child needs special
attention or instruction.

Intelligence tests do not measure all types of talents or intelligences. Howard Gardner suggests that there are many talents abilities
that can set a person apart and help them be successful that go beyond academic intelligence. His domains of intelligences include
logical-mathematical, linguistic, and spatial intelligence, which are the kinds of abilities measured by intelligence tests. Other
intelligences include bodily-kinesthetic intelligence which focuses on movement, strength, accuracy, and endurance; musical
intelligence, intrapersonal intelligence, or knowledge of one’s own motivations and internal psychological state; interpersonal
intelligence, or the ability to read others accurately, negotiate, communicate and exhibit other interpersonal skills; naturalistic
intelligence such as the knowledge of climate, crops, or animals vital to success in farming or herding; and existential intelligence
that involves spiritual or philosophical understandings that address life’s bigger questions about existence and purpose.

Robert Sternberg offers another model of intelligence that takes us outside academic intelligence. His triarchic theory of
intelligence includes academic intelligence or “book smarts” which is the type of intelligence IQ tests measure. But also
considered key are creative or experiential intelligence and practical intelligence. Creative intelligence is the ability to use what
has been learned or to put knowledge into experience. Practical intelligence or “street smarts” also referred to as common sense is
the ability to understand what is called for in a situation and to act accordingly. These intelligences are important for success in life

Let’s take a different look at school and the world of school as experienced by parents and students. Schools often express a desire
for family involvement. Some families bring qualities to the school setting that can influence the child’s experience. These
qualities, such as financial support for the school or community status are referred to as family capital. A well-known member of
the community or a parent who offers time, money, and a supportive attitude toward the teacher may be receive additional
resources or guidance for their child. Have you ever asked a child about their day at school? Chances are, the answer focused on
the social life at school. Educator Peter McLaren observed and recorded the amount of time students spent in various states
throughout the school day. The student state is a state in which the students is on task, compliant, and focused on teacher requests.
About 298 minutes were spent in the student state. This is the state preferred by teachers. But many students preferred to spend
time in the street corner state. This is a state in which the child is able to socialize with other children and to act as they might when
not in school. Children try to maximize this stage by taking longer in the halls when going from one classroom to another or by
moving more slowly when getting out books or other materials. The home state occurs when family members are at the school. In
this state, children are subjected to a different set of rules than those set by the school. For example, a child may get to sit with their
parents or leave a class early as a result.

All schools have a formal curriculum or set of courses and objectives that are clearly written down. But schools also teach powerful
lessons referred to as the “hidden curriculum.”These lessons include gender roles, competition, preferences based on social class,
race, ethnicity, and sexual orientation. The hidden curriculum is not directly states, yet students receive indirect messages about the
believed superiority or inferiority of these groups. For example, a teacher may ignore insults made toward a student for being gay
even if the school has an official policy against discrimination based on sexual orientation.

Psychosocial development in middle childhood.

Entering school often means entering the society or culture of children. Children establish a language, set of rules, behaviors, and
roles for one another. This society of children can serve as a living laboratory for learning and practicing social skills such as
negotiation, communication, and problem-solving.Think about the children you remember from your early grades in school. You
may remember some children who were known by many and were well-liked. These popular-prosocial children are highly visible
and seem to have the support and the encouragement of the school. Some children are popular, but their popularity comes from
altercations with other students and rebelliousness within the school. It may be hard for these children to change their social
behavior as it has become part of their persona and popularity. Some children are withdrawn and suffer the rejection of other
children. They may have some qualities that make them a safe target for bullying such as being poor, having a physical challenge,
or being shy. Aggressive-rejected children are rebellious and have altercations with other students, but this doesn’t gain them
popularity? Why not? Perhaps it is because they are not physically attractive or are poor.

@ 0 @ https://socialsci.libretexts.org/@go/page/49049



https://libretexts.org/
https://creativecommons.org/licenses/by/4.0/
https://socialsci.libretexts.org/@go/page/49049?pdf

LibreTexts"

School-aged children are forming a sense of self or self-concept. This begins earlier in life, but continues to take shape in middle
childhood. In societies where media is powerful, children may develop evaluation themselves based on images or products in
television shows, commercials, or on the internet. Erikson believed that these children struggle with industry, a stage of being busy
and learning about one’s capabilities, versus inferiority. To what extent might a child feel inferior in these comparisons?

To what extent are developmental needs addressed in the world that we establish for children? Many of the activities and products
created for children may really be designed to meet adult needs rather than those of children. Think, for example, of the elaborate
birthday party given a 6 year old that is really an effort to establish parental status in the neighborhood. False self-training refers to
children being held to external, adult standards while having their own developmental needs denied. One area in which children are
held to adult standards is in the case of sexual abuse.

Child sexual abuse is a sexual act with a child that is performed by an adult or an older child. The developmental immaturity of the
child is ignored and needs are disregarded. For example, a young girl who begins physical maturation early may be considered to
be sexual although emotionally and cognitively she is not equipped to understand the sexual behavior and its implications.

David Finkelhor describes the long term consequences of childhood sexual abuse. Traumatic sexualization refers to the way in
which a child who is sexually abused may learn to use sexuality and seduction as a major way to communicate with others. The
person may devalue other aspects of who they are and have difficulty thinking of sex and love as part of a relationship. A sense of
betrayal and lack of trust is particularly strong in cases of incest. The child learned that secrecy and denial of the experience is
expected and that those who are supposed to care for you can also be those who abuse you. A healthy understand of an appropriate
parent/child relationship is lacking as trust is undermined. A person may also experience a sense of powerlessness or an inability to
set limits with others. This may mean being involved in other abusive relationships or in being unable to say no to demands on time
or money or other resources.

Finally, the person who is abused may feel stigmatized or looked down upon by others. This makes it difficult for the person to ask
for help or find support or to be taken seriously in a compassionate way.

Next, let’s turn our attention to family structure and relationships. There are a variety of family forms, from two-parent intact
families, to single-parent families, to cohabiting families. Which structure is best? One way to address this question is to
understand the tasks performed by families. Family tasks include providing food, clothing, and shelter for children, encouraging
learning, developing self-esteem in children, nurturing their friendships, and providing a harmonious and stable environment for
family life.

Divorce rates in the United States began to rise in the 1970s and increased steadily until it peaked in the early 1980s. This has been
accompanied by great concern over the impact divorce has on children. Divorce doesn’t affect all children in the same way. The
impact of divorce on children depends on the degree of conflict prior to divorce, the amount of financial hardship experienced by
the children, the actions of the divorcing couple toward the child, and the level of adjustment of the custodial parent.

Judith Wallerstein outlines some short-term consequences for children following divorce. These include a feeling of loss or grief
over family members who are no longer part of the child’s life, a reduced standard of living, adjusting to transitions such as
changing schools or moving, and experiencing relief from conflict that may have been experienced prior to the divorce.

Adults who experienced divorce as children may have greater anxiety about their own relationships. Or they may have
unrealistically high expectations for a partner-seeking the perfect mate to avoid future divorce. Of course, it’s hard to find
perfection. Peggy Drexler suggests that many of the long term consequences for children are tied to financial hardship rather than
divorce. For instance, there may have been less financial support for schooling that then translates to lower occupational attainment
following divorce.

Newer research on the impact of divorce on children has focused on some positive consequences. Hetherington found that most
children of divorce lead happy, well-adjusted lives. These well-adjusted adults went unnoticed when researchers focused solely on
looking at people with problems and used hindsight to suggest that their problems were due to divorce. Many daughters find that
their communication improves with their mothers, typically their custodial parent. Parenting becomes more democratic and
children have a greater role in family decision-making as they mature. Drexler found that sons felt freer to escape negative role
models if their mothers were in dating relationships than if those negative models were marital partners. And sons being raised
without fathers showed more emotional independence and freedom to express emotions being in a single-parent family.
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The psychological health of the parents, especially the parent with whom the child spends the most time, is key to helping children
adjust. Here are a few tips for parents going through divorce. One is to take care of your own mental health. Find others that can
offer support and understanding. Allow children to express their grief over losses. Cultivate a healthy, conflict-free relationship
with the other parent for the sake of the children. And try to establish a home environment that is healthy, positive, and
comfortable.

Repartnering refers to parents developing new relationships after breaking up. Remarriage is one type of repartnering. Sometimes,
repartnering can be an even harder transition for children than was the divorce of their parents. Parenting that may have become
more democratic in a single-parent household, may now become more authoritarian when a new partner becomes part of the
family. This can be a difficult adjustment for children. Step-parents may want to take on parental roles right away, but children may
want to establish friendship first.

Repartnering can also mean changes in the amount of time and attention biological parents show their children. The greatest
involvement with children may occur before either parent has established a new relationship. The least involvement seems to occur
when the father has established a new relationship but the mother has not. The father may be spending more time with his new
partner and children. And there may be greater tension between mother and step-mother than between father and step-father due to
the emphasis on involvement in maternal roles.

Repartnering also brings about dating concerns. Does a parent have time and money to date? Should the parent have a new partner
meet their children? If so, when? What will be their role? Should the new partner spend the night? Cohabitation is one way of
repartnering. The partners live together but are not married. Cohabiting families must consider the roles of partners, the financial
contributions to the family and to members outside the household, and the effects of breaking up on children who may now have to
sever ties they’ve established.

Stepfamilies or blended families have been increasing since divorce rates began to rise. But stepfamilies were also common in
western society in the 1700s and 1800s. The stepfamilies of today, however, are typically created through divorce and remarriage
rather than due to the death of a spouse. Sociologist Andrew Cherlin has described stepfamilies as an “incomplete institution”
because the rules and guidelines for life in stepfamilies are unclear. Stepfamilies may experience greater difficulty than single-
parent families as they try to establish new rules and roles and deal with mixed loyalties and relationships.

Stepfamilies have some characteristics that need to be considered. Stepfamilies are structurally more complex. There are more
members involves and their loyalties may be divided. Many stepfamilies are established at the same time members are grieving
over previous losses following divorce. Love between members of stepfamilies has to be cultivated; it cannot be assumed. The
roles that stepfamily members play, whether this is a new step-parent or a non-custodial parent, are often unclear and have to be
established. And sexual attractions may occur and need to be monitored. Modesty and caution when showing physical displays of
affection are recommended.

This is an effort to establish some guidelines for stepfamily members. Here are a few tips. One is to establish neutral territory or
routines for the new family rather than having members adjust to the previous family’s location or routines. If you are a stepparent,
don’t try to fit a preconceived role. Set limits so that the new couple can establish their new relationship without unnecessary
interference or efforts to sabotage the relationship by the children. Respect past loyalties. Recognize that your partner and their
children have a past that should be recognized and respected. If a child is upset with the other parent, be neutral about it. Don’t get
in the middle of this or you may be resented later for interfering or speaking badly about their parent. If you are a stepparent, don’t
expect instant love. Stepfamilies go through developmental stages, according to Papernow. This process can take up to 7 years.
Fantasy about the perfect family, being immersed in the new relationships, and ‘mapping out’ the new territory are found in the
early stages of stepfamily development.

In the middle stages, members begin to recognize their differences and express conflicts more openly. Stepparents may begin to
take a stand on their role and position in the family. In later stages, a lot of the hard work of establishing the family’s roles and rules
has been accomplished and the members make closer contact with one another. Acceptance of one another and the family is found.
Many stepfamilies, however, find it difficult to endure long enough to complete theses stages.

This page titled 3.8: Middle Childhood is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via
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3.10: Childhood
Study Guide:

1. Characterize physical growth for the first two years. Be sure to include a description of the ways the brain develops.

2. Describe the newborn’s sensory abilities.

3. Give examples of gross and fine motor skills during the first two years. Then consider the kinds of motor skills being developed
during preschool and middle childhood.

4. What are some nutritional concerns during infancy? What is marasmus? Kwashiorkor?

5. Characterize physical growth in early childhood.

6. What are some nutritional concerns during the preschool (play) years? What happens to appetite from ages 2-6? What are the
chief concerns during middle childhood in terms of nutrition?

7. Explain Piaget’s theory of cognitive development for childhood. Include the substages of sensorimotor intelligence,
preoperational intelligence (including animism, egocentrism, centration), and concrete operational intelligence (including
identity, reversibility, conservation). Remember assimilation and accommodation.

8. Use Erikson’s theory to explain psychosocial development from birth through childhood. Four stages or ‘crises’ comprise
childhood (trust vs. mistrust etc.)

9. Explain language development from birth through childhood. Include ideas such as babbling, first words, holophrasic speech,
overregularization, etc.

10. Recall Vygotsky’s theory of sociocultural development. What is private speech?

11. Explain theories of language development.

12. Describe emotional development in the first year. Also, what is separation anxiety? Stranger wariness? When do these occur?

13. What is self-awareness? Theory of mind? When do these changes occur? Why are these significant for development?

14. Define temperament and goodness of fit.

15. Contrast styles of attachment.

16. Explain Baumrind’s parenting styles. Describe Lemasters and Defrain’s model. What impact does culture play in parenting
styles?

17. What is the society/culture of children?

18. Define family capital. What is meant by the “hidden curriculum” in school?

19. Contrast theories of self from Cooley and Mead.

20. Discuss the impact of stress on development.

21. What is false self-training?

22. Summarize theories of gender role development.

23. Describe the developmental stages of stepfamilies.

24. What conclusion is made when examining family structure (intact, single-parent, etc.) and the impact structure has on children?
What helps children make their way through stressful situations?

25. Explain Kohlberg’s theory of moral development.

26. Compare aptitude and achievement tests. Explain Gardner’s theory of multiple intelligences and Sternberg’s triarchic theory of
intelligences.

27. Characterize autism spectrum disorders and ADHD.

28. Review your notes over film/audio clips.

This page titled 3.10: Childhood is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via source
content that was edited to the style and standards of the LibreTexts platform.
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3.11: Unit 2 Exam

1. The average newborn doubles her birthweight in:

a. the first year.
b. four months.
c. six months.

d. two months.

2. The slowest-to-mature brain lobe is the:

a. striate cortex.

b. parietal cortex.
c. frontal cortex.
d. temporal cortex.

3. In the process of transient exuberance, great brain growth is seen, especially in the area of the:

a. dendrites.

b. axons.

c. nucleus.

d. axon terminals.

4. The sense that is the least developed at birth is:

a. vision.
b. taste.

c. smell.
d. hearing.

5. The difference between gross and fine motor skills is whether they:

a. are controllable.

b. involve mental or physical skills.
c. are due more to nature or nurture.
d. involve bigger or smaller muscles.

6. Unusual swelling of a toddler's face and abdomen and thin, colorless hair are symptoms of:

a. rickets.
b. marasmus.
c. hypoglycemia.
d. kwashiorkor.
7. During the sensorimotor stage, the main task is to:

a. learn to use language to express sensations.

b. think logically and critically.

c. huse senses and motor skills to understand the world.
d. think of past and future events.

8. Active experimentation is part of in Piaget's substages of sensorimotor intelligence.

a. stage six.
b. stage three.
c. stage four.
d. stage five.
9. Babbling:
a. is found only in infants from the Western Hemisphere.
b. precedes cooing.
c. occurs only if the infant can hear.
d. is universal.
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10. On average, children begin saying recognizable words at about:

a. 24 months old.
b. 3 months old.
c. 12 months old.
d. 6 months old.

11. A match between a child's temperament and the demands of the environment is called:

a. goodness of fit.

b. synchrony.

c. organismic specificity.

d. temperamental enhancement.
12. Secure attachment makes a toddler:

a. cling to the mother.
b. willing to explore.
c. self-centered.

d. try to talk.

13. Angie does not notice when her mother leaves the day-care center and ignores her mother when she returns. Angie's behavior is:

a. insecure-resistant attachment.
b. insecure-avoidant attachment.
c. secure attachment.

d. disoriented attachment.

14. Cooley's looking-glass self helps us understand how a child:

a. establishes a body image.

b. develops a self-concept.

c. learns gender roles.

d. learns how to imitate the behavior of others.

15. The process of myelination involves:

a. bone growth.
b. parents' teaching their children.
c. nerve insulation.
d. muscle growth.
16. Family capital
a. is another term for stepfamily.
b. can be used to help one's children in school.
c. refers to financial assistance offered to families by the government.
d. typically helps families obtain better healthcare.
17. The best example of a fine motor skill is:
a. roller-skating around the block.
b. swimming across a pool.
C. using scissors to cut paper.
d. playing catch with a football.
18. Piaget called cognitive development between the ages of two and six intelligence.
a. preoperational
b. egocentric
c. Symbiotic
d. operational

19. Vygotsky suggested that each individual is surrounded by a zone of:
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a. proximal development.
b. distal development.
c. potentiality.
d. possibilities.
20. Preschoolers do not use private speech to:
a. review what they know.
b. communicate with those around them.
c. explain events to themselves.
d. decide what to do.

21. “I catched two mices in a trap” is an example of:

a. literal translation.

b. egocentric speech.
c. the past imperfect.
d. overregularization.

22. According to Erikson, as children develop self-awareness and realize their own mistakes, they feel:

a. shamed.
b. empowered.
C. anger.
d. guilty.
23. When parents expect unquestioning obedience from their children, their parenting pattern is:

a. authoritarian.
b. dictatorial.
c. tyrannical.
d. authoritative.
24. Aptitude tests are designed to measure:
a. capacity for divergent thinking.
b. how much has been learned.
c. potential for accomplishment.
d. verbal abilities.
25. Todd runs around the classroom, can't seem to sit still or concentrate, and is easily excited. He is most likely to be diagnosed as
having:
a. a sensory deficit.
b. attention-deficit hyperactivity disorder.
c. mental retardation.
d. childhood schizophrenia.

26. The most devastating problem for children with autistic spectrum disorder as they grow up is their lack of:

a. social understanding.
b. motor skills.
c. intelligence.
d. imagination.
27. According to Piaget, the distinguishing characteristic of school-age children is that they are:
a. imaginative.
b. friendly.
c. logical.
d. fearless.
28. When we revamp or change our old ways of thinking because of new information, Piaget calls this:

a. assimilation.
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b. imitation.
c. accommodation.
d. historical context.
29. The infant's first sensorimotor activities are:
a. anticipation.
b. first acquired adaptations.
C. active experimentation.
d. reflexes.
30. Piaget's stage six of sensorimotor intelligence is known as:
a. mental combinations.
b. interesting observations.
C. primary reactions.
d. new adaptation and anticipation.
31. Typically, stranger wariness is first noticeable at:
a. 9 months.
b. 12 months.
c. 3 months.
d. 4 months.

32. Identify Erikson's second stage of development:

a. attachment vs. self-awareness
b. autonomy vs. shame and doubt
c. synchrony vs. attachment
d. pride vs. shame
33. Which parenting style is preferred by Lemasters and DeFrain?
a. the teacher-counselor parent
b. the athletic coach
c. the pal
d. the martyr
34. Preconventional morality involves:

a. an emphasis on reward and punishment.
b. the careful consideration of all options.
c. an emphasis on laws and social order.
d. trying to gain the approval of others.
35. Lizzie is an extremely shy and anxious 8-year-old whom other children seem to dislike. She would be characterized as a(n):

a. neglected child.
b. withdrawn-rejected child.
c. controversial child.
d. aggressive-rejected child.
36. The main concern about nutrition in middle childhood in the United States is:
a. a lack of protein in the diet.
b. the lack of calories taken in by children in this age group.
c. the high number of children who are overweight or obese.
d. the consumption of too much calcium.
37. Stepfamilies reach the last stage of development:
a. after all parents have remarried other partners.
b. just prior to redivorce.
c. after the first year.
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38.

39.

40.

41

42.

43.

44.

45.

46.

d. after about 7 years.
At what age do children develop a theory of mind?

a. 2 years of age
b. 12 years of age
c. 4 years of age
d. 10 years of age

You viewed a video in which Robin Williams helped children understand that his shoe was not alive. This illustrates:

a. the law of conservation
b. animism

c. Centration

d. egocentrism

You viewed a video clip about theory of mind in which researchers found that children who develop a theory of mind early are

more likely to:

a. have an unusually large corpus callosum.

b. feel anxiety about what other children may be thinking of them.
c. have a wild imagination that can get them into trouble.

d. are more popular with other children.

. An enduring emotional bond between people is known as:

a. unionization.
b. synchrony.

c. attachment.
d. love.

A sign of secure attachment is:

a. refusing to let go of the caregiver's arm.

b. attempting to be close to the caregiver.

c. playing aimlessly with no contact with the caregiver.
d. expressing fear and anger at the caregiver.

Expressions of insecure-resistant/ambivalent attachment include:
a. playing happily.
b. ignoring the caregiver.
c. exploring a new toy.
d. clinging to the caregiver.

Which of the following IS NOT one of Gardner's multiple intelligences?

a. existential intelligence

b. bodily-kinesthetic intelligence
c. culinary intelligence

d. linguistic intelligence

i)

Identify the statement that best illustrates the cognitive concept called “identity.

a. “Even though they are an omelet now, they are still two eggs.”
b. “If you'll let me have one of your cookies, I'll let you use my new crayons.”
c. “If you give back my doll, we can be friends again.”
d. “Mommy can make my scraped knee well again.”
The term “holophrase” is used to denote:
a. the use of two words to take the place of one.
b. the infant's use of one word to express a whole thought.
c. a word that is empty of meaning.
d. the relationship of object permanence to language development.
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47. The theorist who believed that children learn language when they are reinforced by parental attention was:

a. B. F. Skinner.
b. Leo Vygotsky.
c. Jean Piaget.
d. Noam Chomsky.
48. At 6 weeks of age, the infant is capable of:
a. anger.
b. laughter and curiosity.
c. a social smile.
d. stranger wariness.
49. When a baby is upset because a caregiver is leaving, the baby is exhibiting:
a. solitary fear.
b. fear of isolation.
C. separation anxiety.
d. general anxiety.
50. The first “crisis of life,” according to Erikson, is:
a. trust vs. mistrust.
b. industry vs. inferiority.
c. the oral stage.
d. autonomy vs. shame and doubt.
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4.1: Introduction to Adolescence

Adolescence is a period that begins with puberty and ends with the transition to adulthood (approximately ages 10-20). Physical
changes associated with puberty are triggered by hormones. Cognitive changes include improvements in complex and abstract
thought, as well as development that happens at different rates in distinct parts of the brain and increases adolescents’ propensity
for risky behavior because increases in sensation-seeking and reward motivation precede increases in cognitive control.
Adolescents’ relationships with parents go through a period of redefinition in which adolescents become more autonomous, and
aspects of parenting, such as distal monitoring and psychological control, become more salient. Peer relationships are important
sources of support and companionship during adolescence yet can also promote problem behaviors. Same-sex peer groups evolve
into mixed-sex peer groups, and adolescents’ romantic relationships tend to emerge from these groups. Identity formation occurs as
adolescents explore and commit to different roles and ideological positions. Nationality, gender, ethnicity, socioeconomic status,
religious background, sexual orientation, and genetic factors shape how adolescents behave and how others respond to them, and
are sources of diversity in adolescence.

Adolescence Defined

Adolescence is a developmental stage that has been defined as starting with puberty and ending with the transition to adulthood
(approximately ages 10-20). Adolescence has evolved historically, with evidence indicating that this stage is lengthening as
individuals start puberty earlier and transition to adulthood later than in the past. Puberty today begins, on average, at age 10-11
years for girls and 11-12 years for boys. This average age of onset has decreased gradually over time since the 19th century by 3—4
months per decade, which has been attributed to a range of factors including better nutrition, obesity, increased father absence, and
other environmental factors (Steinberg, 2013M). Completion of formal education, financial independence from parents, marriage,
and parenthood have all been markers of the end of adolescence and beginning of adulthood, and all of these transitions happen, on
average, later now than in the past. In fact, the prolonging of adolescence has prompted the introduction of a new developmental
period called emerging adulthood that captures these developmental changes out of adolescence and into adulthood, occurring from
approximately ages 18 to 29 (Arnett, 2000%)).

e

Adolescence is often characterized as a period of transformation, primarily, in terms of physical, cognitive, and social-relational
change. [Image: Lorenia]
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4.2: Physical Development

Adolescence begins with puberty. While the sequence of physical changes in puberty is predictable, the onset and pace of puberty
vary widely. Several physical changes occur during puberty, such as adrenarche and gonadarche, the maturing of the adrenal glands
and sex glands, respectively. Also during this time, primary and secondary sexual characteristics develop and mature. Primary
sexual characteristics are organs specifically needed for reproduction, like the uterus and ovaries in females and testes in males.
Secondary sexual characteristics are physical signs of sexual maturation that do not directly involve sex organs, such as
development of breasts and hips in girls, and development of facial hair and a deepened voice in boys. Girls experience menarche,
the beginning of menstrual periods, usually around 12—-13 years old, and boys experience spermarche, the first ejaculation, around
13-14 years old.

During puberty, both sexes experience a rapid increase in height (i.e., growth spurt). For girls this begins between 8 and 13 years
old, with adult height reached between 10 and 16 years old. Boys begin their growth spurt slightly later, usually between 10 and 16
years old, and reach their adult height between 13 and 17 years old. Both nature (i.e., genes) and nurture (e.g., nutrition,
medications, and medical conditions) can influence height.

Because rates of physical development vary so widely among teenagers, puberty can be a source of pride or embarrassment. Early
maturing boys tend to be stronger, taller, and more athletic than their later maturing peers. They are usually more popular,
confident, and independent, but they are also at a greater risk for substance abuse and early sexual activity (Flannery, Rowe, &
Gulley, 1993; Kaltiala-Heino, Rimpela, Rissanen, & Rantanen, 2001). Early maturing girls may be teased or overtly admired,
which can cause them to feel self-conscious about their developing bodies. These girls are at a higher risk for depression, substance
abuse, and eating disorders (Ge, Conger, & Elder, 2001; Graber, Lewinsohn, Seeley, & Brooks-Gunn, 1997; Striegel-Moore &
Cachelin, 1999). Late blooming boys and girls (i.e., they develop more slowly than their peers) may feel self-conscious about their
lack of physical development. Negative feelings are particularly a problem for late maturing boys, who are at a higher risk for
depression and conflict with parents (Graber et al., 1997) and more likely to be bullied (Pollack & Shuster, 2000).

The adolescent brain also remains under development. Up until puberty, brain cells continue to bloom in the frontal region.
Adolescents engage in increased risk-taking behaviors and emotional outbursts possibly because the frontal lobes of their brains are
still developing. Recall that this area is responsible for judgment, impulse control, and planning, and it is still maturing into early
adulthood (Casey, Tottenham, Liston, & Durston, 2005).

Frontal lobe

Brain growth continues into the early 20s. The development of the frontal lobe, in particular, is important during this stage.

According to neuroscientist Jay Giedd in the Frontline video “Inside the Teenage Brain” (2013), “It’s sort of unfair to expect
[teens] to have adult levels of organizational skills or decision-making before their brains are finished being built.” Watch this
segment on “The Wiring of the Adolescent Brain” to find out more about the developing brain during adolescence.
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4.3: Cognitive Development

More complex thinking abilities emerge during adolescence. Some researchers suggest this is due to increases in processing speed
and efficiency rather than as the result of an increase in mental capacity—in other words, due to improvements in existing skills
rather than development of new ones (Bjorkland, 1987; Case, 1985). During adolescence, teenagers move beyond concrete thinking
and become capable of abstract thought. Recall that Piaget refers to this stage as formal operational thought. Teen thinking is also
characterized by the ability to consider multiple points of view, imagine hypothetical situations, debate ideas and opinions (e.g.,
politics, religion, and justice), and form new ideas. In addition, it’s not uncommon for adolescents to question authority or
challenge established societal norms.

Early in adolescence, changes in the brain’s dopaminergic system contribute to increases in adolescents’ sensation-seeking and
reward motivation. Later in adolescence, the brain’s cognitive control centers in the prefrontal cortex develop, increasing
adolescents’ self-regulation and future orientation. The difference in timing of the development of these different regions of the
brain contributes to more risk taking during middle adolescence because adolescents are motivated to seek thrills that sometimes
come from risky behavior, such as reckless driving, smoking, or drinking, and have not yet developed the cognitive control to resist
impulses or focus equally on the potential risks (Steinberg, 2008!]). One of the world’s leading experts on adolescent development,
Laurence Steinberg, likens this to engaging a powerful engine before the braking system is in place. The result is that adolescents
are more prone to risky behaviors than are children or adults.

Cognitive empathy, also known as theory-of-mind (which we discussed earlier with regard to egocentrism), relates to the ability to
take the perspective of others and feel concern for others (Shamay-Tsoory, Tomer, & Aharon-Peretz, 2005). Cognitive empathy
begins to increase in adolescence and is an important component of social problem solving and conflict avoidance. According to
one longitudinal study, levels of cognitive empathy begin rising in girls around 13 years old, and around 15 years old in boys (Van
der Graaff et al., 2013). Teens who reported having supportive fathers with whom they could discuss their worries were found to be
better able to take the perspective of others (Miklikowska, Duriez, & Soenens, 2011).

Teenage thinking is characterized by the ability to reason logically and solve hypothetical problems such as how to design, plan,
and build a structure. (credit: U.S. Army RDECOM)
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4.4: Social Development

Psychosocial Development

Adolescents continue to refine their sense of self as they relate to others. Erikson referred to the task of the adolescent as one of
identity versus role confusion. Thus, in Erikson’s view, an adolescent’s main questions are “Who am I?” and “Who do I want to
be?” Some adolescents adopt the values and roles that their parents expect for them. Other teens develop identities that are in
opposition to their parents but align with a peer group. This is common as peer relationships become a central focus in adolescents’
lives.

As adolescents work to form their identities, they pull away from their parents, and the peer group becomes very important
(Shanahan, McHale, Osgood, & Crouter, 2007). Despite spending less time with their parents, most teens report positive feelings
toward them (Moore, Guzman, Hair, Lippman, & Garrett, 2004). Warm and healthy parent-child relationships have been associated
with positive child outcomes, such as better grades and fewer school behavior problems, in the United States as well as in other
countries (Hair et al., 2005).

It appears that most teens don’t experience adolescent storm and stress to the degree once famously suggested by G. Stanley Hall, a
pioneer in the study of adolescent development. Only small numbers of teens have major conflicts with their parents (Steinberg &
Morris, 2001), and most disagreements are minor. For example, in a study of over 1,800 parents of adolescents from various
cultural and ethnic groups, Barber (1994) found that conflicts occurred over day-to-day issues such as homework, money, curfews,
clothing, chores, and friends. These types of arguments tend to decrease as teens develop (Galambos & Almeida, 1992).

Social Changes

Parents. Although peers take on greater importance during adolescence, family relationships remain important too. One of the key
changes during adolescence involves a renegotiation of parent—child relationships. As adolescents strive for more independence and
autonomy during this time, different aspects of parenting become more salient. For example, parents’ distal supervision and
monitoring become more important as adolescents spend more time away from parents and in the presence of peers. Parental
monitoring encompasses a wide range of behaviors such as parents’ attempts to set rules and know their adolescents’ friends,
activities, and whereabouts, in addition to adolescents’ willingness to disclose information to their parents (Stattin & Kerr, 20001).
Psychological control, which involves manipulation and intrusion into adolescents’ emotional and cognitive world through
invalidating adolescents’ feelings and pressuring them to think in particular ways (Barber, 1996!%)), is another aspect of parenting
that becomes more salient during adolescence and is related to more problematic adolescent adjustment.

Peers

As children become adolescents, they usually begin spending more time with their peers and less time with their families, and these
peer interactions are increasingly unsupervised by adults. Children’s notions of friendship often focus on shared activities, whereas
adolescents’ notions of friendship increasingly focus on intimate exchanges of thoughts and feelings. During adolescence, peer
groups evolve from primarily single-sex to mixed-sex. Adolescents within a peer group tend to be similar to one another in
behavior and attitudes, which has been explained as being a function of homophily (adolescents who are similar to one another
choose to spend time together in a “birds of a feather flock together” way) and influence (adolescents who spend time together
shape each other’s behavior and attitudes). One of the most widely studied aspects of adolescent peer influence is known as deviant
peer contagion (Dishion & Tipsord, 2011%"), which is the process by which peers reinforce problem behavior by laughing or
showing other signs of approval that then increase the likelihood of future problem behavior.

Peers can serve both positive and negative functions during adolescence. Negative peer pressure can lead adolescents to make
riskier decisions or engage in more problematic behavior than they would alone or in the presence of their family. For example,
adolescents are much more likely to drink alcohol, use drugs, and commit crimes when they are with their friends than when they
are alone or with their family. However, peers also serve as an important source of social support and companionship during
adolescence, and adolescents with positive peer relationships are happier and better adjusted than those who are socially isolated or
have conflictual peer relationships.
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Crowds refer to different collections of people, like the “theater kids” or the “environmentalists.” In a way, they are kind of like
clothing brands that label the people associated with that crowd. [Image: Garry Knight]

Crowds are an emerging level of peer relationships in adolescence. In contrast to friendships (which are reciprocal dyadic
relationships) and cliques (which refer to groups of individuals who interact frequently), crowds are characterized more by shared
reputations or images than actual interactions (Brown & Larson, 2009/4)). These crowds reflect different prototypic identities (such
as jocks or brains) and are often linked with adolescents’ social status and peers’ perceptions of their values or behaviors.

Romantic Relationships

Adolescence is the developmental period during which romantic relationships typically first emerge. Initially, same-sex peer groups
that were common during childhood expand into mixed-sex peer groups that are more characteristic of adolescence. Romantic
relationships often form in the context of these mixed-sex peer groups (Connolly, Furman, & Konarski, 2000[%]). Although
romantic relationships during adolescence are often short-lived rather than long-term committed partnerships, their importance
should not be minimized. Adolescents spend a great deal of time focused on romantic relationships, and their positive and negative
emotions are more tied to romantic relationships (or lack thereof) than to friendships, family relationships, or school (Furman &
Shaffer, 2003[%)). Romantic relationships contribute to adolescents’ identity formation, changes in family and peer relationships,
and adolescents’ emotional and behavioral adjustment.

Furthermore, romantic relationships are centrally connected to adolescents’ emerging sexuality. Parents, policymakers, and
researchers have devoted a great deal of attention to adolescents’ sexuality, in large part because of concerns related to sexual
intercourse, contraception, and preventing teen pregnancies. However, sexuality involves more than this narrow focus. For
example, adolescence is often when individuals who are lesbian, gay, bisexual, or transgender come to perceive themselves as such
(Russell, Clarke, & Clary, 2009[7]). Thus, romantic relationships are a domain in which adolescents experiment with new behaviors
and identities.

Behavioral And Psychological Adjustment

Identity Formation

Theories of adolescent development often focus on identity formation as a central issue. For example, in Erikson’s (1968[%]) classic
theory of developmental stages, identity formation was highlighted as the primary indicator of successful development during
adolescence (in contrast to role confusion, which would be an indicator of not successfully meeting the task of adolescence).
Marcia (1966[°)) described identify formation during adolescence as involving both decision points and commitments with respect
to ideologies (e.g., religion, politics) and occupations. He described four identity statuses: foreclosure, identity diffusion,
moratorium, and identity achievement. Foreclosure occurs when an individual commits to an identity without exploring options.
Identity diffusion occurs when adolescents neither explore nor commit to any identities. Moratorium is a state in which adolescents
are actively exploring options but have not yet made commitments. Identity achievement occurs when individuals have explored
different options and then made identity commitments. Building on this work, other researchers have investigated more specific
aspects of identity. For example, Phinney (1989M°) proposed a model of ethnic identity development that included stages of

unexplored ethnic identity, ethnic identity search, and achieved ethnic identity.
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Aggression and Antisocial Behavior

Several major theories of the development of antisocial behavior treat adolescence as an important period. Patterson’s (1982!'!)
early versus late starter model of the development of aggressive and antisocial behavior distinguishes youths whose antisocial
behavior begins during childhood (early starters) versus adolescence (late starters). According to the theory, early starters are at
greater risk for long-term antisocial behavior that extends into adulthood than are late starters. Late starters who become antisocial
during adolescence are theorized to experience poor parental monitoring and supervision, aspects of parenting that become more
salient during adolescence. Poor monitoring and lack of supervision contribute to increasing involvement with deviant peers, which
in turn promotes adolescents’ own antisocial behavior. Late starters desist from antisocial behavior when changes in the
environment make other options more appealing. Similarly, Moffitt’s (1993[!2]) life-course persistent versus adolescent-limited
model distinguishes between antisocial behavior that begins in childhood versus adolescence. Moffitt regards adolescent-limited
antisocial behavior as resulting from a “maturity gap” between adolescents’ dependence on and control by adults and their desire to
demonstrate their freedom from adult constraint. However, as they continue to develop, and legitimate adult roles and privileges
become available to them, there are fewer incentives to engage in antisocial behavior, leading to desistance in these antisocial
behaviors.

Early, antisocial behavior leads to befriending others who also engage in antisocial behavior, which only perpetuates the
downward cycle of aggression and wrongful acts. [Image: Philippe Put]

Anxiety and Depression

Developmental models of anxiety and depression also treat adolescence as an important period, especially in terms of the
emergence of gender differences in prevalence rates that persist through adulthood (Rudolph, 2009"3)). Starting in early
adolescence, compared with males, females have rates of anxiety that are about twice as high and rates of depression that are 1.5 to
3 times as high (American Psychiatric Association, 2013[4]). Although the rates vary across specific anxiety and depression
diagnoses, rates for some disorders are markedly higher in adolescence than in childhood or adulthood. For example, prevalence
rates for specific phobias are about 5% in children and 3%-5% in adults but 16% in adolescents. Anxiety and depression are
particularly concerning because suicide is one of the leading causes of death during adolescence. Developmental models focus on
interpersonal contexts in both childhood and adolescence that foster depression and anxiety (e.g., Rudolph, 2009!*)). Family
adversity, such as abuse and parental psychopathology, during childhood sets the stage for social and behavioral problems during
adolescence. Adolescents with such problems generate stress in their relationships (e.g., by resolving conflict poorly and
excessively seeking reassurance) and select into more maladaptive social contexts (e.g., “misery loves company” scenarios in
which depressed youths select other depressed youths as friends and then frequently co-ruminate as they discuss their problems,
exacerbating negative affect and stress). These processes are intensified for girls compared with boys because girls have more
relationship-oriented goals related to intimacy and social approval, leaving them more vulnerable to disruption in these
relationships. Anxiety and depression then exacerbate problems in social relationships, which in turn contribute to the stability of

anxiety and depression over time.
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Academic Achievement

Adolescents spend more waking time in school than in any other context (Eccles & Roeser, 20111%)). Academic achievement
during adolescence is predicted by interpersonal (e.g., parental engagement in adolescents’ education), intrapersonal (e.g., intrinsic
motivation), and institutional (e.g., school quality) factors. Academic achievement is important in its own right as a marker of
positive adjustment during adolescence but also because academic achievement sets the stage for future educational and
occupational opportunities. The most serious consequence of school failure, particularly dropping out of school, is the high risk of
unemployment or underemployment in adulthood that follows. High achievement can set the stage for college or future vocational
training and opportunities.

Diversity

Adolescent development does not necessarily follow the same pathway for all individuals. Certain features of adolescence,
particularly with respect to biological changes associated with puberty and cognitive changes associated with brain development,
are relatively universal. But other features of adolescence depend largely on circumstances that are more environmentally variable.
For example, adolescents growing up in one country might have different opportunities for risk taking than adolescents in a
different country, and supports and sanctions for different behaviors in adolescence depend on laws and values that might be
specific to where adolescents live. Likewise, different cultural norms regarding family and peer relationships shape adolescents’
experiences in these domains. For example, in some countries, adolescents’ parents are expected to retain control over major
decisions, whereas in other countries, adolescents are expected to begin sharing in or taking control of decision making.

Even within the same country, adolescents’ gender, ethnicity, immigrant status, religion, sexual orientation, socioeconomic status,
and personality can shape both how adolescents behave and how others respond to them, creating diverse developmental contexts
for different adolescents. For example, early puberty (that occurs before most other peers have experienced puberty) appears to be
associated with worse outcomes for girls than boys, likely in part because girls who enter puberty early tend to associate with older
boys, which in turn is associated with early sexual behavior and substance use. For adolescents who are ethnic or sexual minorities,
discrimination sometimes presents a set of challenges that nonminorities do not face.

Finally, genetic variations contribute an additional source of diversity in adolescence. Current approaches emphasize gene X
environment interactions, which often follow a differential susceptibility model (Belsky & Pluess, 2009"'7)). That is, particular
genetic variations are considered riskier than others, but genetic variations also can make adolescents more or less susceptible to
environmental factors. For example, the association between the CHRM2genotype and adolescent externalizing behavior
(aggression and delinquency)has been found in adolescents whose parents are low in monitoring behaviors (Dick et al., 20110181y,
Thus, it is important to bear in mind that individual differences play an important role in adolescent development.

Conclusions

Adolescent development is characterized by biological, cognitive, and social changes. Social changes are particularly notable as
adolescents become more autonomous from their parents, spend more time with peers, and begin exploring romantic relationships
and sexuality. Adjustment during adolescence is reflected in identity formation, which often involves a period of exploration
followed by commitments to particular identities. Adolescence is characterized by risky behavior, which is made more likely by
changes in the brain in which reward-processing centers develop more rapidly than cognitive control systems, making adolescents
more sensitive to rewards than to possible negative consequences. Despite these generalizations, factors such as country of
residence, gender, ethnicity, and sexual orientation shape development in ways that lead to diversity of experiences across
adolescence.

Outside Resources
1. Podcasts: Society for Research on Adolescence website with links to podcasts on a variety of topics related to adolescent
development
2. Study: Add Health website on one of the biggest longitudinal studies of adolescence to date
3. Video: A selection of TED talks on adolescent brain development
4. Web: UNICEF website on adolescents around the world
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1. What can parents do to promote their adolescents’ positive adjustment?

2. In what ways do changes in brain development and cognition make adolescents particularly susceptible to peer influence?

3. How could interventions designed to prevent or reduce adolescents’ problem behavior be developed to take advantage of
what we know about adolescent development?

4. Reflecting on your own adolescence, provide examples of times when you think your experience was different from those
of your peers as a function of something unique about you.

5. In what ways was your experience of adolescence different from your parents’ experience of adolescence? How do you
think adolescence may be different 20 years from now?
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« HIV/AIDS #1 cause of death in sub-
Saharan Africa
« Low condom use
« Coercive sex

= Tobacco use increase

« Rates of marriage before 18 have
decreased to 38% of girls
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Lecture Transcript

Adolescence is a period of transition from childhood to adulthood. It includes many physical, cognitive, and psychosocial changes.
We first explore physical development.

Puberty is a period of rapid physical growth and sexual maturation that occurs during adolescence. These changes begin
somewhere between ages 8 and 14. Girls begin puberty at around 10 years of age. Boys begin about a year and a half later. These
changes take around 3 to 4 years for completion.

Adolescents experience an overall physical growth spurt. The growth proceeds from the extremities toward the torso. This is
referred to as distal-proximal development. In other words, you may see the hands grow, then the arms, and finally the torso. The
overall physical growth spurt means increases of about 10-11 inches in height and 50 to 75 pounds in weight. The head begins to
grow sometime after the feet have gone through their period of growth. Growth of the head is preceded by growth of the ears, nose,
and lips, however. As the torso grows, so does the internal organs. The heart and lungs experience dramatic growth during this
period. Sweat, odor, and oil glands become more active. Teenagers in the United States spend a lot of money on deodorants and
acne medications as a result.

The brain also undergoes dramatic change during adolescence. The prefrontal cortex, located behind the forehead, is a part of the
brain that helps with judgment, planning, and strategizing. This grows in early adolescence. The cerebellum also grows during
adolescence. Watch the film assigned in this lesson, Inside the Teenage Brain, for more detail.

Sexual maturation is another change we undergo during adolescence. Changes are divided into two categories: primary sex
characteristics are changes in the reproductive organs. For males, primary characteristics include growth of the testes, penis,
scrotum, and the first ejaculation of semen or spermarche. This occurs between 11-15 years of age.

Secondary characteristics are those not directly linked to reproduction but changes that signal that a male is becoming sexually
mature. Shoulders become broader, the areola or area around the nipples become larger. There is some temporary breast
development due to hormonal changes in many boys, typically around 14 years of age. The voice becomes lower as the larynx
grows. Hair becomes more coarse and darker. And hair in the pubic area, under the arms, and on the face develops.

In females, primary characteristics include growth of the uterus and the first menstrual period or menarche. Stress and higher
percentage of body fat can bring menstruation at younger ages.
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Many of the secondary characteristics are the same for boys and girls. Breast development begins at around age 10 and full
development takes several years. Hips broaden and legs get larger. The voice becomes lower as the larynx grows, just as it does in
males. Although, it is often less noticeable in females. Hair becomes darker and coarser. Pubic and underarm hair develops as well.

There is currently a lot of attention placed on physical appearance in the United States. This can be difficult for teens. Most teens
just want to fit in with their peers and those who do not may feel uncomfortable. Teens that are overweight or obese may be
ridiculed or teased. Physical changes may be easier for boys than girls because while boys are moving toward the cultural ideal of
getting larger, girls are moving away from the cultural ideal of remaining thin. Early maturing females may feel uncomfortable
with puberty, particularly because they may be thought of as much older than they are and may be thought of sexually active and
mature, even though they are not. Late maturing females may feel that others do not respect them as having grown up. Early
maturing males may be popular in school and thought of as more mature than they are. They may also be recruited into gangs or for
other violent activity because of their physique if they live in neighborhoods or communities where this type of activity occurs.
Late maturing males may overcompensate for their slight build by trying to act as if they are older than they are.

The growth spurt is accompanied by a need for more calories. Most teens in the United States take in enough calories, but do not
eat healthy foods. High fat, sugar, and salty foods combined with a sedentary life style leave many teens struggling with being
overweight or obese. Such teens experience health risks such as sleep apnea, high blood pressure, and type II diabetes.

Teens may also experience eating disorders. Teenage girls are especially vulnerable to eating disorders in cultures obsessed with
thinness. Anorexia nervosa is overall starvation that is life threatening. A person with anorexia sees fat where there is none and may
become obsessed with thinness, excessive dieting, and exercise. Anorexia is difficult to treat but can lead to cardiac arrest.

Bulimia is another eating disorder in which a person eats in binging episodes and then purges through self-induced vomiting or
using laxatives or enemas. Repeated exposure of the teeth to corrosive stomach acid can break down the enamel. Blood blisters
may develop on the roof of the mouth, the index finger may become discolored, and the esophagus damaged by repeatedly
vomiting.

With adolescence comes a potential escalation in situations of abuse. Physical abuse becomes more violent as a parent has
altercations with a much bigger child in adolescence. Sexual abuse increases with puberty and the impact of such abuse can include
feeling stigmatized, having a distorted sense of sexuality, feeling powerless, and distrust. The myth of mutuality is the myth that the
victim of sexual abuse is somehow responsible for its occurrence. This myth makes it very difficult for a person who has been
sexually abused to overcome the negative feelings associated with the abuse. Recognizing that this is a myth is an important step
toward healing.

A majority of youth become sexually active in their late teens. The use of contraception has increased and teen pregnancy rates,
though still high, have decreased. Most teens engage in sexual activity with a steady partner.

In the United States, the decline in teenagers using tobacco has stopped. Over-the-counter medications are still cause for concern as
many teens use these for recreation. Marijuana is now the most commonly used drug. It has surpassed smoking tobacco. The
perceived risk of marijuana use has been declining.

Some drugs are considered gateway drugs which means that the use of these drugs can often lead to use of stronger drugs. Drug use
often interferes with healthy nutrition and sleep so important for teens. And many dangerous decisions can be made while under the
influence. Examples include engaging in risky sexual behavior or driving while high or intoxicated.

Let’s turn our attention to some global concerns about youth. Youth make up 30 percent of the population in some developing
countries. We’ve seen an increase in the amount of schooling children receive. But often the quality of instruction is poor and
teachers and educational materials are hard to obtain. Drought, war, and other circumstances often disrupt schooling. The number
of youth participating in the labor force has decreased in many parts of the world. This allows children to participate in formal
education.

HIV/AIDS is the leading cause of death in sub-Saharan Africa. This is due to low condom use and widespread coercive sex.
Tobacco use has been increasing in developing countries. And child brides or marriage to girls under 18 has decreased. These are
just a few concerns about youth in the developing world.

Let’s explore cognitive development in adolescence.
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Piaget believed that many adolescents reach formal operational thought. This is marked by the ability to think abstractly or to use
systems of abstract thought or logic more readily. An adolescent may now be able to understand symbolic meanings such as those
found in religion. Adolescents may also thing about “what if” situations or hypothetical situations more easily. And the adolescent
may become conscious of their thoughts and enjoy the game of thinking or introspection.

Psychologist David Elkind offers some insights into the unique qualities of adolescent thought.

Adolescent egocentrism is the feeling a teenager may have that no one can understand what they are going through. A consoling
adult may be told, “You don’t understand! Nobody understands!”

The imaginary audience refers to the feeling of self-consciousness that many adolescents feel. Even when alone, the teenager may
be imagining how others would see them. Those who feel particularly uneasy or awkward may try to make the discomfort by being
sarcastic or by posturing in public.

The personal fable is the notion that fame and fortune lie ahead. This belief comes as the adolescent is able to see possibilities, but
not yet understand probabilities. I had a student once who raised her hand during our class discussion of the personal fable. I called
on her and she said, “Oh my gosh! I did this! I kept a list of all of my teacher’s names so that I could personally thank them when I

17

became famous
What was your personal fable? You may have given up on it once you found out how unlikely it was.

The invincibility fable is the mistaken idea that one is indestructible. Teenagers may think they may never get hurt when engaging
in risky behavior. Look for examples of the invincibility fable in the film you view for this lesson.

In youth, conformity is emphasized. Many young teenagers, especially, pressure one another to act, speak, dress, and think alike.

Formal operational thought can be accompanied by the ability to see possibilities never before considered. Youth are often idealistic
as a result. However, what is possible is not the same as what is likely.

Some current concerns in education in the United States include reducing the rate of students who drop out of school before
completing their high school diplomas, the impersonal nature of large, bureaucratic high schools, and the issue of where to group
students by age in school. Should sixth graders be included in elementary school or should they be part of a junior high? Should
ninth graders be at the top of their school in a junior high or should they attend school with seniors? What would be the advantages
and disadvantages of each?

‘We now turn our attention to relationships and psychosocial development in adolescence.

The beginning of our modern idea of adolescence as a time of storm and stress can be traced to G. Stanley Hall. Hall wrote a 3
volume work documenting the lives of youth in 1909. As people relocated to large industrial cities in the U. S., youth became more
visible and gained the attention of social workers and others concerned with development. Hall believed that the storm and stress of
adolescence is created by the biological changes associated with puberty. But for many teens, adolescence is not a period of storm
and stress. It seems to be a more stressful time for those who are also experiencing other stressors, perhaps at school or at home.
Consider your adolescence. Would you like to return to that period in your life? Why or why not?

Anna Freud wrote about adolescence and saw it as a period of temporary disruption as the id, ego, and superego are out of balance.
Hopefully, the overactive id is brought under control by the ego or through the use of reason and by being realistic. The later years
of adolescence are less volatile than early adolescence.

Erikson believed that the primary concern of adolescence is that of establishing identity. The teen struggles with the question,
“Who am I?” Who am I physically, sexually, socially, vocationally, spiritually, academically, and so on? Hopefully, the teen
postpones making any decisions that will lock him or her in prematurely. The teen needs to wait or go through a period of
exploration, called a psychosocial moratorium, before making any long term decisions. Foreclosure occurs when others take that
decision-making away from the teen. Having a criminal record or becoming a parent are examples of foreclosure. The teen that
goes through adolescence without establishing an identity may be apathetic about the future. This is referred to as identity
confusion.

Here is a list of what some teens reported that they wanted from their parents.

¢ They wanted reasonable freedoms and privileges.
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o The wanted their parents to show faith in the decisions they made.

o They wanted their parents to approve of them as people; not that they had to like everything the teen did or said.
o They wanted their parents to be willing to listen to them.

e The wanted their parents to show concern for them and to support them in their interests.

This page titled 4.5: Adolescence is shared under a CC BY 4.0 license and was authored, remixed, and/or curated by Laura Overstreet via source
content that was edited to the style and standards of the LibreTexts platform.
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