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CHAPTER OVERVIEW

1: Critical Reading
Reading is a complex process. We will look at ways to engage with texts through readings on the topic of immigration.

1.1: Introduction
1.2: Sample Reading Response Journal- an Undocumented Teacher's Story
1.3: Identifying Reading Strategies and Prereading a Text
1.4: Using Questions to Be an Active Reader
1.5: Annotating a Text
1.5.1: 1.5.1 Accessible Version of Annotation Example on 1.5
1.6: Finding Main Ideas and Support
1.7: Finding Ethos, Pathos, and Logos
1.8: Paraphrasing and Summarizing
1.9: Choosing Quotes and Analyzing a Text
1.10: Dealing with Unfamiliar Vocabulary
1.11: Language Toolkit
1.12: Takeaways
1.13: Answer Key- Critical Reading

This page titled 1: Critical Reading is shared under a CC BY-NC 4.0 license and was authored, remixed, and/or curated by Gabriel Winer &
Elizabeth Wadell (ASCCC Open Educational Resources Initiative (OERI)) .
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1.1: Introduction

What will we learn in this chapter?

You might consider reading and writing as two distinct activities, but both skills are closely related to each other. We need to
actively engage with the material to make meaning and to build our critical thinking and reading skills. In this chapter, we will
identify our reading strategies and preview a variety of texts. We will engage with texts by developing questions about the reading
and annotating texts. We will look for main topics, main ideas, and supporting details and learn about three modes of persuasion.

Why is this important?

In academic writing, we need to support our ideas with evidence. Evidence may come from other texts, our personal life, or other
sources such as podcasts and TED talks. We will practice three ways to provide evidence: summarize, paraphrase, and quote.
Finally, we will interpret texts by analyzing them.

What theme will this chapter focus on?

In this chapter, we will be looking at immigration in the U.S., particularly the experiences of undocumented immigrants. Many
undocumented immigrants make the difficult journey across the U.S. - Mexican border without legal papers or arrive in the U.S. by
plane and overstay their visas. What is it like to live in the U.S. without documentation? What are some challenges these members
of our communities face? What are some of the misconceptions other Americans have about undocumented immigrants? What can
we all do to protect the rights of undocumented immigrants (see Figure 1.1.1 which shows a march for immigrant rights in Los
Angeles)?

Figure 1.1.1 shows a march for immigrant rights in Los Angeles, CA.

Learning objectives

In this chapter, you will learn to

o identify reading strategies and pre-read texts.

o ask questions and annotate texts.

o identify the topic, main idea and supporting details in texts.
o identify three methods of persuasion.

e summarize, paraphrase, quote, and analyze texts.
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1.2: Sample Reading Response Journal- an Undocumented Teacher's Story

What is a reading response journal?

A reading response journal, which some instructors might call a "dialectic journal" or "reflective reading journal," is a common
assignment given in ESL and English courses. Typically an instructor will ask you to choose a few parts of the assigned reading
that particularly stand out to you, record each part as a quotation, and then respond to each quotation with a few sentences of
reflection, connection, or analysis. Your instructor may expect an informal journal that is mostly about your own reactions and
experiences, or they may ask for more formal text analysis, or both. See 1.9: Choosing Quotes and Analyzing a Text for strategies
and examples.

Your job in a journal is to uncover the parts of the text that are significant to you, and build meaning from the text and your own
experience. In the example below, the reader responds to specific parts of the author's story, which begins with a description of
working in residential construction with his father, like in Figure 1.2.1.

Figure 1.2.1: "New Home Construction" by Great Valley Center is marked with CC BY 2.0.

Sample reading

In the following example, an instructor has asked students to read the excerpt below and to complete a reading response journal. As
you read the text, notice which parts stand out to you. Which quotes would you choose? What would you have to say about them?

# Read this!

Reading from a theater project website: "Shoebox Stories UndocuAmerica Series: Stories From Our
Undocumented Neighbors"

Motus Theater

You can only understand people if you feel them in yourself.
—John Steinbeck

Shoebox Stories UndocuAmerica Series Excerpt: “Deport Me”

Alejandro Fuentes-Mena is a Motus Theater UndocuAmerica monologist. He was born in Valparaiso, Chile, immigrated to the
United States at the age of four, and grew up in San Diego, California. He received a BA in psychology from Whitman College
in Walla Walla, Washington. Through Teach for America, Alejandro became one of the first two DACAmented teachers in the
entire nation. He recently completed his seventh year of teaching in northeast Denver and will be moving on to get his master’s
degree in educational leadership in hopes of creating an arts integrated school, to be named the Radical Arts Academy of
Denver (RAAD).

I was just a kid when I realized what being undocumented meant. At age eight, I started going to work with my dad so I could

help him rebuild the entire outside of other people’s homes, all the while not having a real home of our own. I would help my
dad research what to charge and work out all the math. For example, I would discover that for one given job, contractors would
charge 20,000.Butmydadhadbeenscrewedoversomanytimesthathewouldonlycharge15,000. Clients would see his strength in

https://human.libretexts.org/@go/page/130362
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Spanish, his lack of English, and his lack of documentation, and they would give him about $10,000. And that is who my father
believed he was: half the man I thought he was, half the value of any other.

I witnessed as my mother would leave for an entire weekend—seventy-two hours— to take care of someone else’s family. She
was lured with the promise of being paid over 300 fortheweekend, butshewouldcomebackwithonly100 in her pocket. One hundred
dollars that she saw as a blessing. One hundred dollars that I saw as an attack on our family.

All those rich families saw little value in everything my mom did. They would take her away, only to use her and spit her out.
The money they paid was barely enough to put food on the table. It didn’t cover the worry my mom had because she couldn’t
be home to take care of us when we were sick, help us with homework, comfort us when we returned to an empty house. One
hundred dollars for a whole weekend away from her family—Ilike she was worthless. But don’t you understand? She was
priceless to me!

Well, spending my weekends without my mom as she cared for other people’s children, and spending those weekends working
for my dad for free so he wouldn’t lose money for the privilege of building a home for someone else’s family, and witnessing
this over and over and over again, I began to think that I wasn’t worth much either. Despite the fact that I had been recognized
at school as “Gifted and Talented.” Despite the fact that I was a math whiz; that I had learned English—a completely unknown
language—in less than a year; and that I was an engaged student. Despite the fact that T was the precocious worship leader at
my church. T let those weekends of feeling worthless affect me.

I began making jokes rather than making plans for my future. Playing games rather than paying attention. Chasing girls rather
than chasing my dreams. And, like all self-fulfilling prophecies, I got to the point where my grades reflected what society said
my parents and I were worth: half-priced human beings.

But luckily, I had a teacher named Ms. Kovacic who worked hard to remind me of my value and helped convince me that what
this society was telling me and my family was wrong. With her support, and that of many others, I got myself out of that pit of
self-deprecation—past the insecurities, past the hate, past the negativity, past that half version of me—and into a good college
and into a position where I am now an educator who teaches math. And like my mentors, I teach young children their value,
because all children are valuable, just as you and I are valuable.

As a teacher, I can’t help myself. Let me take you to school for a few moments. Hope you're good with that? Let’s start off with
a little math lesson. My father is one man, one of the hardest workers I know. My mother is one woman, one of the strongest
and most compassionate individuals in my life. My sister is one daughter, a brat, but a lovable one, and an American citizen.
I’m one son, half of this country and half of Chile. And we are four whole, beautiful gifts, indivisible, with liberty and justice
for all. Not the half-priced individuals that society has attempted to make us.

Moving to applied math and economics: If this country continues to deport the undocumented community, it is missing out on
courageous, strong, intelligent, family-loving, hard-working people of great value. And that is not only our loss; it is your loss
to miss out on us, not to mention the billions in taxes we bring in every year, which is billions more than large corporations are
paying.

Lastly, moving beyond math to ethics: Paying an undocumented person half the value for their life’s work; extracting all you
can get to build your homes and take care of your families, and then deporting them, as if they had not brought value, is not
just mathematically flawed; it is also an American math story problem gone wrong. It is criminal to treat us as subservient and
less desirable.

I am living in this country undocumented, teaching your children, supporting them, engaging their minds in math and in their
dreams. I’'m 100% here and 100% committed to this country in which I was raised, this country that constantly seeks to spit me
out. Lose me and you lose my value-—not just the money I pay in taxes and the money I pay into social security that I will
never benefit from, but you also lose my ability to inspire, connect, and engage. You lose my ability to bring an impact, and
you lose the knowledge I bring to my students, who are your children. This country would be foolish to lose me.

Deport me. But in the end, it’s your loss.

This autobiographical story was written by Alejandro Fuentes-Mena in collaboration with Tania Chairez and Kirsten Wilson

as part of a Motus Monologue Workshop.
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Sample reading response journal

Table 1.2.1 shows a sample reading response journal based on the above reading.

Table 1.2.1: Sample Reading Response Journal
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Entry number

Entry 1

Entry 2

Entry 3

@ https://human.libretexts.org/@go/page/130362

Quotation

Fuentes-Mena recalls, "At age eight, I
started going to work with my dad so I
could help him rebuild the entire outside of
other people’s homes, all the while not
having a real home of our own" (par 1).

Fuentes-Mena explains that as a result of
witnessing how his parents were exploited
each weekend, he did not feel valued, "
[d]espite the fact that I had been
recognized at school as 'Gifted and
Talented.' Despite the fact that I was a math
whiz; that I had learned English—a
completely unknown language—in less
than a year; and that I was an engaged
student. Despite the fact that T was the
precocious worship leader at my church"”

(par 4).

Describing his adolescent frustration,
Fuentes-Mena writes, "I began making
jokes rather than making plans for my
future. Playing games rather than paying

Response

Here the author paints a vivid image by
contrasting his father's work on other
people's homes with their own family's lack
of "a real home of our own." When he first
uses the word "home," he is talking literally
about the actual house at the construction
site, the wood and siding and shingles, but
the effect is symbolic; it shows the stark
contrast between the feeling of belonging
that the people inside those houses had with
his family's position on the outside of
society. His family also lived inside a
building, but their circumstances were not
as safe and solid as the lives of his father's
customers. The author's choice to start his
piece with this description immediately
builds empathy with the reader. We have
not all been in the same situation, but we
have all been eight years old and can
remember the feeling of watching the adults
and trying to figure out how things work.
Fuentes-Mena shows us the contradiction
through his eyes as a child looking in from
the outside.

After seeing how his father and mother
each worked all weekend for low pay,
Fuentes-Mena internalized the feeling that
he was not worthy. He contrasts this feeling
with the reality of his achievements at
school and church. The way he writes this
list of things that should make him feel
valuable, with three sentences all beginning
with "Despite the fact . . .," emphasizes
how strong the feeling of worthlessness
was. The feeling could not be banished by
the pride he should have felt from being
good at math, learning English quickly, or
excelling at school and church. The impact
of his parents' status was more powerful
than all these talents and successes. The
author's skillful use of repetition underlines
this contradiction. Each use of "despite the
fact" shows us yet another reason he should
not have felt worthless, but he still did. It's
terrible that he felt shame for reasons that
were totally out of his control.

In this passage, Fuentes-Mena uses
repetition, parallel structure, and rhyme to
show the contrast between what he thinks a
young person should be encouraged to do
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Entry number

Entry 4

@ https://human.libretexts.org/@go/page/130362

Quotation

attention. Chasing girls rather than chasing
my dreams. And, like all self-fulfilling
prophecies, 1 got to the point where my
grades reflected what society said my
parents and I were worth: half-priced
human beings."

Fuentes-Mena reports that he "had a
teacher named Ms. Kovacic who worked
hard to remind [him] of [his] value and
helped convince [him] that what this
society was telling [him] and [his] family
was wrong. With her support, and that of
many others, [he] got [himself] out of that
pit of self-deprecation . . . and into a good
college."

Response

and the way he responded to his
environment. He repeats words to heighten
the comparison when he describes "making
jokes" and "making plans", "playing
games" and ‘'paying attention", and
"chasing girls" and "chasing [his] dreams."
This creates a strong rhythm that grabs our
attention, almost like rap music, and it
keeps our focus on how his life was being
wasted on unimportant things instead of
focusing on his future.

Furthermore, Fuentes-Mena uses different
sentence lengths to highlight the effects of
this on himself. He starts the paragraph
with several short sentences, which make
the reader focus on this contrast. Then, he
ends the paragraph with one longer
sentence: "And, like all self-fulfilling
prophecies, I got to the point where my
grades reflected what society said my
parents and I were worth: half-priced
human beings." This long sentence stands
out after so many short sentences, and
draws our attention the final words of the
paragraph, "half-priced human beings."
These words are shocking because humans
should not be any price; they are all
valuable.

This quotation demonstrates how an
individual teacher can make a big
difference in someone's life. This grabbed
my attention because I also have a teacher
who changed my life. For me, it was
Professor Lee, the first openly gay teacher I
had. T grew up in a small town and it was
impossible to imagine a gay teacher there.
In fact, a teacher at my high school was
fired because people thought she might be
gay. When I started college, Professor Lee
was my English teacher during my first
semester. He was a challenging teacher and
I learned a lot from him. The thing that
changed my life was that he showed me
that it was possible for someone like me to
be themself and also have a professional
job and be respected. I felt that I could have
a future. As Fuentes-Mena said, he
"remind[ed] me of my value and helped
convince me that what this society was
telling me . . . was wrong."
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1.3: Identifying Reading Strategies and Prereading a Text

Introduction to Reading strategies

We are going to look at strategies you can use to read. Let's start by thinking about what you already know.

What reading strategies do you currently use? For example, do you look at the title/subheadings first? Do you take notes as you
read? Make a class list of all the reading strategies people currently use. Here are some examples:

o Tlook at the title and subtitles first to get an idea of what the text is about.
e Ilook at how long a text is.

4 Ps: Purpose, preview, prior knowledge, and predict

A helpful pre-reading strategy is called the 4 Ps: purpose, preview, prior knowledge, and predict. As you examine the four steps,
consider which strategies you already use.

1. Purpose: consider why am I reading this text? What am I expected to do with it or get out of this text? Is it to answer specific
questions? Prepare for a test? Use ideas in an essay?

2. Preview: Think of previewing a text like watching a preview or movie trailer. A movie preview captures the big picture or main
idea — what the movie will be about. Previewing helps us get an overview and tap into our prior knowledge. What do we know
about the topic or author, for instance? What predictions can we make?

o check the title and any other headings

o look for the main idea in the first paragraph or introduction

o check the last paragraph or conclusion

o read the first sentence of every paragraph

e examine any graphic aids such as images, graphs, and diagrams
o look for key terms that are boldfaced or highlighted

3. Prior Knowledge: based on your background, what do you know about the topic?
4. Predict: based on your initial overview, what do you expect the reading to be about? What is the writer trying to say?

Using the 4 Ps

Now let's use the 4 Ps to read a textbook passage.

X Try this!

Use the 4 Ps to pre-read excerpt from the textbook, Immigrant and Refugee Families, 2nd edition.

Reading from a textbook: "Undocumented Families"

For families who do not have a sponsoring family member, have a sponsoring employer, or originate from a country with few
immigrants, the options for legal immigration to the United States are very limited. Those families who choose to travel to the
United States face substantial barriers, including a perilous trip across the border, few resources, and the constant threat of
deportation. Deportation means that a person is removed from the country because they lack legal papers.

One of the most dangerous times for undocumented families is the risky trip across the border. In order to avoid border patrol,
undocumented immigrants take very dangerous routes across the United States border. The vast majority of all arrests of
undocumented immigrants are on the border. For example, in 2014 ICE (Immigration and Customs Enforcement) conducted
315,943 removals, 67% of which were taken into custody at the border (nearly always by the Border Patrol), and 33% of which
were arrested throughout the U.S. (ICE, 2019). The trip and efforts to avoid Border Patrol can be physically dangerous and in
some cases, deadly. Unicef estimates that more than 3,800 people have died while crossing the border since 2014. The Trump
administration instituted a policy of separating families that were caught at the border including those applying for asylum.
More than 2,600 children were separated from their caregivers under this policy, which was later overturned. Figure 1.2.1

shows young people protesting against family separations.

@ 0 e @ https://human.libretexts.org/@go/page/124359



https://libretexts.org/
https://creativecommons.org/licenses/by-nc/4.0/
https://human.libretexts.org/@go/page/124359?pdf
https://human.libretexts.org/Bookshelves/Languages/English_as_a_Second_Language/Reading_Writing_Research_and_Reasoning%3A_An_Advanced_ESL_Text/01%3A_Critical_Reading/1.03%3A_Identifying_Reading_Strategies_and_Prereading_a_Text

LibreTexts"

e

Figure 1.3.1: "Immigration March in DC" by SEIU International is marked with CC BY-NC-SA 2.0.

Next, reflect on each step. What was your purpose? Which previewing strategies did you use? What knowledge do you have
about this topic? What predictions did you make?

KWL +

The next pre-reading strategy that we will practice is known as KWL+ (what I Know, what I Want to know, what I Learned, and +
what I still want to know). With this strategy, you will complete the first two columns before you read the next text and the final
two columns after you have read the text. See Table 1.3.1 for an example of a KWL+ chart.

Table 1.3.1: Four columns for reader to take notes on what I know, what I want to know, what I learned, and what I still want to know

+
Element K w L What I Still Want t
emen What I Know What I Want to Know What I Learned a ! ant fo
Know
o o Take notes in this o
Take notes in this Take notes in this . Take notes in this column
Notes . . column during or after .
column before reading. column before reading. . after reading.
reading.
Using KWL+

We will look at an excerpt from The Distance Between Us by Reyna Grande (Figure 1.3.2) In this scene, Grande describes her two
failed attempts crossing the Mexican-U.S. border as a 9-year-old on the back of her father, whom she had not seen in over 8 years.
On their third attempt, Grande, her dad, her older sister Mago and brother Carlos, make it across the border safely. Grande has
written extensively about living in the U.S. as an undocumented immigrant, an immigrant who does not have legal papers to live in
the U.S.

Figure 1.3.2: Author Reyna Grande. "Dreamer Success Story" by CSUE Photos is licensed under CC BY-NC-SA 2.0

Now let's use KWL+ to read a passage from a memoir.
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Follow these four steps:

1. On a piece of paper, draw a KWL+ chart.

2. To complete the first two columns of the KWL+ table, consider the title of the book, the author’s name, and the topic of
undocumented immigrants. You can write sentences, jot down questions, and/or make connections.

3. After you have read the excerpt, complete the final two columns.

4. Finally, share your notes with a partner or in small groups and reflect on the KWL+ process. How might you be able to
apply the KWL+ process when you conduct your own research in the future?

Reading from a memoir: The Distance Between Us

Our first two attempts across the border were failures.

Even now I blame myself. T was not used to walking and running so much and so fast. To make things worse, I had woken up
with a toothache on the morning of our first attempt, and my father didn’t have anything to give me for the pain. Around noon I
began to get a fever, and the pain became unbearable. My father ended up carrying me on his back, but still, it wasn’t long
before a cloud of dust rose in the distance, and before we knew it a truck was heading our way. We rushed into the bushes, but
the truck pulled over and border patrol agents got out and told us to come out from our hiding places. We were sent back to
Tijuana.

The second time we tried to cross, we had the same bad luck. Again, I couldn’t keep up with the rest of them, and the heat of
the sun’s rays beating down on my head gave me a headache. Once, when we sat down to rest, I walked away to relieve myself
in the bushes and found a man lying not too far from me. I thought he was asleep, but when I got closer to him, I saw the flies
buzzing over him and the big bump on his forehead.

I screamed for help. Papi arrived first, followed by the coyote, and then Carlos and Mago. Papi told Mago to shut me up before
la migra heard me.

“Is he dead?” T asked Mago as she took me away. “Is he dead?”
“He’s sleeping, Nena. He’s just sleeping,” she said.

We got caught shortly thereafter, and I was glad because I couldn’t get that dead man out of my head.
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1.4: Using Questions to Be an Active Reader

Reading as an active process
Reading is not a passive process. As good readers, we are constantly connecting our own knowledge to the text and using different
strategies to understand. In 1.3: Identifying Reading Strategies and Prereading a Text we have already looked at two strategies:
prereading and using a KWL+ chart to connect the text to what you already know about the topic and what you want to learn. Here
are some other strategies that you might use to read actively. Which strategies do you usually use? Are there others that you want to
try?

o Skipping confusing parts and returning to them after you finish

o Taking notes about the main points of each section

¢ Reading some parts quickly and some parts slowly

e Reading again

o Telling someone else what you understand

Telling someone about the reading

Let's try another active reading strategy: telling someone else about what you understand. Reading quickly with a timer makes you
search for the overall meaning without stopping to look up words or get caught in the small details. Like signs at a protest (see
Figure 1.4.1), you can only focus on the most important ideas.

TR b

IL.

Figure 1.4.1: "L.os Angeles March for Immigrant Rights" by Molly Adams is licensed under CC-BY 2.0.

Here is a report from UNICEF (United Nations Childrens' Fund). Follow these steps:

1. Set a timer for 2 minutes.

2. Read as much as you can in 2 minutes.

3. In your own words, tell a classmate what you understand from the reading.

4. Set the timer for 2 minutes and read again from the top.

5. Again, tell your classmate what you understand from the reading.

6. Read the entire report again without a timer and tell your partner again what you learned.
7. Discuss whether this helped you to understand the report.

Reading an International Report: A Child is a Child: Protecting Children on the Move from Violence, Abuse and
Exploitation

Millions of children are on the move across international borders — fleeing violence and conflict, disaster or poverty, in pursuit
of a better life. Hundreds of thousands move on their own. When they encounter few opportunities to move legally, children
resort to dangerous routes and engage smugglers to help them cross borders. Serious gaps in the laws, policies and services
meant to protect children on the move further leave them bereft of protection and care. Deprived, unprotected, and often alone,
children on the move can become easy prey for traffickers and others who abuse and exploit them.
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Many children move alone and face particularly grave risks. In parts of the world, the number of children moving on their own
has skyrocketed. On the dangerous Central Mediterranean Sea passage from North Africa to Europe, 92 per cent of children
who arrived in Italy in 2016 and the first two months of 2017 were unaccompanied, up from 75 per cent in 2015. At least
300,000 unaccompanied and separated children moving across borders were registered in 80 countries in 2015-2016 — a near
fivefold increase from 66,000 in 2010-2011. The total number of unaccompanied and separated children on the move
worldwide is likely much higher.

Specific reasons motivate children to undertake journeys alone. Many seek to reunite with family members already abroad.
Others pursue their families’ aspirations for this generation to have a better life. Perceptions of the potential benefits of children
moving, especially to certain destinations, filter through social networks. Other factors include family breakdown, domestic
violence, child marriage and forced conscription.

Without safe and legal pathways, children’s journeys are rife with risk and exploitation. Whatever their motivation, children
often find few opportunities to move legally. Family reunification, humanitarian visas, refugee resettlement spots, and work or
study visas are out of reach for most. But barriers to legal migration do not stop people from moving, they only push them
underground.

Wherever families and children desperate to move encounter barriers, smuggling in human beings thrives. Smugglers range
from people helping others in need for a fee to organized criminal networks that deliver children into hazardous and
exploitative situations.

Once children and families place their fates in the hands of smugglers, the transaction can readily take a turn towards abuse or
exploitation — especially when children and families incur debts to pay smugglers’ fees. Europol estimates that 20 per cent of
suspected smugglers on their radar have ties to human trafficking — they help children cross borders, only to sell them into
exploitation, sometimes akin to contemporary forms of slavery.

Questioning for active reading

One of the best ways to read actively is to ask questions before, during, and after we read. These questions help us to set goals for
reading, understand what we are reading, and check our understanding afterwards. When we ask questions, it is as though we are
having a conversation with the writer: What do you mean here? Where did this happen? Who is involved? Why is this important?
How does this relate to the refugee crisis? How did you arrive at that conclusion? When we ask questions, we read with purpose
and more depth. As we read and some questions are answered, new questions will arise.

Look at Table 1.4.1. Which of these questions do you currently ask before, during, and after you read a text? Which ones do you
not use that you would like to try?

Table 1.4.1 Questions that can be asked before reading, during reading, and after reading
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Before Reading

Why am I reading this text? What am I
expected to do with or get out of this
text? Do I need to answer questions?
Find the main idea? Use this text in an
essay?

What type of text is it? Is it an article,
research paper, a blog, a tweet, a TED
talk, etc?

Who is the author? What are their
credentials (a person’s background and
qualifications)? What is the name of the
publication? When was the text
written?

What is the title? Are there any
headings/subheadings or graphic aids
(e.g., images, graphs, tables, charts) that
give me clues about the topic/key
points?

What do I know about the topic and
how do I feel about it?

What do I think the text will teach me?
Do I have any biases about the topic
because of my feelings towards it?
(biases are strong opinions that make it
hard to be objective)

During Reading

e What key terms does the author define
in the text? Are there any bold-faced,
highlighted, italicized words or terms
that are repeated throughout the text?

e What seems to be the author’s purpose
or reason for writing this text? Is it to
inform, persuade, or entertain? There
can be more than one purpose.

e Who is the author’s audience? For
whom did the writer compose this text,
and how are they trying to appeal to
their audience? (e.g., Is the text written
for a history student, a psychology
professor, a person’s socio-economic
status, political affiliation, religious
beliefs, or sexual orientation?) There
can be more than one audience.

e What seems to be the key point(s), or
what question(s) is the author trying to
answer in the text? What is the thesis,
message, or main idea of the text? Ask

yourself: what is it mainly about? Can I

find clues in the introduction and
conclusion? You might scan the first
paragraph or introduction and last
paragraph or conclusion.

e What evidence is provided to support
the author’s key points? Are they
referring to other texts? Statistics?
Examples?

Other Wh-question words (who, what,
when, where, why, how),

e What does the author mean by X?
o How does this relate to X?
e Why is this X?

After Reading

What did I learn?

Is there anything that was unclear?
Write down some questions that you
want to answer and go back and reread
difficult passages with these questions
in mind.

Did I find what I needed? If not, what
else do I need to know?

Did I find the author’s style persuasive?
Why or why not?

Do I agree with what I read? Why or
why not?

How does what I read compare to other
things I have read on this topic?

What ideas stuck with me? Which ones
do I want to investigate more?

Asking questions as you read

Now let's take a look at an article and ask questions before, during, and after reading it:

As you read, “Changes in U.S. Immigration Patterns and Attitudes,” ask questions before, during, and after reading the text.
Use the chart to help you! Create at least three WH-questions while you read. WH-questions can be fact-based ("How many
undocumented immigrants live in the U.S.?") or open-ended "Why do you think that the number of undocumented immigrants
has declined since 2007?").

Reading from a textbook: Changes in U.S. Immigration Patterns and Attitudes

Worldwide patterns of migration have changed, though the United States remains the most popular destination. In 2018, there
were over 44.8 million immigrants living in the United States (The Pew Research Center 2018). This is more than four times
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the 9.7 million immigrants in the United States in 1960. In 2015, there were 12.1 million immigrants to the United States from
South or East Asia, 11.6 million from Mexico, and 5.6 million from Canada or Europe. Moreover, the source countries of
immigrants has changed. In 1960 the vast majority of immigrants came from Europe and Canada, but there was a large shift in
during the 1970s and immigration from other parts of the world increased sharply while European and Canadian immigration
declined.

While there are more foreign-born people residing in the United States legally (73% of immigrants in 2018), about 10.5 million
are undocumented immigrants. This is a sharp decline from a peak of 12.2 million in 2007.

Most U.S. citizens agree that our national immigration policies are in need of change—almost three-quarters of those in a
recent national survey believed undocumented immigrants should have a path to citizenship provided they meet other
requirements, such as speaking English.
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1.5: Annotating a Text

Annotation

"Annotation" means writing notes while you read, usually directly on the text you are reading. While it is common for students to
highlight important information in a text, highlighting is considered a passive activity. We want to take notes as we read.
Annotating is an important active reading strategy because we engage with a text as the reader. It is as though we are having a
conversation with the writer. We might ask them questions, make predictions and connections, or show our agreement or
disagreement. We also read a text more closely and retain it better since taking notes slows down our reading process. When it is
time to write about a text or take a test, for instance, we will not need to re-read everything, and we can use our annotations instead.
Each reader brings their own ideas and background “baggage” to the text, so your annotations will be different from your
classmates. Reading is thinking, and like a mirror or a window as in Figure 1.5.1, annotating makes our thinking visible!

Figure 1.5.1: "Rearview mirror" by ericklawrence is marked with CC BY 2.0.

Studying an example annotation

Look at the example annotation below. What observations can you make? Discuss with a partner:

# Notice this!

First, read the editorial. Think about what parts are important, how the parts connect to each other, and what questions you
have.

Editorial from an online magazine: "A Win for Undocumented Immigrants is a Win for All"

Guest Column by Tram Nguyen, Virginia Mercury, March 27, 2020
Every person in Virginia deserves to live in their community free from fear.

The exclusion of undocumented Virginians from being able to drive has been a crippling barrier to that principle. But the state
legislature has now passed a bill that will allow driving for many immigrant residents through driver privilege cards this
session. At New Virginia Majority we have organized and advocated for this basic right, and now previously undocumented
families and communities will legally be able to drive in the state of Virginia.

Having the right to drive can be a matter of life and death under everyday circumstances: a sick child that needs immediate
medical attention, or a woman getting ready to bring a new life into the world. Most of us take this access for granted. This is a
crucial advancement — for those that have waited patiently just to be able to drive themselves to work, take their children to
doctor’s appointments, or attend local events, this a chance to become fully active members of their community.

Ovidia Castillo Rosa, a member of New Virginia Majority’s Loudoun County chapter described it best: ”Not having a driver’s
license is like not having feet. Being able to drive would be like having wings. When I have a driver’s license, there are so
many things that I’ll have the freedom to do, including starting my own business.”
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Cecilia Cruz, a member of the New Virginia Majority, has been involved in the fight for the right to drive, and has called her
representatives, and encouraged her friends and neighbors to march in support. “The streets will be more safe and more money
will stay in the state,” she said. “Families will be able to leave their children and go to work in safety, without fear.”

Providing this credential will give thousands of Virginians the ability to legally drive and is a huge victory. But we recognize
driver privilege cards are not the same as driver’s licenses, and there is much more to be done. Our communities, in an era of
open and growing institutional racism and xenophobia, understand that having a driver’s privilege card has the potential to
make them vulnerable, as it will make them immediately identifiable as an undocumented person and creates a segment of
immigrant drivers.

Our organizers, advocates, and chapter members will continue to fight for a society that treats people equally and with dignity
no matter what their status, language, zip code, gender, race, or ethnicity is, and we will work to strengthen privacy protections
for all Virginians, regardless of immigration status.

When the presidential election comes to a close in the fall, we pledge to stand by immigrant communities and keep them
informed of both the opportunities and threats presented by this law, regardless of who holds the office.

We believe in a Virginia that is welcoming and provides an opportunity for all its residents to succeed and live happy and
healthy lives. The outcome of this legislative session was a step in the right direction and toward a more inclusive Virginia. But
until all of our communities are granted the full protections and access to driver’s licenses, the fight continues.

Tram Nguyen is co-executive director of New Virginia Majority, which works to builds power in working-class communities of
color, in immigrant communities, among LGBTQ people, women, youth, and progressives across the commonwealth.

"A Win for Undocumented Immigrants is a Win for All" was originally published in the Virginia Mercury and is licensed under

CCBY NC ND.

Now look at Figure 1.5.2, an annotation of the same text. What do you notice? What else would you add? Discuss with a
partner.
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A win for undocumented immigrants -
Guest Column by Tram Nguyen, Virginia Varch 27, 2020
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Figure 1.5.2: "Example annotation" by Gabriel Winer is licensed under CC-BY-NC. Text used verbatim from "A Win for
Undocumented Immigrants is a Win for All," originally published in the Virginia Mercury and licensed under CC BY NC ND.

Figure 1.5.1 shows the text of "A Win for Undocumented Immigrants is a Win for all" by Tram Nguyen with some passages
highlighted, with notes that summarize key information, ask questions, and respond to wording choices the writer made.

See 1.5.1 for an accessible version of the above model annotation.

Active readers use annotation as a way to

e Make predictions
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e Ask questions and look for answers

e Visualize (make pictures in our mind or draw an image or diagram)

o Show agree/disagreements

o Identify problems and/or solutions

e Make connections to ourselves (our background, values, etc), other texts (articles, books, movies, etc), or the world (news
events, politics, etc)

e Mark key points

o Summarize key points/ sections of the reading

o Make note of information that shocks, surprises, or challenges us and our beliefs

o Identify unfamiliar vocabulary or parts that are unclear

Some readers also like to

¢ underline or use symbols to point out key information

e write key words in the margin

o circle definitions and meanings

e write questions in the margins where answers can be found
o identify steps with numbers

e draw arrows to show relationships

o ‘write short summaries in the margins

Practicing annotation

Now let's use active reading strategies and annotation with a short academic article.

1. Use the active reading strategies to get an overview of this article.
2. Annotate as you read the article, “Undocumented Immigrants May Actually Make American Communities Safer — Not

More dangerous — New Study Finds.”

Reading from an online magazine: Undocumented immigrants may actually make American communities safer —
not more dangerous — new study finds

Robert M. Adelman, University at Buffalo and Lesley Reid, University of Alabama

The Research Brief is a short take about interesting academic work.

The big idea

Undocumented immigration does not increase the violent crime rate in U.S. metropolitan areas. In fact, it may reduce property
crime rates. These are the key findings from our recently published article in the Journal of Crime and Justice, co-authored by
Yulin Yang, James Bachmeier and Mike Maciag.

Research shows that the American communities where immigrants make their homes are more often improved by their

presence than harmed by it. Immigrants bring social, cultural and economic activity to the places they live. That makes these
places more vital and safer, not more dangerous.

Why it matters

People from all social groups and backgrounds commit crimes. But undocumented immigrants, and immigrants more
generally, are often baselessly blamed for increasing crime rates — including, repeatedly, by President Donald Trump. In the
second and final presidential debate, Trump again claimed undocumented immigrants are rapists and murderers.

This notion has existed and been studied since the early 20th century, including in a 2005 analysis we conducted with a number
of colleagues that concluded immigration did not increase crime rates in U.S. metropolitan areas.
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But this research is often dismissed because most empirical studies cannot separate undocumented immigrants from the total
immigrant population. That level of analysis is necessary to draw conclusions about the relationship between undocumented
immigration and crime.

For example, we found in a 2017 study with colleagues that from 1970 to 2010 metropolitan areas with greater concentrations
of immigrants, legal and undocumented combined, have less property crime than areas with fewer immigrants, on average.
Critics suggested that our findings would not hold if we looked at only the subset of undocumented individuals.

So we decided to find out if they were right. Our new study is the result of that effort, and it confirms our original findings:
Undocumented immigration, on average, has no effect on violent crime across U.S. metropolitan areas.

In statistical models that did identify a significant relationship between undocumented immigration and crime, we found
undocumented immigration reduces property crimes, such as burglary.
How we do our work

Using two different estimates of the undocumented immigrant populations for 154 metropolitan areas in our most recent study
— one from the Pew Research Center and one from the Migration Population Institute — we examined the effect of
undocumented immigration on homicide, aggravated assault, robbery, burglary and larceny crime rates.

Crime rate data came from the FBI’s Uniform Crime Report program. Other data were from the U.S. Census Bureau.

Using a statistical method called regression analysis to examine the data, we found that as the size of the undocumented
population increases, the property crime rate decreases, on average. And the size of the undocumented population in a
metropolitan area tends to have no impact on the violent crime rate.

These findings build on the conclusions of a large 2018 study in which researchers Graham Ousey and Charis Kubrin
examined 51 studies on immigration and crime published from 1994 to 2014.
What still isn’t known

Our analyses looked at broad metropolitan patterns, not the relationship of undocumented immigration and crime rates in
distinct, specific places such as New York City and Los Angeles. Nor does our study address the reasons that immigration
reduces crime, although there is plenty of other scholarship on that issue.

Robert M. Adelman, Associate Professor and Department Chair of Sociology, University at Buffalo and Lesley Reid, Professor
of Criminology and Criminal Justice and Interim Dean of the School of Social Work, University of Alabama

This article is republished from The Conversation under a Creative Commons license. Read the original article.

Reflect on your annotations

Discuss your annotations with a partner or in small groups. What observations can you make? What worked well? What was
confusing? In what way did your annotations reinforce your learning? What kinds of annotations did you apply the most from the
list below? Which types of annotations did you not try? Why do you think that is? What do you plan to do differently when you
annotate again?

e Make predictions

e Ask questions and look for answers

e Visualize (make pictures in your mind or draw an image or diagram)

o Show agreements or disagreements

o Identify problems and/or solutions

e Make connections to yourself (your background, values, etc), other texts (articles, books, movies, etc), or the world (news
events, politics, etc)

e Mark key points

o Summarize key points or sections of the reading

o Make note of information that shocks, surprises, or challenges you and your beliefs

o Identify parts that are unclear
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1.5.1: 1.5.1 Accessible Version of Annotation Example on 1.5

Accessible version of the annotation example on 1.5

Bold indicates parts the reader has marked to comment on; [words in brackets] shows the notes the reader has made.

A Win for Undocumented Immigrants is a Win for All [Will look for exactly how the new law helps everyone and mark with *]
Guest Column by Tram Nguyen, Virginia Mercury, March 27, 2020

Every person in Virginia deserves to live in their community free from fear.

The exclusion of undocumented Virginians from being able to drive has been a crippling barrier to that principle. But the state
legislature has now passed a bill that will allow driving for many immigrant residents [the law changed] through driver
privilege cards [How are these different from a driver's license?] this session. At New Virginia Majority we have organized and
advocated for this basic right, and now previously undocumented [What does "previously undocumented" mean? Does the
driver's license count as a document?] families and communities will legally be able to drive in the state of Virginia.

Having the right to drive can be a matter of life and death [importance] under everyday circumstances: a sick child that needs
immediate medical attention, or a woman getting ready to bring a new life into the world. Most of us take this access for granted.
This is a crucial advancement — for those that have waited patiently just to be able to drive themselves to work, take their children
to doctor’s appointments, or attend local events, this a chance to become fully active members of their community.

Ovidia Castillo Rosa [important person in the article], a member of New Virginia Majority’s Loudoun County chapter described it
best:” Not having a driver’s license is like not having feet. Being able to drive would be like having wings. [great simile] When I
have a driver’s license, there are so many things that I’ll have the freedom to do, including starting my own business.”

Cecilia Cruz [important person in the article], a member of the New Virginia Majority, has been involved in the fight for the right
to drive, and has called her representatives, and encouraged her friends and neighbors to march in support. “The streets will be
more safe and more money will stay in the state,” [* how the new law helps everyone], she said. “Families will be able to leave
their children and go to work in safety, without fear.”

Providing this
credential

will give thousands of Virginians the ability to legally drive and is a huge victory. But [Maybe this signals a concession?] , we
recognize driver privilege cards are not the same as driver’s licenses, [Yes, it is a concession.] and there is much more to be
done. Our communities, in an era of open and growing institutional racism and xenophobia, understand that having a driver’s
privilege card has the potential to make them vulnerable, as it will make them immediately identifiable as an undocumented
person [Privilege cards are not enough. I wonder how many eligible people will not get one for fear of being identifiable.] and
creates a segment of immigrant drivers.

Our organizers, advocates, and chapter members will continue to fight for a society that treats people equally and with dignity no
matter what their status, language, zip code, gender, race, or ethnicity is, and we will work to strengthen privacy [What does
privacy mean in this context? Why did Nguyen emphasize this here?] protections for all Virginians, regardless of immigration
status.

When the presidential election comes to a close in the fall, we pledge to stand by immigrant communities and keep them informed
of both the opportunities and threats presented by this law, regardless of who holds the office.

We believe in a Virginia that is welcoming and provides an opportunity for all its residents to succeed and live happy and healthy
lives. The outcome of this legislative session was a step in the right direction and toward a more inclusive Virginia. But [Looks like
turning back from this other concession] until all of our communities are granted the full protections and access to driver’s licenses,
the fight continues. [Still fighting]

This page titled 1.5.1: 1.5.1 Accessible Version of Annotation Example on 1.5 is shared under a not declared license and was authored, remixed,
and/or curated by Gabriel Winer & Elizabeth Wadell (ASCCC Open Educational Resources Initiative (OERI)) .
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1.6: Finding Main Ideas and Support

Topic, main idea, and supporting reasons and details in an article or essay

When we annotate, it can help us find the topic(s), main idea, and supporting details in a text and help us figure out the overall

structure of a text. To locate the main idea or thesis in a text, it helps to identify the topic first. Then make sure that the most

important supporting details explain the main idea. Table 1.5.1 explains the differences between these elements and clues for

finding each element in an academic essay. Note that in other types of texts, such as magazine articles, the elements are all still

there, but might be in a different location. For example, paragraphs may be shorter, and the main idea may come later, or not be as

explicitly stated.

Element

Definition

Table 1.5.1: Definition and How to Find Topic, Main Idea, and Supporting Reasons

Topic

The topic is a word or
phrase that answers the
question: “What is the
text about?”

Example topics:
undocumented

immigrant rights, the
problem with
stereotypes, the

environmental problems
of fast fashion

How to find the element We can find the topic in

in an academic essay

the title and introduction.

Main Idea

The main idea (or thesis)
is the most important
point the writer makes
about the
summarizes the writer’s

topic. It

key point or message.
All the key information
in a text should support
the main idea. It can be a
lesson or the key point
that is made. The title
may provide a clue about
the main idea as well.

We can find the main
idea or thesis of the
entire essay at the end of
the introduction. It is
usually 1-3 sentences in
length. A thesis
statement drives an
essay. It's the controlling
idea, and it shows what
the writer intends to
prove in their essay.

Supporting Reasons

Supporting reasons
explain the main idea
and present facts that
help explain the main

idea.

Each body paragraph
should begin with a topic
sentence that is related to
the thesis statement. The
topic sentence should be
an opinion statement that
gives a reason to support
the main idea. It
introduces the main
point of that paragraph.

Supporting Details

Supporting details clarify
the major reasons with
examples.

Each topic sentence is
followed by supporting
details. These help
explain the main point of
the paragraph. The
supporting details can
consist of examples or
other points to support
the paragraph. Each body
paragraph should only
focus on one point and
relate back to the topic
sentence and thesis.

Look back at the article “Undocumented Immigrants May Actually Make American Communities Safer — Not More Dangerous

— New Study Finds” by Robert M. Adelman and Lesley Reid. Can you find the topic, main idea, and major supporting details

that prove the main idea?

Analyzing a student essay

Now let's look for these features in an essay that a student wrote for class.
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Work with a partner. Read the first two paragraphs of a student essay on Reyna Grande’s memoir, A Dream Called Home, in
which she describes her journey across the border from Mexico from her hometown of Iguala, Mexico (see Figure 1.5.1).

Figure 1.6.1: "Parroquia San Francisco de Asis,Iguala,Estado de Guerrero,México." by Catedrales e Iglesias is licensed under
CCBY 2.0

1. What topic(s) can you identify in the student essay?

2. What is the thesis statement (main idea of her essay)?

3. What is the topic sentence? In other words, what is the main idea of the student’s first body paragraph?

4. What supporting details does the student provide? Which ones seem to be major ones and which ones are minor ones?

Following One’s Dream

According to Pew Research, the U.S. has 44.8 million immigrants who were born in a country other than the U.S. 10.5 million
of those immigrants made the dangerous journey across the Mexican-U.S. border without legal papers or are undocumented
because they overstayed their visas. While most immigrants come from Mexico to seek a better life, it is expected that Asians
will form the largest immigrant group by 2055. I am one of those Asian immigrants who came here to fulfill my dream. Reyna
Grande is an immigrant, too, and a Mexican-American author. At the age of two her father left for the U.S. with the goal to
earn enough money to return and build a home. Two years later, Reyna’s mother moved to the U.S., leaving Reyna and her
siblings behind. She spent a difficult childhood without her parents. At the age of nine, her father came back and made the
treacherous journey across the border with Reyna and her siblings. Reyna faced many challenges in her life to pursue her
dream to become a writer. It was particularly tough as an immigrant of color. A Dream Called Home is about her hard life in
the U.S. In her memoir, we can see how she struggled to find a sense of belonging in the U.S. and achieve her dream.

Reyna felt like an outsider when she visited her country and wrote stories about her hometown which her creative writing
teacher rejected. Reyna spent ten days in Mexico and felt heartbroken that people no longer saw her as Mexican. At the same
time, she felt disconnected from people in the U.S. who thought that she was not American enough. It made her feel as though
she could not belong anywhere. Reyna wanted to honor the people in her native Mexico by writing stories about them, “I had
to remember each of them, write their stories, share their pain, so that they knew they weren’t alone” (74). All her stories took
place in her hometown. In one of her stories she described how a flood destroyed her neighborhood and people had to stay on
their roofs of their homes and create canoes to collect their dead animals. In another story, a family could not afford shoes, so
their daughter had to go to school barefoot where the teacher also hit the girl for being left-handed. When Reyna presented her
stories to her creative writing teacher, she rejected them and considered them too outrageous. On the other hand, her teacher
loved the stories her American classmates wrote about “drinking, doing drugs, going to parties, and having sex” (75). Being the
only Latinx student in a creative writing class at UCSC made her feel hopeless and that she did not belong. It was clear that
Reyna’s world was much different from that of her classmates and teacher, and they did not seem eager to hear her stories.
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Reyna often thought about dropping out of the creative writing program and questioned her dream to become a writer because
her stories were not valued by her classmates and creative writing teacher.
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1.7: Finding Ethos, Pathos, and Logos

Rhetorical appeals

How do we know whom to trust as we read? How can writers convince their readers of their opinions? Rhetoric is the art of
effective, persuasive writing and speaking. Writers and speakers often use a combination of strategies to convince their audience of
their opinion. Aristotle, a Greek philosopher who lived from 384-322 BC, outlined three methods used to get people to agree with
them. He called these three rhetorical appeals: pathos, ethos, and logos. When we read a text or listen to a TED talk, for instance,
we can often observe a combination of appeals. In academic writing, we tend to emphasize ethos and logos, but pathos and ethos
are useful tools as well. For more about these appeals, see also 5.3: Distinguishing Rhetorical Appeals.

Pathos: emotions and values

With pathos, the writer or presenter’s goal is to convince the audience of their particular opinion by appealing to their heart and
emotions.

Some examples are stories, anecdotes, powerful use of words or phrases, or images that awaken a strong emotion such as anger,
joy, or fear due to a person’s beliefs.

Ethos: credibility and trust
The writer or presenter builds trust by presenting their argument in a thoughtful and thorough way and including expert opinion(s).

Some examples are introducing recognized experts with their credentials, citing sources accurately, including first-hand testimony,
and using appropriate language (e.g., This suggests...)

Logos: logic
The writer or presenter develops their argument logically with evidence we can measure, count, or agree on.

Some examples include using facts, case studies, experiments, statistics, logical reasoning and organization, defining key terms,
explaining ideas, and being objective.

Identifying rhetorical appeals in a text

We will explore how rhetorical appeals work by looking at three quotations from Dear America: Notes of an Undocumented
Citizen. Vargas (see Figure 1.7.1) came to the U.S. from the Philippines at age 12 and was surprised to find out at the age of 16 that
he was in the U.S. as an undocumented immigrant. When he tried to get his driver’s permit at the DMV, the person helping him
told him his green card was a fake and he should not return. Vargas is a well-known journalist, filmmaker, and Pulitzer Prize

winner.

Figure 1.7.1: "Jose Antonio Vargas" by MIT Media Lab is licensed under CC BY-SA 2.0

Identify which appeal is used in each quotation.
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1. “Later that night, on a phone call with Mama, I demanded answers to questions I had never imagined I would have to ask. I
found out that the “uncle” who accompanied me on the flight to America was a smuggler whom Lolo had paid. The
morning I left the Philippines was so rushed because she hadn’t known when I would be leaving. The smuggler didn’t give
an exact date or time. The plan was that the smuggler would call hours before my flight was set to depart. I had to be ready
at all times. Unbeknownst to me, my suitcase has been packed for months."

2. “Another editor, Ann Gerhart, also known for her keen journalistic eye, and an ace fact-checker, Julie Tate, reported what I
wrote, to make sure all the facts lined up.”

3. “Annually, undocumented workers pay 12 billion to the Social Security Trust Fund.”

Which appeals are most effective for you? Why?

(For possible answers, see 1.13: Answer Key - Critical Reading)
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Vargas, Jose Antonio. Dear America: Notes of an Undocumented Citizen. Dey Street Books, 2018.
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1.8: Paraphrasing and Summarizing

Exploring paraphrasing and summarizing
Let's explore paraphrasing and summarizing in an article about DACA recipients or "Dreamers". Figure 1.8.1 shows a young

woman protesting in support of DACA.

Figure 1.8.1: "DACA protest" by vpickering is marked with CC BY-NC-ND 2.0.
Look at the example quotation, paraphrase, and summary from the article “What the Supreme Court’s DACA Ruling Means for
Undocumented Students and the Colleges and Universities They Attend, Today” in Table 1.8.1 below. What similarities do you
notice between the quotation, paraphrase, and summary? What differences do you observe?

Table 1.8.1 Table comparing a quotation, paraphrase and summary of an article
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Quotation

In The Conversation’s “What the Supreme
Court’s DACA Ruling Means
Undocumented Students and the Colleges
and Universities They Attend, Today,”
Sayil Camacho states, “an estimated 1.1

for

million undocumented children live in the
United States, according to data drawn
from the Census Bureau. This number
includes 100,000 undocumented
students who graduate from high school

about

every year. The most recent estimates
that
undocumented immigrants are enrolled in

indicate approximately 450,000

colleges and universities, including some
45,000 pursuing advanced degrees.”

Paraphrase

In The Conversation’s “What the Supreme
Court’s DACA Ruling Means
Undocumented Students and the Colleges
and Universities They Attend, Today,”
Sayil Camacho states that over a million
children are in the United States without
legal papers. The latest data that was
collected by the Census Bureau also shows
that almost half a million undergraduate
students in  higher
undocumented. Furthermore, this number
includes 45,000 students who are enrolled
in graduate school.

for

education  are

Now, check the following list. Did you observe all the similarities and differences?

Similarities:

Summary

In The Conversation’s “What the Supreme
Court’s DACA Ruling Means
Undocumented Students and the Colleges
and Universities They Attend, Today,” Sayil
Camacho shares that a large number of
children (about 1.1. million) are in the U.S.
without legal papers of which 100,000 are
in high school, 450,000 in college and
45,000 in graduate school.

for

o Quotations, paraphrases, and summaries all use reporting words to refer to the source.

¢ Quotations, paraphrases, and summaries all report ideas from the original text.
o Paraphrases and summaries both report ideas from the original text, but change the words and sentence structure.

Differences:

¢ Quotations use the same exact words from the original text, unlike paraphrases and summaries.
¢ Quotations use quotation marks "..." to show which words are copied directly.
e Summaries are shorter than the original passage, while quotations and paraphrases are closer to the same length as the original.

Paraphrasing

We can paraphrase a passage to show our comprehension and the meaning of a text. In essays, we might use a paraphrase to
provide support for the point we are making. When we paraphrase, we capture what the text says.

With a paraphrase we:

o Keep the length similar to the text we are paraphrasing
e Use our own words - they should be different from the text (unless a key term is of essence)
¢ Keep the meaning the same as the original text - we do not include our opinion
o Use a different sentence structure - change up the grammar!

o Need to reference the writer’s name and title of the text.

Summarizing

We can also demonstrate our understanding of a text by writing a summary. A summary can be short or long, but it is always
significantly shorter than the original text. We might be asked to summarize a whole text or a particular point in a text, and we may
have to summarize a text or passage in a sentence, a paragraph, a page, or even a whole essay.

Examine the elements of a strong summary:
o Starts with an introductory sentence that lists the title of the text, author and the main idea (thesis) restated in your own words

Example: In “Title,” author states that.... (or choose a different verb, for example, claims, explains, defends, insists, asserts,
compares, warns, observes, condemns, suggests, refutes, shows, or acknowledges. See the Chapter 4 Language Toolkit to

learn more about reporting verbs).
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o Uses your own words to express

o Condenses the text: it is significantly shorter than the original text

o Gives an overview of the text

e Accurately captures the key/main points of the original text and ignores most of the details, examples, illustrations or
explanations.

o Only contains the ideas of the original text (not our own opinion)

o Uses academic conventions (e.g., avoid *you,* contractions such as isn’t - use is not instead - and qualifiers like really / very) +
use the writer’s last name after you’ve introduced them by their full name

e Looks like a paragraph

e Makes sense - connect points with transition words, for instance

To summarize, consider doing the following:

. Preview the text

. Annotate it

. Look for the main idea (thesis)

Write a 1-sentence summary for each paragraph in your own words
Write a sentence that summarizes the whole text in your own words
. Order key points in a way that makes sense

. Connect the points with transition words

. Avoid repetition

©ND U A WN

Summarizing to help you read

Let's try summarizing an article from this chapter.

X Try this!

1. Choose a text from this chapter, for example, “Undocumented Immigrants May Actually Make American Communities
Safer — Not More dangerous — New Study Finds” by Robert M. Adelman and Lesley Reid in 1.4.
2. Write notes to prepare to summarize the reading:

1. Author and title:
2. Main idea:
3. 1-3 supporting details:

3. Use your notes to write a summary in 5 sentences or less.

4. Compare your summary to your classmates What similarities and/or differences do you notice?

5. As a fun challenge, try to condense your summary to 25 words (not including author’s name and title). You can do this
individually or as a whole group.

6. Reflect on the experience condensing an article to 25 words. Was this hard to do? Why or why not?
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1.9: Choosing Quotes and Analyzing a Text

What makes a quotation powerful?

Think of a song, video, visual, piece of writing, performance, artwork, speech, etc. that is powerful, moving, or meaningful to you.
Why do you find this “text” powerful, moving, or meaningful?

Choosing a powerful quotation

Now, let's look an article from a textbook about DACA recipients or Dreamers, as shown in Figure 1.9.1.

Figure 1.9.1: "Defend DACA" by Molly Adams via Flickr is licensed under CC BY 2.0

Next read an excerpt on young immigrant DACA recipients (Dreamers) from a sociology textbook. As you read, choose a
phrase, sentence, or a group of sentences that speaks to you. It should be something that is meaningful, surprising, or thought
provoking.

Reading from a sociology texbook: "The Dreamers" by Erika Gutierrez, et al.

On June 15, 2012 President Barack Obama issued a new law known as Deferred Action for Childhood Arrivals (DACA) that
allowed some individuals who were brought to the United States without legal papers as children to apply for a renewable two-
year period of deferred action from deportation and to become eligible for a work permit in the United States. Recipients
cannot have a criminal record and would not be able to become official U.S. citizens through this policy new law. This was a
major victory for a young generation of activists dubbed Dreamers, after the failed DREAM Act (2001) which would have
provided paths to citizenship through two years of military service or 2 years of college education. Though the policy did not
apply to all who were brought as children the Migration Policy Institute estimates that over 1.3 million people qualified. As of
March 2020, there are 643,560 DACA recipients who at least temporarily have some sense of stability and opportunity that
they did not have previously.

DACA would not have been possible if it weren't for the brave young organizers and activists, such as Jose Antonio Vargas,
and the organizations who created spaces for young undocumented people to share their stories and realize that they were not
alone (see figure 1.8.1). They learned that there was nothing to be ashamed of. They also learned that sticking together as a
group allowed them to call for equal rights" (Nicholls, 2014). For this subgroup of undocumented immigrants, the narrative
was convincing: they were socialized in U.S. schools, were not familiar with any other country, they played by the rules, and
therefore had the right to pursue the American dream.

According to a June 2020 Pew survey, 74% of Americans support granting legal status to immigrants who were brought to the
U.S. without legal papers as children, but on September 5, 2017, President Trump announced an end to DACA (Edelman,
2017). Then Attorney General Jeff Sessions criticized DACA and claimed that it "denied jobs to hundreds of thousands of
Americans by allowing those same jobs to go to illegal aliens."” This announcement sent the hundreds of thousands of DACA
recipients into panic-mode as their futures were uncertain yet again. Luckily for them, on June 18, 2020 the Supreme Court
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ruled that the way DACA was ended was unlawful. Most recently, on December 4th, 2020, a federal judge ordered a full
restoration of DACA which means that first-time applicants will be accepted.

Responding to a quotation

What quote did you choose? Why does this sentence or group of sentences speak to you? Why is it meaningful, surprising, or
thought-provoking to you? How might it connect to you (e.g., your experiences, values, beliefs), other texts (e.g., books,
movies, articles), or the world (current news events, politics).

Write your answer using one of these sentence frames:

e When Iread, "X" (Gutierrez et al), I wondered if Y.

e When Iread, "X" (Gutierrez et al), I thought about Y.

o Ichose: "X" (Gutierrez et al). My question is, Y?

e Ichose: "X" (Gutierrez et al). I made a connection with Y.
e I chose, "X" (Gutierrez et al) because Y.

Analyzing a text

What is analysis?

When you responded to the quotation, you practiced analyzing a text. To analyze something means to study it carefully with the
purpose of understanding it more deeply.

Now if you had to choose an example of analysis, what would you choose? A tweet, a TikTok video, a book or movie review, a
podcast, a DIY video, a meme, or a hip hop song? If you answered "all," you are right again! Analysis is something that we do
every day. It is not just an academic skill. We use it inside and outside the classroom.

When we are asked to analyze a piece of text, we want to explain the significance of it: what is the deeper meaning? Why does it
matter?

We might:

¢ ask questions

¢ make predictions

o draw conclusions

o identify problems and propose solutions

o make connections (text-to-self, text-to-text, text-to-world)
¢ discuss opinions

o agree/disagree

In academic writing, we might do the same kinds of thinking as we did above in Responding to a quotation. However, the sentences
we write for analysis are usually more in the third person, and they usually don't directly talk about our experience as readers.

Compare these two ways of starting sentences:
Informal response:

¢ I chose this quote because I think...
o This story reminds me of...
o Iwonder why...

Formal analysis:

o This situation is similar to...
e Because of the impact of X,...
e Here, the author seems to imply that...
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Analysis example

Now let's look at an analysis of a quotation.

# Notice This!

Read this quotation from a text about Dreamers as well as an analysis. As you read, think about these questions:

o Which is longer, the quotation or the analysis?
o In the analysis, how does the writer connect to their own knowledge, other texts, or the world?

Quotation

In "The Dreamers", Erika Gutierrez et al. state that, ’DACA would not have been possible if it weren't for the brave young
organizers and activists, such as Jose Antonio Vargas, and the organizations who created spaces for young undocumented
people to share their stories and realize that they were not alone.”

Analysis

As Gutierrez, et al. emphasize, it is critical that youth hear the voices of other immigrants who came to the U.S. without legal
papers, so they feel comfortable to share their stories and demand change. In addition to Vargas, another courageous advocate
is Reyna Grande. She wrote several books about her life because she could not find any books that told her story, she wanted
other undocumented immigrants to know they are not alone, and her goal was to inspire them to follow their dreams. Grande
also published a letter in The New York Times in response to a comment that Ivanka Trump made blaming the parents for the
family separation at the U.S.-Mexican border. Grande shared how her father made the difficult decision to leave for the U.S.
when Grande was two to give her family a better life, and that she had to beg her father to bring her with him at the age of nine.
Grande pointed out that pathways are needed for migrant families to receive asylum, and that countries like Mexico should
receive foreign aid to stimulate the economy. Writers like Jose Antonio Vargas and Reyna Grande have used their voices to
advocate for change, and they are educating others on the injustices faced by undocumented immigrants.

Writing your own analysis

Let's practice analyzing a quotation:

? Try this!

Choose one of these two quotations from “The Dreamers":
o "For this subgroup of undocumented immigrants, the narrative was compelling convincing: they were socialized in U.S.
schools, were not familiar with any other country, they played by the rules, and therefore had the right to pursue the

American dream.”
e "According to a June 2020 Pew survey, 74% of Americans support granting legal status to immigrants who were brought to
the U.S. illegally without legal papers as children, but on September 5, 2017, President Trump announced an end to

DACA" (Edelman 2017).

Now, write a paragraph of your own analysis.

Analyzing a reading response journal
This chapter started with a Sample Reading Response Journal - an Undocumented Teacher's Story. Now that you have learned

about analyzing text, let's return to that reading response journal.

# Notice this!

Read the narrative and reading response journal on this page: Sample Reading Response Journal- an Undocumented Teacher's
Story. Then, discuss the following questions with a classmate.

1. Which of the four responses are most interesting to you? Why?
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2. Which of these methods of analysis did the journal writer use in each of the four entries?

o ask questions

o make predictions

o draw conclusions

o identify problems and propose solutions

o make connections (text-to-self, text-to-text, text-to-world)
o discuss opinions

o agree/disagree

3. Does the journal writer use the author's first name, last name, or both in the responses?

4. What reporting verbs does the journal writer use? (See 4.10: L.anguage Toolkit for more on reporting verbs.)

5. Can you find examples of quoting, paraphrasing, summarizing, and analysis in the four entries? Which does the journal
writer use most? Why did the journal writer decide to use short quotations for certain phrases or sentences instead of just
paraphrasing them?

6. Can you find examples of square brackets ([ ]) and ellipses (. . .) in the journals? Why did the writer use these? (See 4.10:
Language Toolkit for more on square brackets and ellipses.)

7. In entry 2, the journal writer uses a quotation that includes the phrase "Gifted and Talented". How do they change the
quotation marks to show that this is a quotation within a quotation?

8. In entry 2, when does the journal writer use present tense and when do they use past tense?

9. In entry 4, how does the journal writer change the pronouns "me", "my", and "myself" in the quotation? Why do they do
this?

10. How could you use this example to help you with your own textual analyses?

Works Cited
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1.10: Dealing with Unfamiliar Vocabulary

What to do when you find unfamiliar words

When you are reading, you will often find words you do not know. You may want to look all of those words up in a dictionary.
However, that will slow down your reading a lot and it often does not even make it easier to understand the text or remember the
words. Instead, underline the new words and keep reading if you can. You can check all of the underlined words at the end and
decide if you want to look them up and study them.

However, if you come across the same word several times, or if the word is keeping you from understanding the whole text, you
can try a vocabulary strategy. We will look practice three vocabulary strategies:

1. Using context clues
2. Understanding words through their structure (roots, prefixes, suffixes)
3. Using a dictionary and other reference tools

Context clues
Context clues are all of the words around a word that will help you to figure out the meaning of that word. Three types of context

clues are:

o Brief definition or restatement
e Synonyms and antonyms
o Examples

Brief definition or restatement
Sometimes a text directly states the definition or a restatement of the unknown word. The brief definition or restatement is signaled
by a word or a punctuation mark. Consider the following example:
¢ What does deportation mean?
o Deportation, or the removal from a country, can occur when immigrants lack legal papers.
o What does apprehension mean?

o The majority of apprehensions or arrests of undocumented immigrants take place on the border.

Synonyms and antonyms

A synonym is a word with the same meaning. An antonym is a word with the opposite meaning (look for the word but).

 What does reside mean?

o While more immigrants reside in the United States with legal papers (73% of immigrants), about 10.5 million live in the
U.S. as undocumented immigrants.

o What does reform mean?

o Most U.S. citizens see a need for immigration reform, but a small percentage of people want current immigration policies to
remain the same.

Examples

Sometimes you can guess the meaning of a word by looking at the examples that are given. What do these examples all show?

¢ What does barrier mean?
o Families who choose to travel to the United States face many barriers, including a difficult trip across the border, few
resources, and the possibility of deportation,
o What does activist mean?

o DACA was made possible by activists such as Jose Antonio Vargas and organizations who advocated for social and political
change.
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Understanding words through the word structure

The English language contains an enormous and ever-growing number of words. Enhancing your vocabulary by learning new
words can seem overwhelming, but if you know the common prefixes and suffixes of English, you will understand many more
words.

Prefixes

A prefix is a word part added to the beginning of a word to create a new meaning. Study the common prefixes in Table 1.9.1:

Table 1.9.1 Common prefixes, their meaning, and an example word

Prefix Meaning Example

dis not, opposite of dis + satisfied = dissatisfied

mis wrongly mis + spell = misspell

un not un + acceptable = unacceptable

re again re + election = reelection

inter between inter + related = interrelated

pre before pre + pay = prepay

non not non + sense = nonsense

super above super + script = superscript

sub under sub + merge = submerge

anti against, opposing anti + bacterial = antibacterial
Suffixes

A suffix is a word part added to the end of a word to create a new meaning. They also indicate the part of speech, for example, is
the word a noun, adjective, verb, or adverb?
Suffixes that create verbs

Many suffixes used in academic English create verbs. See Table 1.9.2 for the most common verb suffixes. If you add a verb suffix
to a noun or adjective, it becomes a verb. For example, if you add the suffix -en to the adjective short, you get the verb shorten, to
become short.

Table 1.9.2 Common suffixes that create verbs, with examples

suffix meaning examples

-en become shorten, awaken

-ify make or become simplify, classify, justify
-ise/ize become symbolize, visualize

Suffixes that create nouns

The following suffixes create nouns. See Table 1.9.3 for the most common noun suffixes. For instance, if you take the verb
demonstrate and add the noun suffix -tion, you get the noun demonstration.

Table 1.9.3 Common suffixes that create nouns, with examples
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suffix meaning examples

-al action or process of denial, refusal

-ant/ -ent performer of an action assistant, consultant
-cy state or quality efficiency, fluency
-ence/ -ance state or quality of preference, dependence
-er person who does an action teacher, helper

-ity quality of ability, similarity
-ment condition punishment, development
-ness state of being darkness, preparedness
-ship position held citizenship, leadership
-tion/ -sion condition or state of education, information

Suffixes that create adjectives

These suffixes create adjectives. See Table 1.9.4 for a list of the most common adjective suffixes. As an example, adding the
adjective suffix -ful to the noun peace gives you an adjective, peaceful.

Table 1.9.4 Common suffixes that create adjectives, with examples

suffix meaning example

-able capable of being fixable, avoidable

-al having the character of national, professional
-ent tending towards excellent, different
-ful notable for beautiful, peaceful
-ive having the nature of attractive, effective
-less without careless, helpless
-ous characterized by dangerous, famous

Suffixes that create adverbs

A few suffixes create adverbs. See Table 1.9.5 for the most common adverb suffixes. For instance, adding the adverb suffix -ly to
the adjective happy gives you happily, an adverb. Or adding -ward to the noun west gives you the adverb westward, in the direction

of the west.
Table 1.9.5 Common suffixes that create adverbs, with examples
suffix meaning examples
ly/ -ily related to softly, carefully
-ward/ -wards direction towards, afterwards, backwards

-wise

Let's try it

Now let's use these tools to figure out the meaning of some vocabulary.

in relation to

otherwise, likewise, clockwise,
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Read the following passage from The Conversation’s “ 4 Reasons Why Migrant Children Arriving Alone to the US Create a
‘Border Crisis’” by Ediberto Roman.

o Do any words have a brief definition or restatement, a synonym or antonym, or an example that shows the meaning?
o Which prefixes and suffixes can you recognize? What do these prefixes and suffixes mean?

"Undocumented immigrants — and particularly children — are not the constituents of any Washington politician. They have no
voice within the U.S. democratic system. While journalists can and do report on immigration problems, and public interest law
firms can and do represent these children in immigration proceedings, unaccompanied minors are simply not part of any
politician’s voting bloc or reelection strategy."

Using reference tools

Referencing a dictionary or thesaurus can be helpful, too. For more on using a dictionary or thesaurus, visit the Language Toolkit
for Chapter 6.

Dictionary

If a vocabulary word seems critical to understanding a reading passage, and you cannot figure out the meaning from the context or
the word structure, you may have to look it up in a dictionary.

Thesaurus

Another reference you can use is a thesaurus. It can help you find words with the same or similar meanings. However, the words
cannot just replace each other. Be sure to look at the example sentences to see how the words are used.

Work Cited

Romaén, Ediberto. “4 Reasons Why Migrant Children Arriving Alone to the US Create a ‘Border Crisis’.” The Conversation, 31
March 2021.
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1.11: Language Toolkit

Critical thinking questions for discussion

Asking questions during, before, and after reading helps you to think about the reading and measure your own understanding.
However, there is also another reason to write questions, which is to prepare for a class discussion. Generally, your class will have
a discussion about a reading either in person or online. To prepare for that discussion and to have a conversation that goes below
the surface, you will want to prepare questions that get at not just the meaning but at the deeper levels of the text, and at the ideas
behind the text.

Here are five levels of questions that you can ask about a reading: experiential, literal, interpretive, thematic, and evaluative. It is
useful to prepare questions from each of the levels because they address different parts of the text and reading experience, and help
you to think more deeply.

Experiential questions
These questions are based on your own experience. There are many possible answers based on the reader's experience. These

questions ask:

o How does this make me feel?
o What does it remind me of?

Here are some example question starters:

e Have you ever...?
e Which part do you like?
o How did you feel when....?

Literal questions
These questions are based on the information in the text. One correct answer is found directly in the text. These questions ask:

o What does it say?
e What does this word, phrase, or paragraph mean?

Here are some example question starters:

e Whois...?
o What happens in this section?
o What is the connection between X and Y?

Interpretive questions
These questions try to find the meaning between the lines of the text. There is more than one possible answer, but the reader's

opinion is based on the text. These questions ask:

e What does it mean?
o What are the reasons for people’s actions?
e How are the parts connected?

Here are some example question starters:

o What can we say about the author’s point of view?
o What is the significance of the title?
e What is the tone / purpose / audience for this?

Thematic questions
These questions are connected to meaning beyond the text. There are many possible answers, found outside of the text, but the text

is a starting place. These questions ask:

o What is the message beyond this text?
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e What are the bigger issues this text deals with?
Here are some example question starters:

e How is X common in the real world...?
o Why do people...?
o What is the truth about...?

Evaluative questions
These questions are about evaluating the text. There are many possible answers, found outside of the text, but the text is referenced.

These questions ask:
e How effective is this paragraph / section/ chapter?
o Why did the author make these choices, and how well do they work?

These questions ask:

o How does the author use X to show Y?
o How could this be better if...?
o Does this part show bias for/against X?

Identifying critical thinking questions

Here are critical thinking questions. Let's see if you can identify the different levels of questions.

These are questions about the article "Changes in U.S. Immigration Patterns and Attitudes." Decide which of the five levels of
questions each question represents: experiential, literal, interpretive, thematic, or evaluative.

1. Why do you think immigration has quadrupled in the U.S. since 1960?

2. Which part of the reading did you find most surprising, and why?

3. What percentage of immigrants come from Mexico? What about Asia?

4. Does the author try to convince the reader to change policies toward undocumented immigrants, or does the author seem
objective in their discussion regarding immigration patterns and attitudes?

5. Why do most U.S. citizens agree that immigration policies need to change? What might be the bigger issue here?

(For possible answers, see 1.13: Answer Key - Critical Reading)
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1.12: Takeaways

Summary

In this chapter we:

o Identified reading strategies and previewed texts

¢ Developed questions, used active reading strategies, and annotated texts
o Identified the topic, main idea and supporting details in texts

e Learned about three persuasive techniques writers and presenters use

e Summarized, paraphrased, quoted, and analyzed texts

Questions for reflection

o What is difficult about reading and responding to texts? How would you like to change your reading approach?

o Which active reading strategies do you already use? Which would you like to try using more?

o What kinds of questions do you usually ask before, during, and after reading a text? Is it most useful for you to just think these
questions in my head, to write them down, or to discuss them with someone else?

o How can you add my your ideas when analyzing a text?

e How are your strategies for learning new vocabulary different from just being able to read a text with unfamiliar vocabulary?
Which words do you usually focus on learning, and which ones do you skip or just guess the meaning of?

e Look back at the 1.2: Sample Reading Response Journal - an Undocumented Teacher's Story. Which of the techniques from this
chapter did you use to read the text? What techniques does the writer use in their responses? How can reading responses help
you to think more deeply about a reading and prepare for writing?

Figure 1.12.1: "Protest against Donald Trump" by Fibonacci Blue is marked with CC BY 2.0.
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1.13: Answer Key- Critical Reading

1.7 Finding Ethos, Pathos, and Logos

Identifying rhetorical appeals in a text
o Pathos
o Ethos
e Logos

1.11 Language Toolkit

Identifying critical thinking questions
1. Interpretive

2. Experiential

3. Literal

4. Evaluative

5. Thematic

This page titled 1.13: Answer Key- Critical Reading is shared under a not declared license and was authored, remixed, and/or curated by Gabriel
Winer & Elizabeth Wadell (ASCCC Open Educational Resources Initiative (OERI)) .
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CHAPTER OVERVIEW

2: Organization and Cohesion

US academic essays have a specific style. We will explore how to organize an essay and how to make your sentences and
paragraphs connect together while exploring the topics of bias and stereotypes.

2.1: Introduction

2.2: Sample Student Summary/Response Essay- Stereotype Threat

2.3: Writing a Thesis Statement

2.4: Essay Introductions

2.5: Writing Body Paragraphs

2.6: Writing a Conclusion Paragraph

2.7: Cohesion and Transition Words

2.8: "Known to New" Sentence Structure

2.9: Demonstrative Pronouns

2.10: Demonstrative Adjectives + Summary Nouns

2.11: Parallel Structure

2.12: Creating Cohesion between Paragraphs

2.13: Language Toolkit

2.14: Takeaways

2.15: Answer Key- Organization and Cohesion

This page titled 2: Organization and Cohesion is shared under a CC BY-NC 4.0 license and was authored, remixed, and/or curated by CGabriel
Winer & Elizabeth Wadell (ASCCC Open Educational Resources Initiative (OERI)) .
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2.1: Introduction

What will we learn in this chapter?

In this chapter, we will learn how to organize the major parts of a customary U.S. academic essay: the introduction, body
paragraphs, and conclusion. We will also build more cohesion and connection between the parts of an essay in order to make it
clear and persuasive for a reader.

Why do we need to do this?

When you get assignments in college, you need to know what your instructors and classmates are expecting. They will be looking
for a certain pattern of organization that has specific customs that are different from other types of writing and also different from
academic writing customs in many other languages. For example, the custom for U.S. academic essays is to divide your essay into
several paragraphs that are several sentences each, to write your main idea clearly as a strong thesis statement at the end of the first
paragraph, and to begin each body paragraph with clear topic sentences rather than with evidence. If you were writing a newspaper
article, or an essay at a university in a different country, the expected order might not be the same. If your readers don't see your
ideas where they are looking for them, they may not understand your ideas as clearly, or misjudge your writing skills. Once you
learn this structure, you will be able to use (or even change) it for your own purposes. Understanding the customs of this structure
also helps you as a reader, because you can more easily follow other writers' ideas.

What theme will this chapter focus on?

In this chapter, we will be looking at why people form stereotypes and why they are problematic (see Figure 2.1.1 for art protesting
stereotypes). We will also look at "stereotype threat", which is how people are affected by the stereotypes other groups have of
them. We will also explore how stereotypes affect people's experiences in different jobs, such as women working in the fields of
science and engineering.

Figure 2.1.1: "break the stereotype" by wippetywu is licensed under CC BY 2.0

Learning objectives
In this chapter, you will learn to

o identify the parts of essay structure customary in U.S. academic environments.
o ‘write a strong introduction with an effective thesis statement.

o organize body paragraphs using topic sentences, evidence, and analysis.

e write a strong conclusion.

e use cohesion strategies to clearly connect sentences and paragraphs.
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2.2: Sample Student Summary/Response Essay- Stereotype Threat

What is a summary/response essay?

In this chapter, we will be exploring how to organize an essay and create strong connection between ideas. In order to do that, we
will start by looking at a sample essay. This essay is a "summary/response” essay. In a summary response essay, you explain an
article or book you have read and share your ideas about it. The sample essay will also introduce the idea of stereotypes that we
will be discussing in this chapter.

Responding to a reading

In order to prepare to understand the sample essay, first read this article from a textbook on gender:

? Try this!

Read this article and take notes about how the authors explain the ideas and whether you are convinced by their points.

Note: Since this article is from a social sciences textbook, it uses APA citation style, which includes the year that the source
was published, not a page number, in the in-text citations.

Reading from a gender studies textbook: Stereotype Threat

What if just before you went into a job interview, someone told you that you were not qualified and would never get the job?
Do you think this would impact your performance during the interview? This is the idea of stereotype threat. Essentially, a
stereotype threat is when (1) a person is a member of the group being stereotyped, (2) in a situation in which the stereotype is
relevant, and (3) the person is engaging in an activity that can be judged/evaluated (Betz, Ramsey, & Sekaquaptewa, 2014).

The first main researcher on stereotype threat was Claude Steele, who focused on how it impacted African American university
students. He began to notice racial minorities and women sometimes performed lower than their abilities. He hypothesized that
simply knowing about a stereotype (e.g., women aren’t as good at math, racial minorities are not high achieving, etc.) could
hinder performance. In groundbreaking research, he revealed his hypothesis to be true (Steele & Aronson, 1995). In this study,
Steel and Aronson (1995) conducted a series of tests in which they manipulated the presence of a stereotype threat, the context
of testing, etc. For example, they had groups of Black and White college students take the GRE, a test for graduate admissions.
In one condition, the participants were told it would be measure their intellectual capacities while other participants were told
the test was simply a problem-solving task that did not directly relate to intellectual ability. When students were told that it
measured intelligence, Black participants tended to be more aware of stereotypes, have increased concerns about their ability,
show reluctance to have their racial identity somehow linked to performance, and even begin to make excuses for their
performance. However, Black students who were not reminded of negative stereotypes, they did much better. Thus, this study
provided significant support for stereotype threat (Steele & Aronson, 1995).

In other words, simply knowing that others had a negative stereotype about them made students perform less well (Betz,
Ramsey, & Sekaquaptewa, 2014). Spencer, Steele and Quinn (1999) expanded this research from racial minorities to women,
particularly as it relates to math performance. Similar to Steele and Aronson’s 1995 study, Spencer, Steele, and Quinn (1995)
conducted several studies to measure stereotype threat. For example, in one of the studies, students took a GRE math test. In
one condition, participants were told that gender differences had been found in the test whereas in the other condition,
participants were told that there had not been a gender difference found in the test. The overall results of the study showed that
when women experienced stereotype threat, their test scores were lower (Spencer, Steele, & Quinn, 1999).

Just because people are affected by stereotype threat, it does not mean that they believe the stereotype about their group or
about their own abilities. Not believing the stereotype, but being aware that others believe it, is enough to create a stereotype
threat outcome (Huguet & Regner, 2007; Wheeler & Petty, 2001).

As you may have gathered from the description of Spencer, Steele, and Quinn’s 1999 study, girls frequently experience
stereotyped threats in school. It appears that around ages 7 to 8, both girls and boys become aware of the stereotype that girls
are worse at math (Galdi, Cadinu, & Tomasetto, 2014). Research has shown that females preform worse in math when under
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stereotype threat, but perform equivalently to males when the threat is removed. Stereotype threats have been shown to reduce
test performance, but these threats can also impact a female’s ability to incorporate and receive helpful feedback if they are
overly focused on whether they are confirming negative stereotypes. For example, if a woman is overly worried about behavior
or performing in such a way so as not to confirm a negative stereotype (e.g., women are bad in math), the student may not
teacher feedback as a useful chance to learn. When overly worried about confirming negative stereotypes, individuals may also
pull away and avoid class discussions at school, etc. (Betz, Ramsey, & Sekaquaptewa, 2014).

But why does the stereotype threat impact test performance? There are various theories, but one of the most commonly
accepted is that by Toni Schmader. Schmader theorized that when one is overly worried about a stereotype threat (e.g.,
reminded that because she is a woman, she is likely to do poorly on the math test she is about to take), the worry distracts her
attention from the test. As a result, she is unable to fully focus on the activity leading to lower performance.

However, some have argued against the actual validity of the idea of stereotype threats. Early on, a common argument was that
most of these studies were conducted in labs and not natural settings, and thus, could not be generalized. Some researchers,
such as Paul Sackett, believed that there would be a small effect in a natural setting. This began to spark an interest in
conducting more natural setting studies. Naturalistic research has confirmed that stereotype threats indeed have negative
impacts on academic experiences, performance, and career goals. Moreover, these negative impacts are accumulating.

With planning, educators can reduce the impacts of stereotype threats. For example, educators can be careful not to frame tests
as measures of ability. Even more importantly, they should make sure that their classrooms do not trigger stereotypes by
showing the accomplishments of only certain groups. Lastly, teaching students about stereotype thread can help the students to
resist it.

Reading: Student essay on Stereotype Threat

Now let's look at one reader's essay responding to this article:

Did you know that what others assume about you can affect how well you perform on a test? This is just one of the findings
reported by Kristy McRaney and her colleagues in “Stereotype Threat,” a chapter in the textbook The Psychology of Gender. In this
chapter, McRaney and her colleagues discuss a number of studies that examine the phenomenon known as stereotype threat: a
situation in which someone is stereotyped, is aware of the stereotype, and is taking part in an activity related to the stereotype (par.
1). According to research reported by McRaney et al., “Being aware that others believe [the stereotype], is enough to create a
stereotype threat outcome” of poorer performance (par. 5). McRaney and her colleagues also look at research exploring why
stereotype threat impacts test performance, including the commonly-accepted theory by Toni Schmader that preoccupation with a
stereotype threat means that the test-taker “ties up valuable cognitive resources” which “impacts the capacity that one has to draw
on their memory and to attend and focus on the task before them” (par. 8). Finally, their article acknowledges and responds to
criticism of the idea of stereotype threat (McRaney et al. par 9). Overall, McRaney and her colleagues make an understandable and
compelling argument for the existence of stereotype threat; the information they present is engaging, seems balanced, and helped
me make sense of my own experiences.

While McRaney and her colleagues draw on many academic studies, they still manage to present the information in a way that is
both interesting and understandable to readers without a specialized academic background. For example, they begin the chapter
with a series of personal questions for readers to think about as a way to prepare them for the content (McRaney et al. par 1). They
also use a fairly conversational tone throughout, which gives readers a sense that the authors are talking to them directly. One
example of this is the use of second person, which can be seen in the following sentence: “As you may have gathered from the
description of Spencer, Steele, and Quinn’s 1999 study, girls frequently experience stereotyped threats in school” (McRaney et al.
par. 5). Another way the authors make the reading accessible is by paraphrasing and summarizing the studies they cite rather than
directly quoting what would likely be information presented in a vocabulary specialized to the discipline of social science. In fact,
while the authors cite many studies to illustrate the phenomenon of stereotype threat, there are no direct quotations used in the
chapter at all.

The authors also address counterarguments and criticism of the research they present, which makes them seem balanced and
increases the credibility of their ideas. For example, one early criticism of the idea of stereotype threat they cite has to do with the
conditions of these studies. Critics pointed out “that most of these studies were conducted in labs and not natural settings, and thus,
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could not be generalized” (McRaney et al. par 9). McRaney and her colleagues report that in response to this critique, more
naturalistic research was conducted which, in fact, confirmed earlier lab-based studies (par. 9). By including these criticisms, the
authors provide a rounded view of the phenomenon of stereotype threat and strengthen the argument that stereotype threat not only
exists but is detrimental to stereotyped groups.

Finally, in reading the chapter, I realized that stereotype threat has had an impact on me personally. At the beginning of the chapter,
McRaney and her colleagues write that “[stereotype] threats can also impact a female’s ability to incorporate and receive helpful
feedback if they are overly focused and worried about providing confirmation of negative stereotypes” (par. 5). When I was in high
school, this was true in my freshman math class. My class was made up of mostly male students. I didn’t ask questions in class
because I didn’t want the other students to think I was bad at math. Ironically, not asking questions led me to perform worse on my
tests, and I never excelled in the subject in school. I never attributed my poor performance to stereotype threat before reading the
chapter; I just thought I was bad at math. But I understand now that the dynamics described in the definition of stereotype were all
present in my class.

In “Stereotype Threat,” McRaney and her colleagues clearly and evenhandedly explain the phenomenon of stereotype threat. Their
choice of language makes the chapter interesting and accessible to students who may not have training in the social sciences, even
as the authors cite many academic sources. The authors also spend time addressing and responding to some common criticisms of
and doubts about the existence of stereotype threat, which makes the ideas they discuss more credible. Furthermore, the content is
relatable: the examples provided in the text helped me identify an instance of stereotype threat in my own life and made me think
about other situations where stereotype threat may have been at play. Their chapter highlights an important phenomenon and, with
this knowledge, institutions and individuals can take steps to create environments in and out of the classroom that lessen the chance
stereotype threat will negatively (and needlessly) affect performance.

Licenses and Attributions

CC Licensed Content: Original
Authored by Clara Zimmerman, Porterville College. License: CC BY NC.

CC Licensed Content: Previously Published
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2.3: Writing a Thesis Statement

Why thesis statements are important

A thesis statement is one sentence (or sometimes two sentences) that gives the main idea of your essay. If a friend asks us, "What
are you trying to say in your essay?" the thesis should give the answer. It's like a sign that tells your readers where your essay is
going. The essay itself explains, justifies, and elaborates on that thesis. Figure 2.3.1 shows a physical signpost.

Figure 2.3.1: Signpost by Andrew Tarrant (CC BY NC; author via Flickr)

Have you ever listened to or read something with a lot of examples and felt confused about the main point? That is what it is like to
read an essay without a thesis statement. You get confused about how everything fits together. However, once you know the overall
point a writer is trying to make you can understand how everything connects together.

Noticing organization

Let's look at some sample passages and see which is easier to understand.

Which is easier to understand? Why?

o I thought that students in the United States went to school with cheerleaders and football players like on television. On the
other hand, when I met students in the US, they asked me if I rode a camel to school in Kuwait.

e When I came to the United States, I realized that both my new classmates and I had stereotypes about each other based on
limited information we had gotten in the media. I thought that students in the United States went to school with
cheerleaders and football players like on television. On the other hand, when I met students in the US, they asked me if I
rode a camel to school in Kuwait.

Since the second passage contains a main idea sentence, most people will find it easier to understand.

Writing your thesis statement

Answering the prompt

If your instructor gave you a question to respond to in your essay, the thesis will generally be the answer to that question. Other
times, your assignment may be more broad and you will have to write a working thesis statement based on the ideas you have for
the assignment. We call it a "working" thesis statement because you may change it again before the final draft.

Criteria for a strong thesis statement

Whether you have a question to respond to or not, you will need to write your thesis statement carefully. Since your thesis
statement is the "sign" that your readers will follow to understand your essay, you should take your time to carefully write and
revise it. Here are some qualities of a strong thesis:

o Arguable: This means that someone might disagree with it. When you are writing an essay for a college class you do not want
to write something that everyone already knows and agrees with. That means that there is nothing new for you to add. In

addition, your writing should not be an obvious fact.
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o Specific: You want your thesis statement to direct a precise argument in your paper. If it is too broad, the argument will be
unclear and unfocused.

¢ Not just personal opinion: You want your thesis to be arguable, but also want it to be something that you have enough reasons
and examples that your readers will be persuaded by. If you just share a personal opinion, that will not persuade others.

Evaluating thesis statements

Now, let's evaluate some thesis statements.

X Try this!

Evaluate each thesis statement. Decide if each thesis statement is:

o an effective thesis statement or
e not arguable

e not specific

e just a personal opinion

Some thesis statements have more than one problem.

1. Stereotypes are bad.

2. I think that we should overcome biases.

3. There are benefits and drawbacks to going to another country and learning about a new culture.

4.1 don't like it when people make assumptions about me and what I can do.

5. Overall, McRaney and her colleagues make an understandable and compelling argument for the existence of stereotype
threat; the information they present is engaging, seems balanced, and helped me make sense of my own experiences.

Revising your thesis statement

As you write, continue revising your thesis statements. Here are three things to focus on:

Check if it covers the ideas in the essay

Your thesis will probably change as you write, so you will need to change it to reflect exactly what you have discussed in your
essay. Working thesis statements often become stronger as we gather information and form new opinions and reasons for those

opinions.
Make it more specific

Replace nonspecific words (ie people, everything, society, or life) with more precise words.
o Working thesis: People should learn to recognize their biases.
¢ Revised thesis: Teachers should be required to attend trainings each year to allow them to overcome their biases.

The revised thesis is more specific and arguable.

Add key information
We can ask ourselves questions about what readers will want to know.

o Working thesis: Implicit biases lead to problems with healthcare.

o Possible questions:
o What kinds of problems does unconscious bias cause?
o How important are these problems?
o What are the effects of this problem?

o Revised thesis: Implicit bias is a major cause of inequalities in healthcare, leading to African American patients getting
undertreated for illnesses and decreased life expectancy.
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Include organization language

A strong thesis will show your reader how the essay is organized. That will help readers to focus on and understand your argument.

For example, if your essay is mainly focusing on arguing in favor of one solution to a problem, you should point that out to your

readers. Table 2.2.1 presents some language that can be included in a thesis statement to signal how your essay will be organized.

Table 2.3.1: Thesis statement language that can be used to signal different organization patterns

Organization feature in your essay

Signal words you can include in your thesis

Example thesis statement with signal word
[in brackets]

[In spite of] the clear problems with

Although stereotypes, we cannot totally eliminate
. While them from our thinking.

Concession Despite [Although] there are clear problems with
In spite of stereotypes, it is impossible to totally

eliminate them from our thinking.

Given that biases develop early in life, [it is
we must necessary to] develop anti-bias programs
it is necessary to for preschool children.

Solutions can be overcome by The problem of bias in children is serious,
solve but it [can be partly overcome by]
solutions developing  anti-bias  programs  for

preschool children.

Better education programs for police will
cause [result in] fewer biases and improved safety
effect for all members of the community.

Causes/effects e leadto A lack of explicit training about bias for

e resultin police officers is a main [cause] of

discriminatory police brutality.

Improving thesis statements

Now let's apply these techniques to some sample thesis statements.

Here are some sample thesis statements. How can you improve them by making them more specific, adding key information,
or including organization language?

o Stereotypes are bad and keep people from seeing the real me.

o Categorizing people is a natural function of the brain and identifying stereotypes reduces them.
o Stereotypes are painful and lower a person’s self-esteem.

o Education is the way to overcome biases.

Evaluating your own thesis statements

Now let's apply this to your own writing:

Apply this!
Look at your own or a classmate's draft.

1. Underline the thesis statement. If you can't find one, write a new thesis statement.
2. Check the thesis statement to see if it is arguable, specific, and not just personal opinion.
3. Try to improve the thesis statement:

o check if it covers the whole essay
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 replace nonspecific words
o ask key questions
e include organization language
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2.4: Essay Introductions

The purpose of an introduction

The introduction of an essay is like a frame for the essay, similar to the frame in figure 2.4.1. That framing helps your audience
better understand the argument of your writing by preparing reader for the ideas that are to come in the body of your essay.

Figure 2.4.1 A frame. "Single-Sheet Picture Frame" by Michat Kosmulski is licensed under CC BY-NC 2.0

Not only does a good introduction capture your reader’s attention and make them want to read on, but it also gives the reader the
information they need to understand what you are writing in your paper.

But just because the introduction comes at the beginning, it doesn’t have to be written first. Many writers compose their
introductions last, once they are sure of the main points of their essay and have had time to construct a thought provoking
beginning, and a clear, cogent thesis statement.

Parts of an introduction paragraph

The introduction consists of three parts: a hook, background information, and a thesis:

Hook: Introduce the topic and get readers interested

The purpose of a hook is to provide a general statement about your topic and to engage your reader and get your audience excited
about reading your essay. You may begin with a question, offer a statistic, share an interesting fact, tell a story, provide a quotation,

describe an event, pose a problem, etc.
Here are some different strategies for writing a hook and example hooks.

o General Statement: It is hard to admit that we may be affected by other peoples' stereotypes of us.

o Proverb: According to an African proverb, "Until the lion learns to write, every story will glorify the hunter."

¢ Quotation: "We believe the one who has power. He is the one who gets to write the story. So when you study history, you must
ask yourself: Whose story am I missing? Whose voice was suppressed so that this voice could come forth?" wrote the author
Yaa Gyasi in her novel Homegoing.

¢ Question: Did you know that what others assume about you can affect how well you perform on a test?

e Story: When I was growing up in my country, I loved giving public speeches. I would participate in speech competitions
against children in other schools, and I often one. When I started school in the US, I was excited when we had the chance to
give presentations. I knew that I was probably the most prepared student in the class, and that my body language, expressions,
and tone of voice could draw listeners in. However, right before I gave my presentation, a classmate said to me, "Even though
you are not a native English speaker, I think you can do a good job." I think she meant to be kind, but I was shocked. I went on
to give my speech, but I was distracted and did poorly.

Background: Build context for your essay
The background information defines your topic and shows why your topic matters. It provides context for your thesis statement.

You may introduce important sources, define key terms, share a brief history, explain the debate, etc.

Here is the background information for a summary/response essay. For this kind of essay, the background information includes a

summary:
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This is just one of the findings reported by Kristy McRaney and her colleagues in “Stereotype Threat,” a chapter in the
textbook The Psychology of Gender. In this chapter, McRaney and her colleagues discuss a number of studies that examine
the phenomenon known as stereotype threat: a situation in which someone is stereotyped, is aware of the stereotype, and is
taking part in an activity related to the stereotype (par. 1). According to research reported by McRaney et al., “being aware
that others believe [the stereotype], is enough to create a stereotype threat outcome” of poorer performance (par. 5).
McRaney and her colleagues also look at research exploring why stereotype threat impacts test performance, including the
commonly-accepted theory by Toni Schmader that preoccupation with a stereotype threat means that the test-taker “ties up
valuable cognitive resources” which “impacts the capacity that one has to draw on their memory and to attend and focus on
the task before them” (par. 8). Finally, their article acknowledges and responds to criticism of the idea of stereotype threat
(McRaney et al. par 9).

Thesis statement: Roadmap to your essay
Your thesis statement drives your essay. It's your controlling idea.

o What do you intend to prove in your essay?
o What is your position about the topic, and your reasons for believing it?

A thesis is generally one sentence, but it can be longer for a long essay. It should present your idea, not an announcement of what
you will do (ie, "In this essay, I will give three examples of...."). In the U.S., a thesis statement usually comes at the end of an
introduction paragraph. Here is a strong thesis statement:

Overall, McRaney and her colleagues make an understandable and compelling argument for the existence of stereotype
threat; the information they present is engaging, seems balanced, and helped me make sense of my own experiences.

Let's put it all together

Here is an example of a complete introduction paragraph, with a hook, background, and thesis statement:

Did you know that what others assume about you can affect how well you perform on a test? This is just one of the findings
reported by Kristy McRaney and her colleagues in “Stereotype Threat,” a chapter in the textbook The Psychology of Gender.
In this chapter, McRaney and her colleagues discuss a number of studies that examine the phenomenon known as stereotype
threat: a situation in which someone is stereotyped, is aware of the stereotype, and is taking part in an activity related to the
stereotype (par. 1). According to research reported by McRaney et al., “being aware that others believe [the stereotype], is
enough to create a stereotype threat outcome” of poorer performance (par. 5). McRaney and her colleagues also look at
research exploring why stereotype threat impacts test performance, including the commonly-accepted theory by Toni
Schmader that preoccupation with a stereotype threat means that the test-taker “ties up valuable cognitive resources” which
“impacts the capacity that one has to draw on their memory and to attend and focus on the task before them” (par. 8). Finally,
their article acknowledges and responds to criticism of the idea of stereotype threat (McRaney et al. par 9). Overall,
McRaney and her colleagues make an understandable and compelling argument for the existence of stereotype threat; the
information they present is engaging, seems balanced, and helped me make sense of my own experiences.

Identifying the parts of an introduction

? Try this!

Here is another sample introduction. Can you find the hook, background, and thesis statement?

Have you ever realized that your first impression about someone was wrong? It is common to have this experience, but it
can be useful to understand more about why you thought this. Were your first impressions based on someone's race,
gender, general appearance, age, etc.? Chimamanda Adichie describes a similar experience in her TED talk, “The Danger
of a Single Story." When she started to write her writing was only influenced by British and American books that she
used to read and she was not influenced by her everyday reality. She thought that all books are the same. Later she read
books written by African writers like Chinua Achebe and Camara Laye, Adichie felt familiar with the places and
characters in the stories. She understood that people like her exist in stories and that knowing only a single story is a
danger and it leads to creating stereotypes. "Single stories" develop from making assumptions about others based on
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hearsay or the media, so the way to combat them is to increase opportunities for genuine interaction between people
from different backgrounds.

Licenses and Attributions

CC Licensed Content: Original
Authored by Susie Naughton, Santa Barbara City College. License: CC BY NC.

Sample introduction paragraph on stereotype threat by Clara Zimmerman, Porterville College. License: CC BY NC.
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The Purpose of an Introduction is adapted from the Excelsior Online Writing Lab's Introductions. License: CC BY.

This page titled 2.4: Essay Introductions is shared under a CC BY-NC 4.0 license and was authored, remixed, and/or curated by Gabriel Winer &
Elizabeth Wadell (ASCCC Open Educational Resources Initiative (OERI)) .
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2.5: Writing Body Paragraphs

The parts of a body paragraph

Body paragraphs support and develop your thesis statement. Each body paragraph should focus on one point, which is usually
communicated at the beginning of the paragraph in the form of a topic sentence. A strong body paragraph should also contain
supporting evidence, analysis showing how this evidence connects to your topic sentence and thesis statement and, finally, a
concluding sentence.

Noticing the structure of a body paragraph

Let's look at a sample body paragraph and evaluate how effective it is.

# Notice this!

Read the following body paragraph. As you read, think about how the body paragraph does or doesn’t fit with our definition
above. The thesis statement for this essay is, “The problem with stereotypes is not that they are untrue, but that they are
incomplete, and make one story become the only story.”

Adichie argues that a single story usually provides only one part of a story: just one negative or positive side of a person,
yet this becomes their label or their definition. Adichie cites the example of Modupe Akinola, a female African-
American professor. When she began teaching at Columbia Business School, students often asked her when the
professor would arrive because she did not fit the stereotype of what a professor should look like in the U.S. Stereotypes
are "incomplete" and can lead to prejudice as Adichie points out in her TED talk. Due to a lack of exposure, Akinola’s
students were probably expecting to see an old white male or possibly a white female professor instead of a young
African-American female professor. Also, because of the angry black female stereotype (Eberhardt), during lectures, this
may lead students to read Akinola's facial expressions in an incorrect way which may cause confusion.

If you found the paragraph a little confusing, you aren’t alone (see figure 2.5.1)! For example, this paragraph lacks a clear topic
sentence; this makes it more difficult for both readers and the writer of the essay to get a clear grasp of the paragraph’s purpose.
The supporting evidence also isn’t sufficiently introduced, and there’s no clear concluding sentence.

Figure 2,5.1: "Confused" by CollegeDegrees360 is marked with CC BY-SA 2.0.

Let’s explore each element of a strong body paragraph in further detail. Then, we’ll come back to this paragraph about stereotypes.

Topic sentences

Each body paragraph should begin with a topic sentence that is directly related to and supportive of your thesis statement. The topic
sentence should be an opinion statement and should introduce the main idea of the body paragraph. All of the sentences in the rest
of the paragraph should relate to, support, and expand on the topic sentence. Here are some guidelines to keep in mind when
writing a topic sentence:

o The topic sentence is usually the first sentence of a body paragraph

o Like a thesis statement, a topic sentence should be arguable and specific

¢ A topic sentence should be clear, to-the-point, and in your own words (in general, avoid starting the topic sentence with a
quotation or paraphrase)
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e A topic sentence can also help the reader transition from one idea in the previous paragraph to the next by referring to a

previous idea

Another way to think about it is this: A topic sentence expresses both the topic and controlling idea of a body paragraph. This
means that the topic sentence of a body paragraph goes beyond just stating the topic, but also shows the writer’s perspective on the

subject.
Read the following topic sentence examples.

o Inthe STEM field, stereotypes persist that attribute girls' achievements to diligence instead of talent.
o Stereotypes are problematic because they give an insufficient view of a person within a group.
¢ Recognizing your stereotypes and the potential damage they do is the first step in creating change.

Although the topic—stereotypes—is the same in all three topic sentences, the controlling idea differs depending on the writer’s

viewpoint.

Support

Develop the main idea in your topic sentence by following it up with support. Supporting sentences help explain, prove, or enhance
the topic sentence. Supporting evidence can take many forms, but generally breaks down into two major categories:

Textual evidence

o Textual evidence involves integrating outside sources into your writing.

e Books, journals, websites, newspapers, magazines, TED talks, and documentary films are common sources of textual evidence
in academic writing.

o This type of evidence often includes information such as facts, statistics, and examples.

Personal experience and anecdotes

Personal experience can count as evidence when appropriate as well (e.g., to illustrate a point) but is often most effective when
paired with other types of evidence.

Integrating supporting evidence

o There are many ways to integrate evidence, for example, as text in body paragraphs of your essay (e.g., as a quote, paraphrase,
or summary or a combination).

e Sometimes you might include graphs, charts, or tables, or images depending on your essay topic.

e You must always credit the source of your information!

For more detailed information about integrating evidence into your body paragraphs, see the chapter titled “Integrating Evidence”.

Commentary or analysis

This is your thinking about the evidence. This is where you interpret, explain, or comment on your evidence so your reader knows
what to do with the point you are making. Your commentary should connect back to your topic sentence and the core of your thesis
statement. Here are some questions to think about when writing your commentary/analysis:

e How is this idea related to my thesis statement? How does it support my thesis?

o What conclusions can I draw?

o What does this information imply or suggest?

o What are the consequences of thinking this way or looking at a problem this way?
o [ just said that something happens, so how does it happen? How can I show this?
¢ Can I give an example to illustrate this point?

o How might this evidence relate to other texts?

Concluding sentence
The concluding sentence is the last sentence in the paragraph. It reminds the reader of your paragraph’s main point, and it might
hint at the topic of your next sentence.
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Finding the parts of a body paragraph

Let's put this all together.

Read the following paragraph. It is a revised version of the body paragraph at the beginning of this section. Can you identify
the following elements?

o Topic sentence

o What is the topic?
o What is the controlling idea?

o Evidence
e Analysis
o Concluding sentence

Stereotypes are problematic because they give an incomplete view of a person within a group. In her TED talk “The
Danger of a Single Story,” Adichie argues that a single story usually provides only one part of a story: just one negative
or positive side of a person, yet this becomes their label or their definition. An example of this kind of stereotyping is
what happened to Modupe Akinola, a female African-American professor. When she began teaching at Columbia
Business School, students often asked her when the professor would arrive because she did not fit the stereotype of what
a professor should look like in the U.S (Akinola). People tend to make assumptions about the single story they hold of a
particular group. Due to a lack of exposure, Akinola’s students were probably expecting to see an old white male or
possibly a white female professor instead of a young African-American female professor. Also, because of the angry
black female stereotype (Eberhardt), during lectures, this may lead students to read Akinola's facial expressions in an
incorrect way which may cause confusion. Thus, stereotypes are "incomplete” and can lead to prejudice as Adichie
points out in her TED talk.

(For possible answers, check the 2.15: Answer Key: Organization and Cohesion.)

Writing a body paragraph

Now, it's your turn to try!

Apply this!
Look at your own or a classmate's draft. Focus on one body paragraph.

o Can you identify a topic sentence?
o Does it express both the topic and your paragraph’s controlling idea?
o Does it relate directly to your thesis statement?
o What kind of outside support, or evidence, do you use?
e How do you explain or analyze that evidence? Is there more you can say?
o How do you conclude the paragraph?

Section review

Body paragraphs support and develop your thesis statement. Each body paragraph should focus on one point. Strong body
paragraphs contain the following elements:

¢ A topic sentence, which is usually communicated at the beginning of the paragraph

e Supporting evidence

o Analysis showing how this evidence connects to your topic sentence and thesis statement
e A concluding sentence.
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2.6: Writing a Conclusion Paragraph

The main parts of a conclusion

The conclusion, or concluding paragraph, is the final paragraph in the essay. Because it is put at the end, it is the last paragraph
your readers will read. It will wrap up your ideas and leave them something to think about. Having a strong conclusion will help to
leave a clear idea in the reader's mind.

With the introduction you started with a broader idea (the hook) and got more specific as you moved through the background
section, until you got to the very focused thesis statement. In a conclusion you will do the opposite. You will start with the specific
ideas in your paper and move outwards, ending on a bigger idea that is related to your topic but not covered in the body paragraphs.

The three main parts of a conclusion are

o Umbrella sentence
e Summary
¢ Food for thought

Let's look at each of them in more detail.

Umbrella sentence

The umbrella sentence is one sentence that gives the main idea of your whole paper. It is similar to your thesis, but it should have
different words and can also be a little simpler. It is called an umbrella sentence because one sentence covers all the points of your
essay, just like an umbrella covers all of your body and protects you from the rain (see figure 2.6.1).

Figure 2.6.1: "her umbrella" by Pedro Moura Pinheiro is marked with CC BY-NC-SA 2.0.
Let's compare a thesis statement with an umbrella sentence:

Here is a student's thesis statement: “The problem with stereotypes is not that they are untrue, but that they are incomplete, and
make one story become the only story.”

A possible umbrella sentence could be: “Stereotypes are harmful because they present flawed and incomplete views of a person or
a group of people.”

Notice how the umbrella sentence covers the same general information as the thesis statement, but is less detailed.

@ 0 a https://human.libretexts.org/@go/page/124376


https://libretexts.org/
https://creativecommons.org/licenses/by-nc/4.0/
https://human.libretexts.org/@go/page/124376?pdf
https://human.libretexts.org/Bookshelves/Languages/English_as_a_Second_Language/Reading_Writing_Research_and_Reasoning%3A_An_Advanced_ESL_Text/02%3A_Organization_and_Cohesion/2.06%3A_Writing_a_Conclusion_Paragraph
https://www.flickr.com/photos/56044438@N00/4377875589
https://www.flickr.com/photos/56044438@N00
https://creativecommons.org/licenses/by-nc-sa/2.0/?ref=openverse

LibreTexts*

Summary

Remind the reader of the points you made in your essay so they can see how everything fits together. Summarize the main idea of
each paragraph in 1to 3 sentences. Try to change the words so you are not using the exact same language as your topic sentences.

Identifying the summary
Let's see what that looks like:

Read the following conclusion. The sentences [in brackets] are summary sentences that indicate the contents of the writer’s
body paragraphs.

Stereotypes are harmful because they present flawed and incomplete views that can lead to prejudice. [On an individual level,
they take away a person’s true identity; a person is given a label based on a group identity that cannot accurately be applied to
each person. On a societal level, stereotypes can lead to policies that discriminate against particular groups of people.
Stereotypes can also lead to physical violence, as in the examples of the anti-Muslim mosque attacks and anti-Semitic
synagogue attacks in Southern California.] By working hard to combat our own biases and speaking up when we see a “single
story” dominate, we can lessen the damaging impact of stereotypes and make the world a safer, more equitable place.

Food for thought

Finally, give some final idea to leave the reader thinking. We call this "food for thought" because the reader will need to spend
some time pondering and digesting it, just as you spend some time eating and digesting food (see figure 2.6.2). Basically, as you
say goodbye to your reader you want them to keep thinking about the ideas in your essay and why these ideas are important. Your
food for thought can be:

e asuggestion

o an explanation of why this is important or what you want readers to learn

o areflection on how your own thinking changed through writing this.

o aprediction or warning for the future

o return to the hook from the introduction with an explanation of how the knowledge we have gained through your paper changes
our understanding of it (this makes your paper feel like a full circle, and can be satisfying for the reader)

Figure 2.6.1:"ice-cream" by EEPaul is marked with CC BY 2.0.
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Identifying food for thought

Let's see what some of these look like:

? Try this!

Can you identify what type of food for thought is shown in each of the following sentences?

1. By working hard to combat our own biases and speaking up when we see a “single story” dominate, we can lessen the
damaging impact of stereotypes and make the world a safer, more equitable place.

2. Researching the topic of bias revealed some large gaps in my understanding, and now I realize that more than ever,
identifying and addressing our own personal biases is critical.

3. Although it may be easier to avoid the potential discomfort of considering more than a “single story” about a person or
group of people, failure to take multiple stories into account risks a bleak, increasingly polarized future.

(For possible answers, check the 2.15: Answer Key: Organization and Cohesion.)

Identifying the parts of a conclusion

Let's see if you can identify the main parts of a conclusion:

? Try this!

Here is the conclusion to the summary/response essay we looked at earlier in this chapter. Can you find the umbrella sentence,
summary, and food for thought?

In “Stereotype Threat,” McRaney and her colleagues clearly and evenhandedly explain the phenomenon of stereotype threat.
Their choice of language makes the chapter interesting and accessible to students who may not have training in the social
sciences, even as the authors cite many academic sources. The authors also spend time addressing and responding to some
common criticisms of and doubts about the existence of stereotype threat, which makes the ideas they discuss more credible.
Furthermore, the content is relatable: the examples provided in the text helped me identify an instance of stereotype threat in
my own life and made me think about other situations where stereotype threat may have been at play. Their chapter highlights
an important phenomenon and, with this knowledge, institutions and individuals can take steps to create environments in and
out of the classroom that lessen the chance stereotype threat will negatively (and needlessly) affect performance.

(For possible answers, check the 2.15: Answer Key: Organization and Cohesion.)

Writing your conclusion

Let's put this all together in your own writing:

Apply this!
Look at a draft of your writing, focusing on the conclusion.

e Can you identify the three main elements of a conclusion?

o Is your umbrella sentence directly connected to, but not exactly the same as, your thesis statement?

e Does your summary address all the topics in your body paragraphs? (